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EXECUTIVE SUMMARY 

Introduction 

This report presents the findings of the review of the Western Austra lian Community 

Languages Program (CLP) . 

Community Language Schools were identified as critica l to the implementation and 

delivery of the National Plan for Languages Education in Austra lian Schools. 

Community language schools (or ethnic schools) are defined as language schools that 

provide language teaching and cu ltural maintenance programs to school-aged 

students (K-12), generally after regu lar schoo l hours. Students of any cu ltural or 

linguistic background are eligible to participate. 

Historically, Western Austra lia's (WA) community language schoo ls receive per capita 

funding provided through the Australian Government's Schools Languages Program 

and by the State Government. Currently, the CLP funds 29 commun ity language 

schoo ls to provide classes in 18 languages, including AUSLAN, as we ll as funding to 

two organisations for insertion programs. Inse rtion classes in WA are provided to 

students primarily in Catholic schools and a sma ll number of government and 

Independent schools. Insertion classes are a discrete program of language instruction 

on a regular basis provided by external organ isations or individuals during regular 

school hours. 

In total, after-hours classes in WA enrol nearly 4,000 students, and insertion classes (in 

school hours) provide services to 1,625 public school students and more than 21,000 

Catholic and independent school students 

In late 2013, agreement was reached between the Minister for Education and the 

Minister for Citizenship and Multicu ltura l lnterests for the CLP to be transferred from 

the Department of Education (DoE) to t he Office of Multiculturallnterests (OMI), with 

funding equal to t hat provided in 2013 to ru n the program. 

Review objectives 

The specific objectives of the review were to: 

1. Exam ine whether WA's CLP: 

• meets current and future community language needs; 

• has funding arrangements t hat are equitable and provide va lue for 

money; and 

• duplicates other language programs ava ilable to school aged students. 
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2. Make suggestions on the future direction of the CLP in consideration of: 

a. the State Government's commitment to multiculturalism, access and 

equity, and the outcomes in the aMI Strategic Plan 2014-2018; 

b. administration by a non-educational agency; 

c. current capped funding arrangements; and 

d. Australian Government funding allocation and accountability 

requirements. 

Review Methodology 

Four principal forms of data gathering were employed by the Review: 

• document analysis, including census data, WA government records, 

submissions from interested organisations, and a survey of state/territory 

officers responsible for community language schools in their jurisdiction. 

• interviews with relevant stakeholders, including aMI, the Department of 

Education, Catholic Education Office, Community Languages Australia, and 

Italo-Australian Welfare and Cultural Centre 

• focus groups with funded and unfunded community language schools 

• on-line and hardcopy survey to representatives of community language 

schools. 

Review Findings 

1. Adequacy of the current WA Community Languages Program 

a. Extent to which the WA CLP meets current and future community language needs 

The evidence available to this Review suggests that the current arrangement for the 

CLP give rise to a significant level of unmet demand. Discussion held with stakeholders 

suggest that there are at least 15 schools representing more than 750 students 

currently operating or planned which are not currently funded. The fixed nature of 

funding for the CLP effectively prevents new entrants to the program under current 

guidelines, except through matching reductions in enrolments in existing schools. The 

impact is most severe on newly established communities. The situation at present is 

not likely to allow the sector to develop in such a way that the government's priorities 

for Asian languages to be achieved, nor meet the needs for increased Australian 

engagement with major trading partners in the region. 

b. Extent to which the CLP has funding arrangements that are equitable and provide 

value for money 

The issue of equity offunding can be addressed from a number of perspectives. An 

analysis of Community Language Programs across Australia suggests that the total 

quantum offunds available to the sector in WA, and the per capita funding provided 

for students in after hours schools is significantly less than that available in other 
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jurisdictions. The WA program does not therefore enjoy equivalent funding to that 

provided in other states and territories. 

As discussed elsewhere, the WA program is not equitable in the sense of allowing 

equal access to all who seek government funding for promoting languages education. 

Analysis ofthe distribution of funding in WA reveals a strong imbalance in the 

proportion of funds directed to the Italian insertion programs. Insertion classes 

account for a far higher proportion of the enrolments in community language 

programs in WA than in other states and territories. This imbalance favours one sector 

(the Catholic sector) disproportionately over the other sectors. More than 80 percent 

of the program enrolments are in Catholic schools, yet the Catholic sector overall is 

much smaller than the government sector. This is not a criticism of the Italian 

insertion program, which has provided a valuable contribution to languages education 

in WA. However, the current funding arrangements are the result of a set of historical 

circumstances, which have addressed problems ofthe past but which lack a rational 

and coherent basis for addressing future needs. 

Given the relatively low cost of the CLP as a whole, the program provides access to 

languages education to a significant number of students, who may not otherwise have 

this opportunity. The community language providers are clearly meeting their 

objectives in promoting cultural maintenance and contributing positively to a 

cohesive, multicultural Australian society. The evidence regarding the quality of 

language learning through the community language schools is less clear, given the lack 

of a coherent assessment and reporting framework across the sector, however the 

achievement of high quality outcomes is a high priority for the majority of schools 

engaged in consultation for this Review. To this extent, the CLP, even in its current 

form, represent good value for money invested by government. 

c. Extent to which the CLP duplicates other language programs available to school 

aged students. 

The broad definition of community language programs accepted in national policy 

documents and in other state and territory community language programs accepts 

community language schools as complementary providers of language education in 

Australian schools. This implies that community language programs should not 

provide services that are otherwise available through mainstream schooling 

opportunities. 

Across the community languages sector as a whole, it is clear that the mainstream 

school setting is not able to provide the authentic learning experiences across the 

range of languages represented in the WA community. It can be argued that the 

Italian insertion program is in effect a mainstream language program that is delivered 

through an external provider, but in all other respects closely resembles the kind of 

instruction provided in mainstream classes through internal employment of language 

teachers. Across Australia, one of the major reasons insertion classes became popular 

was because mainstream schools, particularly primary schools found them to be a 

convenient way of meeting their language education obligations, hence the large 
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number of students in this program who are of non-Italian background. A strong case 

can therefore be made that the insertion program does duplicate what should be 

provided by other means in mainstream schools. 

2. Suggestions for future direction of the ClP 

a. Consideration of the State Government's commitment to multiculturalism. access 

and equity. and the outcomes in the OMI Strategic Plan 2014-2018 

The program in its present form contributes strongly to the government's 

commitment to multiculturalism. It provides a tangible way in which the culture of 

diverse language communities can be maintained and valued, allowing young people 

from a range of backgrounds to learn in authentic cultural contexts. At the same time, 

programs promote a range of values which are relevant to the broader Australian 

community. The value of the program can be strengthened by addressing the quality 

and curriculum issues identified in the body of the report, in particular stronger 

alignment of the community language programs with mainstream language 

curriculum and assessment processes. Over time, the standard of education provided 

in community language schools should be such that they are seen as having a 

legitimate role in presenting candidates for Year 12 credential equivalent to that 

provided by mainstream schools. 

However, as discussed above, present funding arrangements do not provide equal 

access to funding to all communities. The sector as a whole will not achieve its full 

potential until these access and equity issues are resolved. 

There is a strong alignment between the goals of community languages education and 

those of OMI's Strategic Plan 2014-2018. This will provide an effective platform for 

future administration and reform of the program to better meet the needs of the 

broader community. 

b. Administration by a non-educational agency 

Given the recent history of the administration of the program, the review concludes 

that OMI is well placed to administer the program in future. However, the continued 

development of the program will be contingent upon OMI providing strong direction 

and leadership forthe development of the educational quality ofthe program. In 

particular, the program would benefit from investment in the professional 

development of community language school teachers and administrators, and 

strengthening quality assurance and accountability processes. A number of 

recommendations are made as to how this might be achieved, including development 

of a policy framework, establishment of a field officer position(s) and strengthening 

governance arrangements through establishment of an Executive Director's advisory 

committee. 

c. Current capped funding arrangements 

As noted above, the capped funding arrangements are a significant inhibitor to the 

expansion and development ofthe program. However, in the present WA budget 

context, the program will need to operate within defined budget limits. However, it 
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would not seem to be reasonable that some individual schools have a cap on the 

amount of funds they receive, while others do not. A new set of funding guidelines is 

required within an overall solution that provides greater flexibility for internal 

distribution offunds within the overall quantum offunds available. Various options for 

future funding models are discussed in the body of the report. 

d. Australian Government funding allocation and accountability requirements. 

The program appears to meet Australian Government requirements as these are 

known at present. However, the entire intergovernmental funding arrangements for 

the school sector are uncertain for the future, and arrangements within the WA sector 

may need to be adjusted as potential new structures emerge. 

Discussion 

Compared to other states, the WA CLP has a small number of schools and a relatively 

small number of students in after-hours school programs. However, the Italian 

insertion program is the largest in Australia and accounts for the majority of students 

in WA. There is a high level of unmet demand by the current WA CLP, which, iffunded, 

could easily double the size of the after-hours component of the program in the near 

future. This demand comes from both established organisations and emerging 

communities. Expanding the program would allow it to better meet both national and 

state policy objectives, including giving priority to Asian languages. 

The review found that the quality of programs varies considerably. This is an outcome 

of the historical development of the schools, and their capacity to engage qualified 

staff. It is further exacerbated in many instances by a lack of alignment between the 

community language schools curriculum and the mainstream school syllabuses. The 

quality of pedagogy in many schools lags behind that expected in the mainstream, for 

example in the way that technology is used to support learning. In this regard, the 

Italian insertion program differs in having a more defined program which aligns with 

that of mainstream school systems. 

All schools recognise the need for increased professional development of community 

language school staff. However, (outside the Italian program), while the Ethnic Schools 

Association of Western Australia (ESAWA) does conduct a number of professional 

development programs annually, the investment in the development of the sector in 

WA lags behind that in other states. 

Overall, the funding available to the program in WA is less than that provided in other 

states and territories, and is the major inhibitor to growth in the sector. It is noted 

that there is an imbalance in the funding to the Italian insertion program, but as 

discussed in the body of this report, this program already receives less than the per 

capita entitlement of other programs in WA. The current budget of $1.058 million is 

unduly restrictive and will adversely impact on any positive development in the future. 

The Review concludes that there is considerable scope for improvement in the way 

that the CLP operates in WA, and that such development is imperative if the program 
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is to achieve its potential. The transfer of responsibility for the program to OMI 

provides an opportunity for "a fresh start" for the program, setting aside some of the 

issues that have limited the program's potential in the past. This future development 

should be based on the following principles: 

• Commitment to a policy framework that formally recognises the importance 

of Community Languages as complementary providers of languages education 

in Western Australia; 

• Within this framework, there should be scope for growth and development 

for all community languages; 

• Recognition ofthe value added by community languages to languages 

education as a whole through both the after-hours and the insertion class 

programs; 

• Recognition and promotion of best practice in the sector, regardless of 

provider 

• Transparent and equitable funding, based on an equal per capita basis for all 

community languages programs, which avoids any notion of advantaging a 

particular language school/programme over another 

• Aligns with national languages policies; 

• Places the Community Languages Program in Western Australia on a 

commensurate footing with other jurisdictions and recognised accordingly. 

Recommendations 

The following recommendations are made to enhance the delivery of the program: 

1. As a priority task for the program in 2015 and onwards a systematic 

measurement and reporting framework be established that can be readily 

applied to all community language schools in Western Australia, through 

which regular data about outcomes achieved can be identified and collated. 

2. An agreed quality assurance framework, based on good practice in community 

language schools, be introduced to ensure the ongoing quality of educational 

delivery in community language schools throughout Western Australia. The 

above should be closely followed by the upgrading of qualifications of 

teachers in community language schools, including a set of employment 

guidelines, to ensure that the minimum requirements for educators working 

in community language schools are met. 

3. A new policy framework be developed for community language schools that 

would include the following elements: 

o The OMI strategic plan 

o the purpose of community language schools, including 
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• the link to the OMI strategic plan 

• the focus on languages education through culture as opposed to 

just cultural maintenance 

• the role ofthe community languages school as a complementary 

provider in languages education 

• the nature of the community language school and how it operates 

• criteria relating to the eligibility to open a community language 

school 

• the purpose offunding of community language schools 

• set of clear criteria for applying for funding of community 

language schools 

• key accountabilities relating to the delivery of quality teaching and 

learning and financial acquittals. 

4. Strong consideration be given to the identification of a funded full-time 

position, as a CLS Support Officer who could provide a range of on the ground 

support to community language schools in their establishment, maintenance 

and continuous improvement journey in quality teaching and learning. 

5. An Executive Directors Advisory Committee be established to provide ongoing 

advice to the Minister in relation to all matters concerning: 

o overall administration and management of community language 

schools 

o allocation of funding to community language schools 

o accreditation of staff in community language schools 

o quality assurance of community language schools to ensure quality 

delivery of educational outcomes. 

6. The program be redefined as predominantly for supporting after hours 

classes, as outlined in Option 3 for future funding models discussed in part 3 

of this report. The new model should be phased in over a 3-year period. 

Schools not currently funded by the program should be eligible to apply for 

funding from the commencement of the 2015 school year. 
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1. INTRODUCTION 

This report presents the data collected in relation the review of the Western 

Australian Community Languages Program, commissioned by the Western Australian 

Department of Local Government and Communities, Office of Multiculturallnterests. 

1.1 Background to the Review 

In the 2005 National Statement for Languages Education in Australian Schools

endorsed by the Ministerial Council on Education, Employment and Youth Affairs 

(MCEETYA)-Community Language Schoo ls were identified as critical to the 

implementation and delivery of the National Plan for Languages Education in 

Australian Schools 2005-2008. 

Community language schools (or ethnic schools) are defined as language schoo ls that 

provide language teaching and cultural maintenance programs to school-aged 

students (K-12), generally after regular school hours (Community Languages Australia, 

2006). Students of any cultura l or linguistic background are eligible to participate. 

Historically, Western Australia's (WA) community language schools receive per capita 

funding provided through the Australian Government's Schools Languages Program 

and by the State Government. From 1981 to 2013, WA's funding has been 

administered by the Department of Education (DoE). The DoE has also funded 

insertion programs in government, Catholic and independent schools. 

WA's commun ity language and school insertion programs are referred to as the 

Community Languages Program. DoE's Community Languages Program guidelines 

state that its grants ... 

"". are available for not-far-profit, incorporated community language 

organisations ta administer and manage Community Languages Programs 

for school-aged children across Western Australia. The main purpose of the 

Grant is to maintain languages spoken by members of cultural/linguistic 

groups in Western Australia in order to communicate with family members 

and members within their community". 

Currently, the CLP funds 29 community language programs to provide classes in 18 

languages, including AUSLAN, as we ll as funding to two organisations for insertion 

programs. 
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Funds for the 2013 programs were allocated as follows: 

• After School Hours Community Languages Programs 

o Grant agreements with 29 community organisations with combined 

enrolments of 3789 students. 

• Italian insertion program in public schools (school hours) 

o A service agreement with the Italo-Australian Welfare and Cultural 

Centre (IAWCC) to deliver Italian insertion programs to 1,625 public 

school students. 

• Italian insertion program in Catholic and independent schools (school 

hours). 

o A one year grant agreement with the Catholic Education Office to 

provide Italian insertion programs to more than 21,000 Catholic and 

independent school students. 

In late 2013, agreement was reached between the Minister for Education and the 

Minister for Citizenship and Multiculturallnterests for the CLP to be transferred from 

DoE to the Office of Multiculturallnterests (OM I), with funding equal to that provided 

in 2013 to run the program. OMI determined that given time pressures to allocate 

funding by 30 June 2014, the 2013 funding arrangements would be replicated, and 

that a comprehensive review of the CLP would be undertaken to inform the delivery 

of the program in 2015 and beyond. 

This report presents the findings and conclusions of the Review. 

1.2 Review Requirements 

This project required an assessment as to whether the current Community Languages 

Program (CLP) structure and funding arrangements were appropriate, effective, 

equitable and responsive to current community language needs. The findings are 

intended to guide the future direction of the CLP from the 2015 school year. 

In doing so, this review was required to contextualise the Western Australian 

Community Languages Program (WA CLP) by: 

a. examining the origins and objectives of state government supported CLPs 

across all Australian jurisdictions; 

b. stocktaking language programs available to school-aged children from other 

WA providers, including educational institutions; and 

c. describing the demographic diversity of Western Australia with a particular 

focus on its linguistic aspects. 
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The Review focused on a detailed analysis of the following three components of the 

WACLP: 

• after hours classes, 

• Italian insertion classes in government schools, and 

• Italian insertion classes after hours in Catholic and independent schools. 

1.3 Specific Objectives of the Review 

The specific objectives of the review were to: 

1. Examine whether WA's CLP: 

a. meets current and future community language needs; 

b. has funding arrangements that are equitable and provide value for money; 

and 

c. duplicates other language programs available to school aged students. 

2. Make suggestions on the future direction of the CLP in consideration of: 

a. the State Government's commitment to multiculturalism, access and equity, 

and the outcomes in the OMI Strategic Plan 2014-2018; 

b. administration by a non-educational agency; 

c. current capped funding arrangements; and 

d. Australian Government funding allocation and accountability requirements. 

1.4 Review Methodology 

To address the specific objectives of the review, a detailed project plan was developed 

to identify the key evaluation questions and the data gathering methodologies to be 

employed. 

Four principal forms of data gathering were employed by the review: 

• document analysis 

• interviews with relevant stakeholders 

• focus groups with funded and unfunded community language schools 

• on-line and hardcopy survey to representatives of community language 

schools. 

Further details of these data gathering strategies are included below: 

Document analysis 

A significant part of this review involves a comparative analysis of how community 

languages education functions in jurisdictions other than Western Australia. An on-
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line survey and follow-up telephone call methodology were employed to collect 

documentation from the government jurisdictions responsible for community 

languages education in other states and territories of Australia that would allow this 

comparative analysis to be undertaken in accordance with the specific requirements 

for the Review identified above. 

In addition to this key comparative data, a range of documentation was also examined 

to ensure that the findings of the review were contextualised to the Western 

Australian situation. This included for example: 

• The Office of Multiculturallnterests Strategic Plan 2014-2018 

• documentation relating to trends in community demographics, particularly 

from a linguistic perspective 

• documentation relating to current governance arrangements for community 

languages programs in Western Australia, such as the Induction Pack and the 

Funding GUidelines and Application Form 

• submissions from individual language schools 

• broader languages education policy directions at the National level. 

Interviews with relevant stakeholders 

A second key source of data was derived from interviews with key stakeholders, 

including: 

• WA Department of Education staff 

• WA Department of Local Government and Communities staff 

• Department of Education staff in other jurisdictions 

• Community Languages Australia 

• Principals of selected Community Languages School and other ethnic community 

leaders 

• Staff ofthe Italo-Australian Welfare and Cultural Centre (IAWCCj 

• Senior representatives of the Western Australian Catholic Education Office. 

The major purpose of the interviews was to identify current issues and challenges in 

relation to the provision of languages education through community language schools 

and to identify how these issues may be addressed in future. 

All interviews were undertaken on a face-to-face basis and each interview generally 

lasted around one hour. In each case the key interview questions/discussion areas 

were provided to interviewees to ensure that they had time to prepare quality 

responses. 

Focus groups with relevant stakeholders 
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Two focus groups were undertaken lasting approximately two hours each. The first 

focus group was attended by participants who operate community language schools 

without government funding, or wish to establish a school. In some cases these were 

organizations that had unsuccessfully sought funding assistance from the government 

and had not yet established a school. In other cases, they were representatives from 

community language schools that had not sought funding at this stage but were 

already operating. 

The second group of participants included currently operating and government 

funded community language schools. In both cases participants had the opportunity 

to provide input at a general level to the review, in relation to their own concerns and 

emerging issues. In addition participants also had the opportunity to provide a written 

response through a focus group manual completed as part of the data gathering 

exercise during the forum. 

On-line and hardcopy survey 

In addition to the focus groups outlined above, representatives of all community 

language schools operating in Western Australia were provided with the opportunity 

to complete an on-line or hard copy survey to ensure that their views were 

represented as part of the data gathering process. The on-line survey focused on the 

purposes of community languages education, challenges and achievements of 

community language schools so far and suggestions about the future organisation of 

community language schools in Western Australia. 

It is acknowledged that not all community language school representatives could 

attend the planned focus group sessions. For this reason it was essential to provide an 

avenue of communication by which all representatives could contribute to the review 

process should they wish. 

1.5 Structure of Report 

The remainder of this report is structured as follows: Chapter 2 highlights the major 

findings from the review, organised around each of the key Review objectives. 

Included in this chapter is a discussion of the results that have been identified from 

the data gathering process. 

Chapter 3 presents a discussion of the findings highlighted in Chapter 2, particularly in 

terms of possible recommendations for the future operation of community language 

schools in Western Australia. These recommendations have been organised around a 

series of options including the advantages and disadvantages of pursuing each option. 

The final section of the document includes each of the appendices referred to in the 

body of the report. 
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2. REVIEW FINDINGS 

2.1 Overview of CLP Activities 

2.1.1 The WA Community Languages Program in historical context 

Before discussing the current situation in relation to Community Languages in 

Western Australia and possible directions for the future, it is important to consider the 

historical context of the existing community languages program. A brief chronology of 

key stages in the development of the program is outlined below. 

Community organisations have received funding for the provision of community 

languages programs since 1981. Initial funding was derived entirely from 

Commonwealth sources, through the Ethnic Schools Program. 

From 1985 to 2009, funding was based on a per capita amount, from Commonwealth 

and State funding sources. From 1985, State grants funding of $30 per capita 

commenced. In 1995, the funding formula was set at $20 per capita from 

Commonwealth funds (for after-hours and public-school insertion) and $35 per capita 

from State grants funds. The State grants component was made available to cover 

costs for students from all systems and sectors for after-hours and insertion programs. 

In 2007, the Commonwealth component was increased to $30 per capita for all after

hours classes and public school insertion classes. 

The situation in relation to funding of community languages post-2008 is somewhat 

confusing. It wou ld appear that some community language schools received funding 

according to a per capita amount from both State and Commonwealth sources, while 

others were funded by a different formula based on a 1992 agreement that was 

intended to ensure that no school was disadvantaged by the changed funding regime 

at the time. It wou ld appear that until 2008, unspent funds from the Commonwealth 

were applied to the State grant component. 

Commonwealth funding from the School Languages Program was intended to support 

commun ity groups to maintain language and culture through after-hours tuition for 

school-aged chi ldren. Historically, the reason for including (Italian) insertion classes in 

the Community Languages Program was related to difficulties in staffing compulsory 

primary school languages programs. Italian is considered both a "community" and 

"mainstreamll language. 
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The Western Australia Department of Education was responsible for administration of 

the Community Languages Program for over 30 years until the beginning of 2014. A 

key aspect of the role of the Department of Education was to act as a "post box" 

between the Commonwealth government who supplied the funding and the various 
providers of community languages. These funds were allocated on an annual basis to 

existing community language schools to facilitate their operation. Funding was 

generally used by community language schools for the purchase of expendable 

materials and in some cases the out-of-pocket expenses for teachers who taught at 

the local community language school. The level of funding provided was generally 

insufficient to provide ongoing salary for teachers engaged at the local community 

language school, many of whom work as volunteers. 

A review of funding for the Community Languages Program in 2008 recognised that 

neither the total quantum of funding, nor the allocative mechanisms or quality control 

processes then in place were satisfactory and recommended a number of changes. For 

example, the department was responsible for quality assurance of all after-hours and 

public school insertion programs. Quality assurance of insertion programs (which 

receive the largest proportion of WA CLP funds) conducted in Catholic and 

independent primary schools was, however, the responsibility of that system and 

sector and considered to be outside the department's core business. To clarify and 

simplify the funding and quality assurance process, it was proposed that the 

component of State grants for non-government schools be transferred directly to the 

non-government agencies via the Department of Education Services (representing all 

three sectors of education within Western Australia). This proposal was welcomed by 

both the Catholic Education Office of WA and Association of Independent Schools of 

WA (AISWA) who felt this would enable them to provide more focussed support for 

languages, in terms of Community Languages Programs in individual schools and result 

in greater quality assurance of the programs in their schools. However, for a variety of 

reasons, this transfer did not eventuate as planned. 

Post 2009, the budget for the Community Languages Program was subject to 

rationalisation as part of an overall department-wide cost saving strategy. 

Consequently the staffing provided by the Department of Education to 

manage/coordinate the Community Languages Program was reduced. While the 

program continued to receive both Commonwealth and State funding for the period 

2009-2013, the exact source of funds and eligibility criteria and acquittal mechanisms 

remained problematic. Successive Commonwealth and State Governments have 
endorsed a national school languages policy that has placed increasing emphasis on 

the teaching of Asian languages, a situation that appears at odds with the funding 

distribution in WA in which Italian receives the bulk of funding from the CLP. 

By 2013, within the total annual budget allocation of $1.058 million, approximately 

$266,000 was allocated to 29 community-based organisations to assist the operation 

of community language programs. The remainder, being $705,000 ofthat budget, was 

allocated by the Department of Education for Italian insertion classes in Catholic 
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schools. An additional $80,000 is allocated to IAWCC for Italian insertion classes in 

government schools. 

In late 2013, agreement was reached between the Minister for Education and the 

Minister for Citizenship and Multiculturallnterests for the CLP to be transferred from 

the Department of Education to the Office of Multicultural Interests (OM I), with 

funding equal to that provided in 2013 to run the program. OMI determined that 

given time pressures to allocate funding by 30 June 2014, the 2013 funding 

arrangements would be replicated, and that a comprehensive review of the CLP be 

undertaken to inform the delivery of the program in 2015 and beyond. Details of the 

funding allocation to the various after-hours schools are shown in 

2.2 Current forms of provision of the WA Community 
Languages Program 

There are two primary forms of community language schools funded in Western 

Australia: (1) After-hours classes, and (2) Italian Insertion classes in Government, 

Independent and Catholic schools. The characteristics and operating models of these 

two forms are quite different, and are discussed separately below. 

1. After hours classes 

Across Australia, community language schools or ethnic schools as they are called in 

some states, operate most commonly as after-school hours classes. Their role, as 

described in the National Languages Statement and National Languages Plan endorsed 

by the Ministerial Council on Education, Employment and Youth Affairs (MCEETYA), is 

to be complementary providers of languages education to mainstream schools in 

Australia. Their primary purpose is to provide mother tongue language teaching and 

cultural maintenance programs, but it is also widely recognised that in doing so, they 

promote stronger cultural integration and minimize alienation and marginalization of 

cultures within Australian society, build mutual respect between communities, and 

encourage awareness of the benefits inherent in multiculturalism. In the broader 

context, community languages learning programs, are a trigger for celebration and 

awareness of the ways in which cultural difference contributes to the mosaic of 

experiences, attitudes and heritages which constitute Australian life. 

Historically, in most states and territories across Australia, community language 

schools operate in classrooms provided by existing government schools. These 

facilities have been provided generally under the government policy relating to 

"Community Use of School Facilities", ensuring that in almost every case only a 

nominal rent is charged by the mainstream school to the community language school 

to cover the costs of electricity, cleaning and the use of any expendable items. 

As discussed in a later section, the relationship between the community languages 

sector and mainstream education authorities varies from state to state in the extent 

to which it is integrated into the total fabric of schooling, including recognition as a 

legitimate pathway to Year 12 accreditation. It would appear that for most of its 

history, community language schools in WA have not enjoyed the close relationships 
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that, say, ethnic schools in Victoria have with the mainstream in recent years in terms 

of curriculum integrity and teacher accreditation and professional development, and 

access to consultancy support from departmental officers. Likewise, in WA, 

Community Language Programs, operating out of school hours have been largely seen 

as an add-on that had little to do with the mainstream school. Best practice examples 

in NSW see the community language "Saturday Schools" (as they are known), 

celebrated within the mainstream schools; recognised in school newsletters, websites, 

assemblies and student reporting as a valued part of the whole school communities' 

offering. Hosting the Saturday School is often seen as conferring a competitive 

advantage to the host school in attracting enrolments. 

In Western Australia, it would appear that approximately 50 per cent of community 

language schools are making use of school facilities, while the remainder are using 

community centres and related facilities to conduct classes. In the case of those 

community language schools using mainstream government schools, it would appear 

that there is significant variation in rent being charged by the schools. This is 

negotiated on a school by school basis, between the principal of the community 

language school and the principal of the mainstream school. It has been reported that 

there are no government guidelines relating to the amount to be charged for rent, 

resulting in a significant variability in what is currently being paid by the community 

la nguage school. 

The following case study is included to elucidate the current situation concerning most 

community language schools in Western Australia. 

AI-Hadi school is part of the AI-Erfan Community and operates as a non-profit 

organisation teaching Arabic language and culture each Saturday from 9am to lpm 

during the school term. The school has been in operation since 2005, and currently 

enrols 152 students. Arabic language and culture courses are provided in 10 classes 

for kindergarten, pre-primary class, and Years 1 to 7. 

The Western Australia government pays $65 per student per annum resulting in an 

annual operating budget for the school of $9800. The school receives no other 

funds from any other agency. The school charges no fees for students. 

Just recently the school has been able to secure premises for its operation at 

Mirrabooka Senior High school. The principal reported that he was very lucky to be 

paying rent of only $80 per day to operote his Saturday school, using 10 

classrooms. In comparison to the charge being made to other community language 

schools, he considers this to be a very reasonable cost. However,. even at this rate, a 

significant proportion of the community language school's annual allocation is 

expended on rental of premises. 

Language and culture classes are taught largely by volunteers from the community. 

While some of these volunteers have teaching assistants' qualifications, the 

majority have no formal qualifications. Volunteers are also used within the school 

to ensure security, to provide pUblicity and promotion of the school and to assist in 
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the cleaning of classrooms after their use. Annual insurance is paid by the principal 

as it is compulsory and with the funds that are left, teaching volunteers are 

reimbursed every two months for incurred petrol costs. 

There is no access to a staffroom for the volunteers, there is no office for the 

principal and there are no storage facilities provided for the teachers. The 

community language school receives constant complaints from teachers in the 

mainstream school about issues such as moving furniture or resources in the 

classroom or leaving papers on the floor and so on. 

The principal reports that the facilities for teaching and learning are absolutely 

superior to what they experienced previously. In addition, ESAWA (Ethnic Schools 

Association of Western Australia) is providing professional learning opportunities to 

enhance teacher capacity and also provides advice on a range of teaching and 

learning issues. 

The principal reports that through ESAWA, both he and the teocher volunteers were 

able to attend an annual conference and through DoE were able to attend 

conferences on social knowledge, police legislation etc. His major concern however 

is that there is nobody now to whom he con turn to resolve educotional issues 

because the link with the Education Department has been terminated. 

Unlike other community language settings, the principal reports a growing and 

constructive relationship with key personnel at Mirrabooka Senior High School. This 

relationship has now extended to the sharing of resources and practicalities of 

teaching and learning. One important condition of this relationship is that the 

community language school has been asked to actively promote the senior high 

school for prospective enrolments with the parents of the community languages 

school. 

It is evident that the relationship established with the locol mainstream school is 

both productive and mutually beneficial and in many ways will set a benchmark for 

other community language schools to follow. However the principal indicates that 

the very meagre budget he currently receives has limited his vision for the school. 

His first priority for additional funds would be to ensure the highest quality teaching 

and learning with well qualified teachers. 

2. Italian Insertion classes 

Insertion classes are usua lly conducted in mainstream school settings during regular 

school hours. Wh ile these classes may be taught as part of the regular curriculum, 

they are usually conducted by volunteer (or paid) teachers from a particular 

community organisation or language commun ity. The mainstream teacher mayor may 

not participate in the lesson and follow up the lesson at another time. Insertion 

classes differ from other mainstream language courses in that the "teacher" of the 

insertion class is not considered as a member ofthe school staff. 

Erebus International September 2014 22 



REVIEW OF THE WA COMMUNITY LANGUAGES PROGRAM 

Italian insertion classes, as a vehicle for providing community language education, 

have a long history in WA, with the first agreement to provide such classes being 

signed between the Department of Education and the Italo-Australian Welfare and 

Cultural Centre (IAWCC) in 1976. The Italian insertion classes in 2014 receive the 

largest allocation of the Community Languages Program budget, and also have by far 

the greatest reach of any language program. IAWCC remains the co-ordinating agency 

for these programs. In 2014, almost 23,000 students participated in the insertion 

program during school hours in mainstream Catholic, Independent and Government 

schools, employing the services of 80 qualified teachers. In addition, approximately 70 

students receive after-hours instruction in Italian through the IAWCC. Italian classes 

are generally offered to students from Pre-primary to Year 6/7 level. State schools will 

be moving towards a Middle School model in 2015 so primary school will be to Year 6. 

In some schools, Italian is taught at the Kindergarten level. Lessons are generally of 60 

minutes duration being either two half hours over the week or one 60 minute lesson. 

The Italian lessons are taught according to the mandated Curriculum Framework 

document which will soon be replaced with the Australian National Curriculum once 

the phase 2 subjects have been approved for implementation. Assessment and 

reporting in all schools use an A-E model and alllAWCC teachers are familiar with the 

Curriculum Framework and assessment and reporting procedures. In 2014, some 

schools have already moved towards the new assessment guidelines in preparation 

for the Australian Curriculum. Additional support is offered to the teachers by the 

schools if there needs to be some changes to suit the individual school. 

In addition to Australian Government funding, the insertion classes have been 

supported financially and in-kind by the Italian government, and continue to enjoy the 

support of the Italian Consulate in WA. However, the continuing financial support 

from these sources is unlikely to continue at the same rate due to ongoing financial 

crisis in Italy. 
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Tables 1-3 below highlight the extent of the program currently being offered by the 

IAWCC. 

Table 1: Number of students participating in Italian program through IAWCC in 2014 

tSchool sector 

Government Schools (Insertion) 

Metropolitan 

Country 

TOTAL 

Government Schools 

(after-hour)-Metro only 

Catholic Schools (Insertion) 

Metropolitan 

Country 

TOTAL 

Independent Schools (Insertion) 

Metropolitan 

Country 

TOTAL 

Independent Schools (After-hour) 

Metropolitan 

Country 

TOTAL 

Children's Sat Morn. & Clubs 

GRAND TOTAL 

Students participating 

711 

914 

1,625 

50 

18,453 

1,845 

20,348 

80 

96 

176 

10 

11 

21 

18 

22,170' 

• Note this total figure differs from the total of 22,198 shown in documentation provided by 
IAWCC 

Table 2: Number of teachers participating in IAWCC Italian insertion program in 2014 

I Program 

Country teachers 

Metropolitan teachers 

Relief teachers 

TOTAL 

Number of teachers 

13 

60 (includes after-hour as some 
teach both insertion & after

hour classes) 

13 

86 

An analysis of Table 1 above identifies that over 91 per cent of students learning 

Italian are doing so in Catholic mainstream schools during school hours. languages 

have traditionally been a strong element in WA Catho lic schools. In recent years Italian 

enrolments in Catholic schools have been consistently high compared to other 
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languages. This is most likely attributable to the relatively high proportion of Italian 

Catholic families who migrated to WA during the last century and sent their children 

to Catholic schools. 

In this regard a submission from the Western Australian Catholic Education Office is 

instructive: 

"The historical affiliations with Italy and Rome through migration and the 

Catholic Church have no doubt helped contribute to this strength. This 

outcome is attributed to the early investment in the teaching of Italian in 

our primary schools and the support made by Italo-Australian Welfare and 

Cultural Centre {Italo}. Italian is taught in the majority of Catholic 

secondary schools and Italian is leading the way in enrolments at all year 

levels, Pre-primary to Year 12, with more than half {146 out of 264} of the 

Year 12 Italian students being from Catholic school. In 2009 a full-time 

Languages Consultant was appointed at the CEOWA. The consultant has 

worked collaborotively with the Italo Italian Language Advisor to support 

teachers in our schools." 

While it is acknowledged that Italian insertion classes being taught through Catholic 

schools are different in nature to the "after hours" approach, the Italian program 

nevertheless provides a range of examples of good practice in terms of language 

provision, teacher preparation and professional development. 

As noted in an earlier section, the funding of the Italian insertion classes from State 

and Commonwealth sources has been problematic from the point off view of the WA 

Department of Education, largely because of the challenges of maintaining clear lines 

of accountabilities across jurisdictional boundaries. More recently, the State 

Government has provided funds to the Catholic Education Office which has 

established a separate service agreement with the IAWCC to provide the Italian 

insertion program through its schools and a small number of independent schools. 

Historically, it would appear that the introduction of insertion classes was seen as a 

solution to the problem of a lack of qualified language teachers in mainstream 

schools. As the IAWCC was able to supply a high quality program that met schools' 

needs, over time, more and more schools contracted for their services. In 2013, more 

than 60 Catholic schools were provided with Italian teachers through IAWCC. The 

insertion classes provided a convenient and practical means for schools to meet their 

curriculum obligations for language instruction. The Catholic Education Office clearly 

states that the supply of quality specialist language teachers is an ongoing challenge 

for schools at both secondary and primary school level. This argument has also been 

cited by other stakeholders during the data gathering process - and is not an issue 

confined to Catholic schools. 

It should be noted that in providing a de facto mainstream Italian language program, 

the insertion classes enrol a significant proportion of students who do not come from 

Italian speaking families; indeed, students with this background are now in the 

minority, even in Catholic schools. This is not necessarily in conflict with the funding 
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guidelines for Community Language Programs (either State or Commonwealth), which 

state that schools in receipt of CLP funds must be accessible to all students, regardless 

of their background. 

However, it does leave the insertion class program open to criticism on the grounds 

that while it does teach Italian culture, and is not primarily in the business of 

supporting cultural maintenance in the way that after-hours language programs do (as 

the great majority of students participating in insertion programs are not in fact from 

an Italian background). A strong argument has been made by some stakeholders that 

CLP funds should be used exclusively for after hours and Saturday schoo ls rather than 

teaching language during mainstream schooling time. This is not to say that the 

insertion classes do not make a va luable contribution to the educational landscape in 

WA. It should also be noted that the crite ria for schools to receive funding from both 

Commonwea lth and State sources specifies that classes should be open to all students 

regardless of their background or ethnic origin. 

Table 3: Student enrolments by year level and language taught in Catholic Schools, 

2013* 

K/ pp 182 3509 121 279 61 

Yr 1 74 3081 309 282 60 

Yr 2 65 3120 322 282 61 

Yr3 71 3052 435 322 57 

Yr4 69 3124 443 317 100 

YrS 68 2992 447 391 104 

Yr6 73 3004 444 372 83 

Yr7 675 2678 167 558 1068 180 

Yr8 608 2504 166 518 977 74 

Yr9 322 901 169 328 62 

Vr 10 142 509 28 141 10 

Vr 11 42 138 10 52 8 

Vr 12 64 146 13 101 7 

• Note languages other than Italian are funded through normal school funding streams and 

include components provided by Commonwea lth, State, and Catholic Education Office 

sources. None of these funds come from the Community l anguages Program. Italian is the 

only language taught in mainstream Catholic schools that receives (LP funds. It would 

appear that approximately 20,298 of the total of 28,758 students (approximately 72%) 

studying Italian in WA Catholic schools are supported by the CLP. 

Table 3 above shows the student enrolments by year leve l for each language taught in 

WA Catholic schools in 2013. Italian is taught in the majority of Catholic secondary 

schools and Italian is the most studied language at all levels. Nearly half of the Vear 12 
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language students in Catholic schools were studying Italian in 2013. This outcome is 

attributed by the CEOWA to the early investment in the teaching of Italian in primary 

schools and the support provided by Italo-Australian Welfare and Cultural Centre. 

This outcome is important when considering the overall status of languages education 

in WA. Recent media reports highlight the deteriorating status of languages 

education. The West Australian, Thursday, July 31, 2014, page 9, under the headline 

"au revoir to lessons" reported that: 

"More than a quarter of WA's public primary schools no longer teach students 

a foreign language, even though four years ago all of them did. Despite a 

Federal government push to revive languages educotion in schools, Education 

Department figures reveal that 135 of the state's 516 primary schools had 

dropped language programs by last year. Language teaching used to be 

considered compulsory because the Department's curriculum policy specified 

schools had to report outcomes from languages learning. But the Education 

department changed its policy in 2010 to allow primory schools to focus more 

on literacy and numeracy, which meant they could be "more flexible" on 

whether they had a languages program." 

It further reported that: 

"Education department Stote-wide Services Executive Director Lindsay Hale 

said students should have a chance to study another language at some stage 

of their schooling. 'The reasons schools may not deliver languages program 

will vary from school to school", he said. 

About 59,400 students studied an Asian language at a public primary or high 

school last year, compared with 61,000 the previous year. More than 48,000 

took a European language down from 50,000. About 5000 students studied an 

Aboriginal language. " 

Without the insertion class program provided by IAWCC, it is clear that languages 

education in WA will be further compromised, both for Italian background speakers 

and others with an interest in Italian language and culture. The fact remains, 

however, that the bulk of these students are in Catholic schools, and it is hard to 

overlook what appears to be inequitable distribution of funding, both between 

school sectors and between Italian and other languages. The fixed nature of funding 

in WA means that retaining the status quo effectively prevents new schools from 

receiving funding, and reduces the pool of funding available to other languages to a 

level that does not allow them to develop into high quality language education 

providers. 

There is no doubt that IAWCC has developed efficient operating procedures that 

allows it to effectively deliver services on a scale that no other language group can 

currently match. The fact that they receive such a large proportion of the CLP funds is 

a consequence of their ability to provide a service that meets the needs of a large 

number of schools. There is merit therefore, in the argument that they should not be 
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"punished" by the withdrawal of their funding in favour of new entrants. There is also 

the question of whether new entrants, or language schools that do not have the 

same professional footing as IAWCC could use the funds effectively at least in the 

short term. 

As discussed in the section below, resolution of the difficult issues in relation to 

funding will require clear articulation of a new policy framework for the Community 

Languages Program, and to do so within the context of broader national and state 

languages education. 

2.3 Factors facilitating/hindering current provision of the CLP 

Goodwill of teaching staff in community language schools 

The major factor currently facilitating the operation of community language schools 

within WA is the commitment and dedication of the teaching staff in those schools, 

irrespective of the language/culture concerned. Many of these "teachers" are 

volunteers. All of the staff members from community language schools involved in the 

consultations for this Review were extremely proud of their heritage and culture and 

were very enthusiastic about sharing their heritage, including their language with 

students at the school. These teachers are able to provide a rich and diverse learning 

experience for students under their care, through the provision of a broad range of 

relevant cu Itural activities, built in many cases, over several generations. 

However, only a minority of the staff have formal teaching qualifications. A small 

number ofthose interviewed had teaching assistant/teacher's aide qualifications. 

Despite the lack of formal qualifications, the sense of teamwork among the staff is 

both strong and supportive. Numerous examples can be provided where teachers 

engage in collaborative programming and the development of curricula and related 

resources. These "Scope and Sequence" charts provide an opportunity for schools to 

follow an overall sequence in the absence of a "real curriculum" for the school. Grant 

funds are then often used to purchase original textbooks from the relevant overseas 

country directly. Such "curricula" and resources are willingly shared among the 

various classes operated within the community language school. The presence of 

technology to enhance teaching is scarce and indeed non-existent in most community 

language schools. 

Relationships with mainstream schools 

While some community language schools operate in classrooms that are part of 

mainstream government schools, at least half of the community language schools in 

WA are reported to be working in community facilities, such as community centres 

and related cultural centres that are part of the larger organisation whose language is 

being represented. This is in marked contrast to most other states of Australia, where 

by far the majority of community languages are taught from mainstream school 

premises (see Table 7). In those situations in WA where community language schools 

are working in mainstream classrooms after hours and on Saturdays, the rent for the 
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use ofthese facilities is reported to vary considerably, and to consume a considerable 

proportion of their funding. 

Funding constraints for new schools 

While the limited funding available poses constraints for many existing community 

language schools, the current funding arrangements have an even greater effect on 

communities who are motivated to establish a community language school but are 

prohibited from doing so by a lack offunds. The current budget of the (LP means that 

all of the available funds are already allocated, thus preventing the establishment of 

new schools within the program. 

As part of the data gathering process for this review, a forum was conducted with 

community language schools that were either self-funded or were waiting for seed 

funding from the government in order to commence their school. At this forum, the 

principal of a prospective Asian community language school made the following 

comment: 

"I am planning on opening my community language school in two weeks 
time. I have enrolled between 20 and 30 students who will come. However 
all my costs have been taken out of my own pocket. I have paid for books 

and other resources, and have been saving up to pay for the rent for our 
school to operate. My parents have now said that I can no longer pay for 
the school out of my own pocket even though I haven't even opened the 

school at this stage. I'm not sure where the money will come from but we 
plan to start in the middle of August." 

Another prospective school principal also highlighted the importance of receiving 

some funding in the following way: 

"Far and away the biggest issue I have is the lack offunding to continue to 
conduct our school. Parents are concerned at the high price of annual 
student fees and I'm limited in terms of providing a range of resources 
necessary to enhance student learning and to ensure that teachers are 
providing highest possible quality tuition. Just a small amount of 
government funding would make all the difference to us. We have a good 
school but we want it to be a great school and our hands are tied." 

The inability to buy resources, pay rent or reimburse teachers for travel costs was the 

most common concern among all representatives of currently unfunded community 

language schools (acknowledging that even currently funded community language 

schools cannot afford to pay teachers anything like a regular teacher's salary from the 

grants they currently receive). Unfunded schools have only been able to survive by 

charging annual student fees, in some cases around $1000 per year. As each of these 

organisations is a non-profit organisation, the funding provided by student fees only 

covers the ongoing administration of the community language school. 
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The case study outlined below portrays the situation of a very successful community 

language school that has never received any form of funding from the State or Federal 

government: 

The Japanese Weekend School commenced its operation in 2005 with 70 students 

in the grounds of Nedlands Public School. As no funds were available from the 

Western Australia Department of Education ot the time the language school was 

established, the school had to rely on self-funding. The language school began its 

operation os a registered non-prafit organisation, with two different types of 

Japanese students: 

• "temporary" students of Japanese origin whose mother or fother wos 

working in Perth for 0 period of between one ond 10 years and would plan 

ultimately to return to Japan (70% of enrolments in 2005) 

• "Iocol' students of Japanese background, mony of whom had one 

Australian parent and one Japonese porent (30% of enrolments in 2005). 

In both coses, the parents of the students were strongly motivoted to ensure that 

their children continued to build their fluency and capacity in Japanese language 

and, wherever possible to supplement such linguistic learning through a strong 

Japanese cultural lens. The principal of the language school clearly articulated that 

the goals of these parents were in clear alignment with his intentions for the school, 

which was to revive Japanese language education while nurturing and maintaining 

important aspects of Japanese culture. 

In 2014, the school now enrols a total of 280 students. Of these, 50 per cent are 

temporary students and the other 50 per cent are local students. The principal 

anticipates that the number of local students will dramatically escalate in the next 

3 to 5 years as the Japanese population af Perth is projected to continue to 

increase. 

The languoge school still does not receive financial support from the Western 

Australian government; however the Japanese government provides some financial 

assistance for the temporary students. The school currently makes provision for 

students from kindergarten to Year 9 and the principal expects that due to the 

rapidly increasing number of local students, the school will soon be split into two 

sites providing tailored provision for both sets of students. 

Since 2010 the school has been using a building on Saturday at the full-time 

Japanese school at City Beach. The school belongs to the Japanese Association of 

Western Australia. The weekend school is charged $16,000 per annum for rent and 

50 per cent of this annual fee is provided by the Japanese government. A small 

amount of the salary paid to the five teachers is also subsidised by the Japanese 

government. 

In order to make ends meet, students are charged a minimum of $1000 per annum 

school fees. The principal purchases books from Japan and uses this as the basis of 

a scope and sequence chart for ensuring continuity of language and cultural 

Erebus International September 2014 30 



REVIEW OF THE WA COMMUNITY LANG UAGES PROGRAM 

instruction. 

The principal indicated that generally the temporary students have a much richer 

understanding and immersion in the Japanese culture than local students. The local 

students therefore receive a quite different curriculum, with an emphasis on spoken 

language and useful expressions that focus on day to day activities rather than 

formal literature. 

It is anticipated that once students complete Year 9 at the weekend school, they 

will transition to full-time enrolment to the Japanese mainstream school. However 

under current arrangements with the Western Australian government Curriculum 

Council, Japanese courses for Year 12 accreditation are only available to students 

who are studying Japanese as a second language. Currently, local students are not 

seen to be studying Japanese as a second language and therefore cannot sit for 

WACE examinations in Year 12. In 2013, students characterised as "local" had to sit 

Year 12 exams through New South Wales to receive an Australian Tertiary 

Admission Rank (A TAR), as there was no provision within the WA government 

sector. This problem will be greater as the number of local students in Perth 

increases. Indeed the principal expects that his weekend school will enrol well over 

300 students in 201S. 

In summary therefore it is evident that the goodwill, commitment and dedication of 

staff are the key elements that breathe life into community language schools at 

present. However if they are to be sustained in the future as viable providers of 

language and culture, the issue of the funding must be carefully examined. 

2.4 Future demand for emerging Community Languages in 
Western Australia 

The demographic makeup of the WA population has changed dramatically in the past 

15 years or so, with concomitant impact on the demand for government funds to 

support commun ity language programs. Western Australia's population growth was 

the fastest growing in Australia in 2013 (showing a 2.9% increase over the 2012 

figure). In 2013,46 per cent of WA's population growth was from overseas (although 

not all from non-English speaking countries). 

Figure 1 below, based on historical census data of country of birth, indicates that the 

proportion of WA's population born overseas as compared to those born in Austra lia 

has been steadi ly increasing over the past 60 years (it must also be remembered that 

a proportion of those categorised as "Australian born" have parents who were born in 

non-English speaking countries) . In 1947, overseas born residents represented 18.2 

per cent of the population (91400 persons), in comparison to 37.1 per cent (831400 

persons) in 2011. This growth in WA's population is mostly due to overseas migration. 

The makeup of the migrant population is also very different to the eastern states. 

While China and India dominated in NSW and Victoria, WA migration is dominated by 
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the United Kingdom and South Africa. The United Kingdom made up 25.9 per cent of 

all arrivals (31,000 people) into WA between 2006 and 2011. 

Nonetheless, as Table 4 below indicates, both the number of people in WA who have 

a language background other than English, and the range of languages represented, 

continues to expand each year. Further examination of the Census data suggests that 

the majority of those persons born overseas in WA are now resident in the Perth 

metropolitan area, although the distribution of the immigrant population is by no 

means homogenous across the metropolitan area. 

Figure 1: Western Australia Population Growth, 1947-2011, Australian vs Overseas 

Born 

I D Australian born . Overseas born I 

2,500,000 

2,000,000 

III 
c: 
0 1,500,000 
i'! 
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1,000,000 

500,000 
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Source ABS Census, 2011 

Table 1 below shows that other than immigrants from the UK, the largest proportion 

of people born overseas now resident in WAcome from North East Asia, South East 

Asia, and Southern Asia (which includes both China and India). It might reasonably be 

expected that demand for community language programs in these areas will also grow 

in the near future. However, while the numbers may be sma ller, many other cultural 

groups are likely to seek funding in future. Arguably, small cultural groups have even 

stronger needs for support to maintain their cu ltural identity, as the capacity of these 

sma ll communities to fund community languages programs from their own resources 

is less than that of more established groups. 

Data from the forum for unfunded community language schools conducted as part of 

the data gathering process for this Review supports this assertion. There are clearly a 

large number of emerging community language groups in Western Austra lia, many of 

whom already have plans in place to establish a community language school. These 

language groups include Sudanese, Dari (Afghanistan), Swahili, Lingala, Kibembe, 

Hungarian and Hindi. These are in addition to a number of already established but 

unfunded language schools. 
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Table 4: Percentage of overseas born people arriving in Western Australia in 2011-13 

Austra lia + 1277 1.9 438 1.6 -0.3 
Central America 70 0.1 37 0.1 0.0 
Central/West Africa 538 0.8 171 0.6 -0.2 
Eastern Eu rope 560 0.8 266 1.0 0.2 
Melanesia 132 0.2 21 0.1 -0.1 
Micrones ia 0 0.0 2 0.0 0.0 
New Zea land 372 0.6 159 0.6 0.0 
North Af rica 449 0.7 286 1.1 0.4 
Northeast Asia 5262 8.0 2531 9.5 1.6 
North America 1286 1.9 437 1.6 -0.3 
Northern Europe 238 0.4 91 0.3 0.0 
Polynes ia 127 0.2 31 0.1 -0.1 
South America 1044 1.6 422 1.6 0.0 
Southeast Asia 18222 27.6 5256 19.8 -7.8 
Southern/Eastern Africa 7438 11.3 2096 7.9 -3.4 
Sout hern As ia 10374 15.7 5539 20.9 5.2 
Southern Europe 892 1.4 2541 9.6 8.2 
The Caribbean 70 0. 1 29 0.1 0.0 
Former USSR and Baltic states 669 1.0 343 1.3 0.3 
M idd le East 2345 3.6 1025 3.9 0.3 
UK and Northern Ireland 17706 26.8 6421 24.2 -2.6 -Western Europe 1654 2.5 547 2.1 -0.4 
Total 66018 

____ If 
~., iIII.O 7,-

Source: Department of Immigration and Border Protection, accessed at 

https:/ldata.gov.au/dataset/overseas-arrivals-a n d-departu res 

+ If a migrant's Country of Birth is listed as 'Australia' it ind icates that the individual was 

actually born in Australia from parents who had arrived in Australia prior to the birth but were 

not permanent residents. 

In add ition, WA has now established important and strong partnerships with Asian 

neighbours, particularly for trade purposes, but with clear socia l implications. WA's 

largest trading partner is China, whi le Japan's recent economic growth has derived 

direct benefits for Western Austra lia as well. In addition Korea has strong economic 

ties with WA, while India represents a fast developing market with unlimited market 

potentia l. 

Th ese existing and emerging Asian markets may also result in an increasing population 

in WA- of people from these cu ltures. Such t rends are already evident in relation to 

both Japan and China. A strong case can therefore be argued that the government 

should consider making additiona l financial provision available to fund commun ity 

language schoo ls that address these needs. 
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Table 5 below provides a projection ofthe amount offunds that may be needed to be 

set aside to allow new entrants into the CLP in the near future . 

Table 5: Cost of providing funding for prospective new Community Language 

Schools· 

Known currently 
unfunded schools 

Kyle Ch inese 
Language and 
Culture school 
Swahili Culture 
School 
Russian language 
and Culture School 
Hungarian Language 
School 
Hindi Samaj of WA 

Languages School 
Japanese Language 
and Culture School 
Swahili Languages 
School 
Dari-Afghanistan 
Languages School 
Indonesian 

Total 

Enrolment Status 

120 P 

30 P 

40 E 

2S E 

30 E 

280 E 

30+ P 

100 P 

100 P 

7S5 

Estimated 
annual per 

capita 
funding 

($65) 

7,800 

1,9S0 

2,600 

1,62S 

1,950 

18,200 

1,950 

6,500 

6,500 

$49,07S 

Establishment 
grant* * 

2,500 

2,500 

1,500 

1,500 

1,500 

1,500 

2,500 

2,500 

2,500 

$18,500 

p; prospective (haven't started due to no Government financial support) 

Total 

10,300 

4,450 

4,100 

3,125 

3,450 

19,700 

4,450 

9,000 

9,000 

$67,575 

E; existing without Government funding (eg Japanese funded totally through student fees) 

'" Note this table only identifies the level of unmet demand that is known to the Review. There 
is likely to be other languages and schools that will apply for any funding made available in 
future. 

** Establishment grants have been set in the above model at rates equivalent to that paid in 
other states for existing schools ($1,500) and prospective schools ($2,500) 

Table 5 suggests that the total amount required to fund the community language 

schoo ls known to be likely to apply for funding (should it be available) is relatively 

modest in the near future . Even allowing for the emergence of new schoo ls, a pool of 

around $100,000 per annum wou ld be sufficient (at present per capita levels) to meet 

demand in 2015-16. 
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2.5 Perceived Outcomes of the WA Community Languages 
Program 

2.5.1 Outcomes in community language schools 

Presently there is no systematic framework for collecting and measuring outcomes 

achieved through the Community Language Program. Community language schools 

that receive funding are required to report annually, however the focus of this has 

consistently been in relation to financial acquittals rather than the achievement of 

educational outcomes within the community language school settings. There is an 

opportunity in future for OMI to develop a more rigorous process for recording the 

impact of funding in relation to both students and the community in relation to these 

activities. 

Some insights into the outcomes achieved by schools were gathered during the focus 

group sessions as part of the review process. These outcomes ranged widely from 

increasing attendance by students at community language schools to parents and 

grandparents expressing satisfaction with what was happening in the local community 

language school. A range of responses from focus group participants is provided 

below in terms of the "value for money" that the school provides and in relation to 

the outcomes achieved: 

• quality teaching 

• strong and united team of teachers 

• dedication ofteachers 

• friendly environment being recognised as a valued subject which is assessed 

and reported on at the end of each semester 

• proud parents engaging with their children in their language and culture 

• innovative and creative teaching promotion of our language across the 

community 

• maintenance of our identity and better understanding of our culture. 

It is readily apparent from this wide range of perceived outcomes that community 

language school teachers do not currently see the measurement of cultural or 

linguistic competence as a key priority of the Community Languages Program. This is 

an area requiring significant professional development for community languages 

school staff. However it should be undertaken within a framework that provides an 

opportunity for systematic and focused measurement of identified outcomes that are 

clearly understood by all members of staff in the community language schools. 
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Recommendation 1. 

It is therefore recommended that: 

As a priority task for the program in 2015 and onwards a systematic measurement 

and reporting framework be established that can be readily applied ta all 

community language schools in Western Australia, thraugh which this regular data 

about outcomes achieved can be identified and collated. 

2.5.2 Ensuring the delivery of quality Community Languages Programs 

In considering the issue of quality assurance, it is important to differentiate the 

measurement of achievement not only in relation to student outcomes but also in 

terms of the overall effectiveness of the community language school in achieving the 

goals for which it has been established. In relation to the effectiveness of community 

language schools, there currently exists aqua lity assurance framework that existing 

community language schools, nationally, can employ for self-assessment and external 

scrutiny. This document is relatively unknown to Western Australian community 

language school personnel and other educational administrators being interviewed. 

Despite this, in other states and territories, for example, New South Wales and 

Victoria the quality assurance framework, built around examples of good practice in 

community language schools is effectively employed not only to assess school 

effectiveness but also as a driving force for assisting schools to engage in a continuous 

improvement process. Unfortunately within the Western Australian context no such 

tool is being employed. As a result, a wide range of strategies are being employed to 

measure success as a community language school. 

The data clearly indicates that the teaching and the strategies that teachers adopt are 

exceptionally diverse, often in the face of no pre-existing scope or sequence chart and 

usually based on textbooks from the native country. Despite these differences, the 

enduring focus on developing language skills through relevant and rich cultural 

activities remains the recurring theme. The ability to provide comparable and 

standard measures of effectiveness across community language schools, however is 

problematic. 

Teachers and principals in community language schools are attempting to measure 

their success in relation to student achievement on an ongoing basis and use a range 

of different strategies in which they make somewhat subjective judgements about the 

overall success of their school in impacting on student achievement. Teachers in many 

community language schools report that they had developed their own tools for 

determining degree of student learning and these most commonly relate to the use of 

tests and surveys to parents. 

In other community language schools teachers provide a mark out of 10 or in some 

cases out of 100 as to how well students have learnt vocabulary or how well they are 

progressing with the language from an aural perspective. When questioned on how 

the mark was obtained there is very little objectivity in most cases. Other community 
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language schools referred to assessment tools that have been developed with the 

students in the community language schools in mind. Examples of this variety of 

measurement approaches are outlined below: 

• "we normally run feedback survey and the ability of students to master the 

language in a set timeframe within the funding capacity" 

• number of enrolments 

• student retention rates 

• range of marks obtained by students in regular assessments 

• participation of non-ethnic students in the program 

• "by the language abilities and cultural awareness of our graduates" 

• "extremely positive feedback from the Department of Education supervisors". 

In only a minority of cases were schools able to describe a systematic approach to 

monitoring student achievement, as would be expected in mainstream schools. The 

following is an example of the comments made by schools that represent good 

practice: 

"We do assessment list for kids to monitor progress from the beginning of 

the term and at the end twice a year. For that we developed special 

universal form and mark the activities. We do controlled writing and 

reading twice a term. We also have working exercise books where we can 

monitor the progress from chapter to chapter. At the end of a year we 

award kids for their progress and we prepare Russian language scenario 

with kids to show how they talk and communicate. This scenario is based 

on curriculum and consists of basic language skills." 

The diversity of these approaches highlights both the understanding of the 

importance of measurement of student achievement as well as the good intent of 

many teachers in community language schools to ensure that progress is being made. 

However, without a common and agreed standardised approach towards assessment 

the comments being made about student progress are unreliable. 

The variability in approaches to assessment also highlights the need for a policy 

framework that identifies standardised measures of achievement for students. It is 

noteworthy that among the community language schools in existence for several 

years, there would appear to be a general culture of sharing. The Ethnic Schools 

Association of Western Australia (ESAWA) must take credit for facilitating and 

organising such networking opportunities through the provision of professional 

development opportunities and related experiences designed to enhance the overall 

quality ofteaching and learning in community language schools. 

Indeed it may be concluded that such networking has provided the opportunity for 

community language schools to espouse very similar goals. As indicated above, these 
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relate directly to linguistic education and cultural maintenance. In the absence of 

formal approaches to measurement, it is acknowledged that such commonly recurring 

outcomes however have not occurred due to a formal set of governing principles or 

even a policy framework for community language schools in WA. 

In relation to ensuring the quality of operation of community language schools in WA, 

there would appear to be no formal structure or framework for measuring their 

ongoing effectiveness. While it should be acknowledged that an Induction Pack and 

clear guidelines for funding are provided, accountability continues to focus on 

financial rather than educational outcomes. A brief annual qualitative report is 

required, including highlights of achievement. While acknowledging that the funds 

allocated to existing community language schools are limited, there is an expectation 

in every other state and territory of Australia that annual reporting should also occur 

in relation to educational outcomes achieved, with guidelines provided for measuring 

such achievement. 

In several states and territories, community language schools are subject to some 

form of desk audit or external scrutiny to ensure that their operation is effectively 

addressing the goals for which they were established. Indeed some community 

language schools use the information from such quality assurance episodes to ensure 

that staff are engaged in a process of continuous improvement, designed to enhance 

the educational outcomes of the students. The review identified that there is little 

evidence of the systematic gathering of data designed to be employed to address 

issues of educational accountability for funds being expended. 

In the absence of formal structures and systems for ensuring quality teaching in 

community language schools, it is instructive therefore to know that many 

participants in community language schools were able to identify those factors that 

currently facilitate quality teaching and learning within their own community language 

schools. In some cases this was related to internal supervisors who have formal 

educational qualifications and provide regular feedback to teachers. It is encouraging 

to note that many of the teachers in these classrooms seek feedback and the 

opportunity to improve their practice. 

In a similar way some schools identified the opportunity to engage in professional 

development as an important tool for ensuring quality teaching. However it should be 

noted that in other schools professional development could not be afforded and was 

therefore not provided to some teachers. 

In contrast many community language school teachers identified the lack of 

government funding as the major inhibitor of quality teaching and learning. More 

specifically they indicated that there was limited funding for professional 

development courses and very few courses to attend. Obtaining materials that could 

be employed by teachers to facilitate student learning was also inhibited by the lack of 

available funds. It is noteworthy that an increasing number of community language 

schools teaching the more common languages, for example Chinese, Italian and 

Japanese receive government sponsorship for the purchase of textbooks and related 
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materials from the country of the language's origin. Despite these forms of assistance, 

the use of technology in those community language schools as a tool for enhancing 

quality teaching and learning is rare. 

As a means of compensating for limited funding, some community language schools 

have relied on their interstate counterparts for old textbooks and teaching materials 

that are no longer used by those states and territories. The Tamil Association of 

Western Australia is one example of a language group that, through networking has 

been able to identify and access resources from other states and territories 

throughout Australia. Unfortunately, while such strategies reflect the resourcefulness 

and dedication of teachers, it does not guarantee the quality of what is being taught in 

the classrooms. 

This issue also relates to the formal qualifications, or lack of, possessed by teachers in 

community language schools. The data gathering process indicates that there are very 
few formally accredited teachers of language operating in community language 

schools. A relatively small proportion hold a certificate referred to as a "Teacher 

Assistanceship", while the vast majority operate as dedicated and committed 

volunteers. 

One principal of a community language school described the situation in the 

following way: "Most of our teachers are volunteers with a small number who 

are qualified. Obviously with the gavernment funding we receive we cannot 

pay anything to them for the time that they spend in both teaching and 

preparation. Whenever I can however I pay them for petrol money as some 

form of compensation." 

There is an urgent need for the updating of educational qualifications of "teachers" in 

community language schools. Of equal importance, however, is the development and 

acceptance of a quality assurance framework that not only ensures the quality of 

educational delivery in schools but also enables schools to participate in a journey of 

ongoing improvement. 

Recommendatian 21t is therefore recommended that: 

Initially, an agreed quality assurance framework, based on gaad practice in 

community language schools, be introduced to ensure the ongoing quality of 

educatianal delivery in community language schools throughout Western Australia. 

Secondly, this task should be closely follawed by the upgrading of qualifications of 

teachers in community language schools, including a set of employment guidelines, 

to ensure that the minimum requirements for educators working in community 

language schools are met. 

2.6 Alignment of WA Community Languages Program with 
provision in other States/Territories 

Community Language Schools, sometimes called Ethnic Schools have been a long 

established, if little recognised part of the educational landscape in Australia. The first 
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Ethnic School in Australia was established by German settlers in Klemzig, South 

Australia in 1857. A Hebrew part-time school was established in Victoria in 1874 and 

the first Greek Ethnic School was established in Melbourne in 1898. Government 

support for, and regulation of Ethn ic Schools is much more recent, reflecting in part 

the rapid expansion of the numbers of students enrolled in Ethnic Schools over the 

past 20 years or so. Nationally, more than 100,000 students now take part in 

commun ity language school language programs. Despite the potentially sign ificant 

contribution Ethnic Schools may make to both individual students and the broader 

society, provisions made for community language schoo ling appear to be largely the 

resu lt of historical Circumstances, as people have sought pragmatic so lutions to 

emerging circumstances rather than a product of a consistent and coherent policy 

framework. 

Table 6 below summarises the current status of enrolments in community language 

schools across Australia in 2013. 

Table 6: Enrolments in Community Language Schools across Australia, 2013 

NSW 31,500 277 

South Austra lia 7,000 100 

Western 
26,000· 111 

Austra lia 

Queensland 5,000 35 

ACT 1,800 45 

Victoria 36,100 200 

... Th is includes 21,000 students in the Italian Insertion class program 
** 29 community organisations funded and 2 insertion programs are funded in WA. Italian 
insertion classes operate in around 80 Government, Catholic and Independent schools. 

Across Australia, the community languages sector is recognised as an important 

contributor to the languages education capabi lity. In 2014, approximately 700 school 

authorities conduct classes in over 1400 venues. Over 100,000 students participate in 

the program nationally. In 2014, 69 languages are offered nationally through 

community language schools in K-lO and 42 languages at Years 11 and 12. 

2.6.1 The role of insertion classes 

Table 6 above shows that WA has a high number of students overall, compared to the 

number of schools funded. This is a result of the large number of students in insertion 

classes (more than 21,000 students). The insertion class program is now relatively 

small in other states and territories. This is the result of historical circumstances, 

particularly a reduction in the contribution made by the Italian Government as a 

consequence of that country's budget difficulties following the Global Financial crisis, 

rather than an active policy decision by state and territory governments to de-fund 

insertion classes. 

The history of Italian insertion classes in NSW is similar to that in other eastern states. 

The primary vehicle for the insertion program has been through the Co.As.lt 

community organisation, which commenced providing services in NSW in 1968. The 
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insertion classes are one of a suite of programs and services provided by this 

organisation, which includes a bilingual school, interpreter services, aged and health 

care as well as in and out of school and adult language programs. As in other states, 

the Co.As.lt insertion classes program was initially funded by the Italian government 

as a means for promoting Italian language and culture among both migrant families 

and the wider non-Italian community. 

They became popular and grew in both the number of schools involved and the 

number of students engaged, largely because they provided a convenient and cheap 

solution for schools in NSW to meet their language teaching obligations (the NSW 

curriculum requires primary students to study a language other than English for a 

minimum 1 hour per week and secondary students 100 hours from Years 7-10). While 

a curriculum requirement, schools were not resourced to achieve this requirement, 

with few qualified language teachers available to work at primary school level. 

Individual schools made their own arrangements for language instruction. Some chose 

the Co.As.lt insertion program, others employed individual providers to teach a 

language program (Japanese, Indonesian and Korean being the most popular), often 

as a paid "extra", employing native speakers who were not necessarily NSW qualified 

teachers. 

In the 2008 school year some 20,000 students were involved in Co.As.lt's Insertion 

Program in NSW. The program was conducted in over 85 State, Catholic and 

Independent Primary Schools throughout metropolitan and country NSW. Classes 

were conducted by a group of over 90 fully qualified teachers of Italian who hold 

recognised teaching qualifications. The insertion classes in NSW taught the NSW 

Board of Studies Italian syllabus. 

As schools' capacity to provide languages education in the mainstream has increased, 

the demand for insertion programs and other alternative forms of language programs 

has lessened in NSW. Combined with the loss of funding from the programs primary 

sponsor, the Italian government, the program continues to operate but in a much 

reduced form. Co.As.lt. continues to collaborate with key stakeholders including the 

Italian Consulate, the NSW Department of Education and Communities, Parramatta 

Diocese and the Catholic Education Office of Sydney to deliver the Italian Insertion 

Program during school hours. In 2014, Co.As.lt. continues to teach Italian to more than 

5,000 students in 22 primary schools across Sydney. 

It is important to note that not all of the continuing Italian insertion classes are funded 

by the NSW Community Languages Program, which in 2014 involves only 9 schools 

and 2,700 students. The remaining schools fund the program using a combination of 

their own funds, parent fees and volunteer contributions. Co.As.lt also provides out

of-school hours Italian classes for about 500 NSW students in 2014, which are funded 

through the NSW Community Languages program in the same way that other after

hours language programs are funded. 

In Queensland, Italian insertion classes have been in operation for more than 30 years 

with the support of the Co.As.lt Italian community organisation. The name of the 
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providing organisation was changed to the Italian Language Centre (ILC) in 2007. The 

insertion program commenced by teaching Italian to the children of Italian migrants in 

Brisbane, and expanded to deliver insertion classes in selected primary and secondary 

schools throughout Brisbane, the Gold Coast, Cairns and Townsville. It also 

implemented after school hours classes, adult classes and an Italian playgroup. 

The ILC was funded by the Italian Government through the 'Ministero degli Affari 

Esteri' (Ministry of Foreign Affairs) and the Italian Consulate, as well as local education 

authorities in Brisbane, Cairns and Townsville Catholic Education Offices. At its peak, 

the ILC supported Italian classes across 53 Catholic, State and Independent schools to 

over 14, 000 students. 

However, in 2011-2012 funding from the Italian government was significantly reduced 

(20% less than that provided in 2008). The insertion program was restructured, with 

the Queensland Catholic Education Office taking responsibility for employment of 

teachers in the program and the teaching of Italian in 2012, following an 80 per cent 

reduction in the funding formerly provided by the government. This arrangement 

provided continuity of employment for the ILC teachers. While schools were given the 

option of not continuing with the program, none chose to do so, and the number of 

students learning Italian has remained much the same. The ILC continues to provide 

coordination services, some professional development and access to teaching 

resources and materials. 

Insertion classes still operate in more than 40 schools in the Catholic Education system 

in three dioceses (Brisbane, Cairns and Townsville). In addition, the program continues 

in an additional 46 State, Catholic and Independent schools through individual 

arrangements. It is important to note that the Italian insertion program in Queensland 

has not been funded through that State's Community Languages Program (called the 

After Hours Ethnic Schools program), nor sought funding from that source. Its 

principal sponsor has been the Italian government. It is not correct to say that the Qld 

insertion program has been "defunded" (except by the Italian government). However, 

the Queensland case does provide a precedent for how it is possible for a program 

that is valued by schools to be maintained when funding sources change. This is not to 

say that this example is directly applicable to the circumstances in WA, but does 

illustrate that adaptive responses to adverse circumstances are possible. 

The situation in Victoria regarding insertion classes is similar to that in NSW, with the 

growth in the program driven largely by mainstream school needs to provide language 

instruction for students as mandated by state curriculum requirements. In the 1980s 

and 1990s, Co.As.lt conducted a large Italian insertion class program in Victoria. In the 

1980s, the program grew rapidly using Commonwealth Ethnic Schools Program funds, 

and also enjoyed substantial funding from the Italian Government. However, in a 

situation reminiscent ofthat in WA today, the program was capped in 1986 as a result 

of concerns regarding the growth in numbers of non-Italian background students (80% 

of students in the Victorian program were of non-Italian origin). While the Italian 

program has now largely been wound back, with Co.As.lt deciding to concentrate on 
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the provision of adult education and other community services, it should be noted 

that the Partners in Language Provision (PiLM) pilot underway in Victoria at present, 

(funded by the Victorian Government), which is seen as a way of increasing the 

relationship between community language schools and mainstream schools does in 

fact share many of the characteristics of the former insertion class model, but 

involving a wider range of languages than Italian alone. 

In summary, the current status of insertion programs in states other than WA appears 

to be a consequence of a combination of factors, including the staffing and curriculum 

needs of mainstream schools, the capacity and priorities of the provider community 

organisations, and the reduced financial support of the Italian government. While 

operating under the broad umbrella of the community languages sector, they are not 

primarily reliant on funding from the state Community Languages Program for their 

existence. This is not the result of any policy decision to exclude insertion classes from 

consideration from CLP funds, but the result of the unique circumstances in the 

individual jurisdictions. The history of the insertion classes over a long period of time 

demonstrates that the nature and composition of community language programs can, 

and does change. 

2.6.2 Alignment of goals and organisation of the CLP in WA with other states and 
territories 

There is common agreement in the policy documents from the majority of Australian 

states and territories that the goals of their funding for community language schools 

are twofold: to promote and maintain cultural diversity and to encourage alternate 

means by which Australian students can acquire competency in languages other than 

English. The notion of community language schools as complementarv providers of 

languages education is embedded in the National Statement/or Languages Education 

in Australian Schools endorsed by MCEETYA in 2005, and which remains the accepted 

national languages policy in 2014. The National Statement for Languages Education in 

Australian Schools provides an overarching framework for State, Territory and 

Australian Government activities. It affirms the place of languages education in the 

school curriculum, and describes the purpose and nature of learning languages. 

According to Community Languages Australia (AFESA), the national umbrella 

organisation for community language schools, the sector performs a number of 

important roles and functions. Apart from offering community language and culture 

programs, they contribute to raising the profile of ethnic communities within the 

broader Australian society; make the Australian society more aware of the ways in 

which ethnic communities contribute to the mosaic of experiences and attitudes 

which constitute "the Australian way of living" and provide resources for students, 

academics and the corporate sector through their archives and libraries. 

These sentiments are echoed in the goal statements published by state and territory 

education jurisdictions. The following examples from three states illustrate this. 

In Victoria, the Education Department's Community Language Schools program 

enables students to maintain their mother tongue or heritage language. For the 
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purposes of this program, a community language is defined as one used on a day-to

day basis by members of cultural and linguistic groups resident in Victoria, to 

communicate with family members and within their own communities. Community 

Language Schools provide languages education programs that are complementary to 

those provided by mainstream schools and the Victorian School of Languages (VSL). 

Community Language Schools provide classes to students from Prep to Year 12 

(depending on the language) outside mainstream school hours; i.e. after school or on 

weekends. Community Language Schools teach more than 40 languages to more than 

36,000 students across Victoria each year. Students can study the languages spoken at 

home and within their communities at a community languages school. Students 

attending community language schools have achieved very high educational outcomes 

in languages at senior secondary level. 

In NSW, the objectives of the Community Language Schools Program are to: (1) 

support the maintenance, development and acquisition of community languages, (2) 

assist communities to improve the language learning of children and young people in 

Kindergarten to Year 12 and (3) provide opportunities for professional development 

and training of people involved in community language schools. 

In Queensland, the After Hours Ethnic Schools (AHES) Program increases the 

opportunity for students to access language education in addition to existing 

provisions within the Queensland mainstream schooling system. The variety of 

languages provided by the AHES Program greatly enhances the language offerings of 

mainstream schools in Queensland. 

In essence, the AHES Program provides opportunities for Queensland students to 

learn more about the language and culture of their community and, in some cases, to 

improve their chances of getting into tertiary study of their choice. An indication of 

the AHES Program's success is the increasing number of AHES students who are now 

gaining credit for their Year 12 language studies. 

The alignment between OMI's strategic plan and these goals for community language 

schools is discussed further in section 2.7.2 below. 

2.6.3 Senior study in Community Language Schools 

As the above examples illustrate, other states and territories (ACT, NSW, Victoria, 

South Australian and Queensland) all allow and encourage community language 

schools to pursue study to Year 12 level and to count such study towards university 

entrance. For example, in Victoria, community language schools which are recognised 

as Single Subject Providers by the Victorian Certification and Assessment Authority 

(VCAA) are obligated to teach the curriculum Study Designs of the specific languages 

provided by the VCAA for years 11 and 12, the VCE years. In NSW, if the student is 

presenting for the Higher School Certificate they are obliged to follow the mainstream 

Board of Studies and Teacher Education Standards (BOSTES) syllabus. All community 

language schools are obliged to present a teaching program when applying for funding 

and encouraged to use a BOSTES syllabus if there is one for their language. 
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Providing this pathway is seen as important and valuable by the jurisdictions for two 

main reasons. Firstly, it is a means by which the community language schools and their 

programs are given legitimacy in the eyes of the wider community, and especially for 

the students. It helps to promote a view that studying in after-hours settings is 

valuable and purposeful, and has a defined outcome. Secondly, it is a means for 

linking the syllabus used by community language schools with the mainstream state 

approved syllabus. This provides both a means of increasing the quality of the 

program offered by the after-hours schools, and provides an alternate means by 

which state education authorities can attain language policy goals at a very low price 

compared to what it would cost to provide such programs in mainstream schools. The 

linkage of the syllabuses in itself necessitates community language schools to engage 

teachers who are qualified to teach the Australian curriculum, which is recognised by 

the emphasis on professional learning for community language school teachers in 

these jurisdictions, and the payment of a per capita payment large enough to allow 

schools to employ qualified staff. 

About half of the WA schools that participated in the Review indicated that they offer 

students the opportunity to study the language to Year 12 level. It should be noted 

that in many of these schools, the Year 12 study is aligned with syllabuses from other 

jurisdictions (particularly NSW). 

The schools uniformly considered that the capacity to offer study to senior students 

and for their students to obtain formal recognition for their studies is extremely 

important to them. The following comments provide an illustration of their motivation 

to do so. 

"Yes, our school offers language study to Year 12 level. It is very important 

as a motivation and as an option for those who cannot study German at 

their regular school." 

"Yes, we can offer Arabic language teaching for Year 12 level, because we 

have professional teachers that can teach that level. This so important for 

our school to do it perfectly. This will reflect our school as being 

professional and good for our community." 

"We started a new class in July this year to teach Year 12 level. This is 

absolutely important for the students as they can get 10% LOTE bonus 

plus can make a part of ATAR if they perform well in the subject. This also 

provides an immense value to newly migrating chifdren from Sri Lanka as 

they can be guided to do Sinhalo Language for their studies." 

Others see this as an aspiration for the future development of their school 

"Currently we don't have a formal syllabus in place to cater to Yr 12 Hindi 

language students. We have been thinking about this and are keen to 

follow that path. Currently we feel a resource constraint to do that." 

The major impediments for schools who would like to extend their offering to Year 12 

level are a lack of qualified teachers and a structured syllabus. As noted elsewhere in 
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this report, many schools do not have a defined curriculum structure except as 

defined de facto by increasing levels of difficulty in the textbooks used. Both new and 

existing schools will in most cases need external assistance if they are to develop their 

capacity to provide a quality program that would allow Year 12 students to perform at 

a level in their language studies that is useful for university entrance. Schools have 

argued that the capacity to recruit staff capable of teaching at this level is severely 

constrained by the low level of funds available at present, which precludes paying 

teachers a salary comparable to that of mainstream teachers. It is noted below that 

states such as NSW and Victoria are investing heavily in CLS teacher capacity building 

(and to a lesser extent in Queensland and South Australia), through both tailored 

professional learning courses provided by departmental Project Officers and through 

formal courses leading to certification by higher education providers. It should also be 

noted that IAWCC with the support of the Italian government has provided its 

teachers with extensive structured professional learning opportunities. 

2.6.4 Provision of funding for community language schools' operation 

The funding of community language schooling has been a shared responsibility 

between the Australian Government and State and Territory Governments (and the 

ethnic communities themselves) for more than thirty years. The then Commonwealth 

Government began providing per capita funding to support community-based, non

profit making, after-hours Ethnic Schools in 1981. Administration of this funding was 

transferred to State education systems in 1992 and the level of Commonwealth 

funding increased by 30 per cent to cover administration costs incurred by states. 

Most states/territories have continued to provide funding to community language 

schools using a combination of Commonwealth program funds and state funds. As 

described below, some State and Territory education jurisdictions also provide 

considerable in-kind support for the community languages sector in the form of access 

to school premises, project and administrative staff who have responsibility for 

oversight of the program, provision of profeSSional learning, and accountability 

processes. Some states and territories also provide significant funds for CLS 

representative bodies, including provision of premises, funding to employ 

administrative staff, access to public liability insurance schemes and access to state

based curriculum materials. 

Table 7 below compares the funding provided in Australian states and territories for 

community language schools. 
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Table 7: Comparative funding for Community Languages programs 

NSW 

South 
Australia 

Western 

$123.50 

Increased annually in 
line with CPI 

$140 

$8 deducted from 
grant given to ESASA 
for insurance and 
admin 

$65 
Australia 

Queenslan-d:---:;C$::'35:-pe-r-s~tu-d7e-n~t7"hour 

ACT 

Victoria 

Tasmania 

(usually 2-3 hours per 
week) 

$90 per capita 

Additional funding 
(unspecified) for 
smaller and new 
schools 

$190 
$5 per student is 
deducted and paid to 
Victorian Ethnic 
Schools Association for 
public liability 
insurance and 
administration 

$75 per student 

CLS do not pay rental. 
Government schools used by CLS 
are subsidised directly by the 
DEC ($1.90 per hour per student) 

• $2,500 start-up grants 

• $50,000 for 5pecial Projects Grants 

• 2 DEC funded administrative positions at NSWFCLS 

• Subsidised rental for NSW CLSA offices at a government school 

• 3 full time DEl staff support the Saturday School of Community Languages 

• Ministers Awards 

• $12,500 grant to support the NSW Community Language Schools Boards 

CLS do not pay rental. • Administrative Officer in SA Ethnic Schools Association office funded by DET 

Government schools used by CLS • Fulltime Project Officers administer the program through Ethnic Schools Board 
are subsidised directly by the 
Department in their global 
budget ($33 per capita) 

No su bsidy for rental No funding for Ethnic Schools Association 
One project officer in OMI administers the progra m (among other duties) 

No rental for CLS using • Education Queensland provides funding for 12 hours admin suppo-rt~fo"e""':'ES~A~Q::--------" 
government schools. • EO staffing one project officer and part time manager provide direct support to ethnic schools 
Free public liability insurance 

No subsidy for rental but 
Department tries to assist with 
hub accommodation 

No subsidy for rental. Ethnic 
schools overall pay about $1.6m 
to government and non-govt 
schools for rental annually. Some 
schools run from their own 
premises. 

One PIT Departmental Project Officer supports ethnic schools 

$40,000 per annum grant to ACTESA for administration support 

• Ethnic schools have access to LMERC library, meeting rooms and resource production facilities 

• ESAV has office space at LMERC, access to meeting rooms for PO and meetings, and access to 
photocopying 

• One full time Departmental Project Officer administers the program 

• ESAV Admin officer funded by Dept. 
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Table 7 suggests that the Community Languages Program in WA receives far less State 

Government support than in most other jurisdictions. The per capita payments in 

other jurisdictions range from $75 per student to $190 per student. In addition, 

community language schools receive a range of other benefits in other jurisdictions, 

including free use of government school premises to conduct the after-hours classes. 

In these cases (NSW, South Australia and Queensland), the host mainstream school 

receives a payment from the Department of Education in compensation for wear and 

tear, electricity, security and cleaning. As noted elsewhere in this report, payment of 

rent on premises consumes a significant proportion of the after-hours schools' 

budgets in WA. Freeing up even this limited amount offunds by encouraging stronger 

relationships between the community language schools and WA government schools 

would be beneficial, and an important first step in strengthening the credibility of the 

community language schools in the eyes of the broader WA education community. It 

is noted however, that new funding arrangements for the government school sector 

may make this difficult on a school by school basis. However, as part of its strategic 

agenda, OMI may wish to consider the possibility of developing whole of sector 

relationships that might allow the in-kind support from the mainstream sector to be 

expanded in line with that provided elsewhere. 

Overall, it would appear that significant improvement in the WA CLP will not occur 

unless there is a significant increase in the total quantum of funds made available to 

the sector. As discussed in the next section, there has been a heavy investment in 

improving teacher quality in states such as NSW, Victoria and South Australia, both 

through the use of external agencies and through sizeable grants to the state ethnic 

schools association to develop professional development programs. 

2.6.5 Professional development and other support 

Table 8 summarises prOVision of funding for professional development in the 

community languages sector in various states and territories. It is clear from this data 

that significant resources are allocated by the government education systems to the 

professional development of community language teachers, and the overall 

development of schools in the sector. This support is either provided directly by 

departmental officers, or through substantial grants to the ethnic schools association 

in the particular jurisdiction. The form of support offered varies widely, from tailored 

programs conducted for individual schools, to Certificate level courses delivered by 

TAFE or university partners, to state-wide programs focussing on particular aspects of 

language teaching pedagogy. 

The seriousness with which the states and territories support the professional 

development of community language teaching reflects both the historical concerns 

about the quality of the educational programs conducted by community language 

schools, but also a view that such schools are an important component of the state's 

schools languages program (a reflection of the complementary provider concept). It is 

clear that without government support, this quality improvement agenda cannot be 

advanced, particularly in smaller language communities. 
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Table 8: Funding for Community Language Schools' professional development 

NSW 
• 
• 

South Australia 
• 

Western • 
Australia 

Queensland • 
ACT • 
~ 

Victoria • 
• 
• 
• 

• 
• 

DEC project officers tasked with providing ongoing professional learning to CLS 

$350,000 per annum allocated for Teacher Certificate courses for CLS teachers 

One professional development officerfunded by the Department 

Not regularly provided to after-hours schoo ls. IAWCC provides a program of PD for Italian 
teachers annually 

Free professional development available through the LOTE Resource Centre 

One part time Departmental officertasked to provide professional learning as part of 
their role 

$225;000 for credifbearing teacher training 

$55,000 per annum allocated to ESAV for professional learning 

$55,000 admin 

$140,000 DET and Victorian Multicultural Commission Community Grants - ethnic schools 
can apply for school based professional development under this program 

$300,000 for development of Cert IV Training course 

$200,000 for pilot program increasing cooperation between mainstream schools and CLS 
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$500,000 allocated for purchase of 
texts and training in 2011 

CLS have access to the Henry 
Parkes Resource Centre 

Funding for resources and 
materials (unspecified) 

Not commonly provided 

No specific funding but ethnic 
schools can apply to Victorian 
Multicultural Centre for funding for 
particular materials development 
needs. 
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2.7 Implications of OMI rather than Department of Education 
responsibility for the Community Languages Program 

2.7.1 The Transfer of Responsibility to OMI 

The transfer of responsibility for community language schools from the Department of 

Education to the Office of Multicultural Interests has generated diverse responses 

from the various stakeholders. Among representatives of community language 

schools, there is renewed hope that under the auspices of OMI, government 

authorities will show greater interest and commitment towards community language 

schools than had been the case in the previous decade under the guidance of the 

Department of Education. 

Stakeholders also believed that OMI will add considerable value to the administration 

and financial management of community language schools due to their wide 

experience in this area. This is already evident with many representatives discussing 

issues of school management and administration with key staff in OMI. 

However, many community language school representatives also expressed serious 

concern that as OMI's primary focus is on multiculturalism, not the education of 

students, the capacity of OMI to support community language schools with what they 

see as their core business (ie the education of students) would be limited. These 

comments in no way reflect any lack of commitment by community language schools 

towards the principles of multiculturalism, rather they reflect what they see as their 

greatest challenge, which is how to provide a quality educational experience with 

limited resources. 

It is also acknowledged that in reality, the Department of Education's capacity to 

effectively support community language schools has been very limited in recent years. 

Indeed, the relationship between the community languages sector in WA and the 

government school system has never been as strong as in many other states, for 

example, in the relationship between mainstream and community language school 

curriculum, public examination pathways, or access to professional learning 

opportunities for community languages teachers. While this situation may not be 

ideal, the practical implication is that OMI is in no worse position than the Department 

of Education to support community language schools; indeed may bring fresh energy 

and perspectives that will allow revitalisation of the sector. 

It should be noted that senior officers within OMI are already examining avenues for 

addreSSing this issue, including the possibility of developing an ongoing formal 

relationship with the Department of Education to obtain and provide advice on 

matters relating to, for example: 

• appropriate pedagogical models for languages education 

• student well-being 

• the use of technology in the provision of related resources 

Erebus International September 2014 50 



REVIEW OF THE WA COMMUNITY LANGUAGES PROGRAM 

• professional development of staff, and 

• quality delivery ofteaching-Iearning processes. 

In addition to the capacity to provide sound advice to community language schools on 

educational matters, OMI has also identified concerns around recruitment of qualified 

staff for community language schools as an emerging issue. There would appear to be 

considerable scope for adoption of more formal requirements for staff engagement, if 

quality learning experiences for students is accepted as a desirable goal. The 

arrangements should include, amongst other things, the development of a set of 

employment guidelines for community language schools. The WA Department of 

Training and Workforce Development will undoubtedly be a useful source of advice in 

addressing this issue (see Recommendation 2 above). 

In summary therefore, it is considered that, appropriately resourced, OMI has the 

potential to add significant value to community language schools without being 

constrained by previous funding models or operational procedures. It has particular 

expertise to bring to bear in relation to issues of governance and financial 

accountability for community language schools. This role is consistent with OMI's 

intended mission. Indeed, the Office of Multiculturallnterest's Strategic Plan 2014-18 

highlights the importance of OMI acting as an "enabler-providing information, 

advice, funding, training and support, and facilitating partnerships and collaboration." 

Many participants in the data gathering process would suggest that this has already 

begu n to occu r. 

However, it must be reiterated that the success of OMI's stewardship of community 

language schools will be dependent on its capacity to develop a formal relationship 

with the government educational sector in order to provide ongoing quality 

educational service to these schools. This responsibility will be further discussed in the 

next chapter. 

2.7.2 Alignment of Goals of the Community language Program with OMI's 

Strategic Plan (2014-2018) 

As discussed above, the commonly agreed purpose of community language schools 

throughout Australia is to promote language and cultural maintenance. While this 

purpose has been interpreted in a range of different ways throughout community 

language schools in Western Australia, there would appear to be an enduring focus on 

assisting students in the community language schools to develop the language offered 

at the school and particularly through culture as a teaching and learning tool. 

In the most general terms, such a focus on linguistic and cultural maintenance is in 

direct alignment with the vision statement articulated in the Office of Multicultural 

Interests Strategic plan 2014-2018: 
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"An inclusive and cohesive society which draws on its cultural and linguistic 

diversity to enhance the social, economic, cultural and civic development of 

Western Australia and the well-being of all community members." 

There appears to be strong alignment between the OMI vision statement and the goals 

identified by community language schools, particularly in relation to linguistic and 

cultural maintenance. The following examples provide an illustration of this alignment. 

However, it should be noted that these examples are also a strong illustration of the 

aspiration of many of the community language schools to be complementary providers 

of languages education that is equivalent to and leads to the same qualifications as 

mainstream school pathways. 

1. A Sri Lankan school 

• To teach Sinhala language to children in the spheres of speaking, listening, 

writing and reading within a multicultural framework. 

• To make students aware of Sri Lankan culture and heritage 

• To facilitate students to sit for Sinhala subject as a Western Australian 

Certificate of Education (WACE) subject (as private candidates) through 

inter-state language offering scheme 

• To network with community organizations for the benefit of local 

communities. All children to learn their mother land language so to 

communicate well and avoid exclusion from community due to lack of 

communication. 

2. A German school 

• The goals of our community language school are to provide tuition of 

German language and culture to all ages from 5-17years. As on outcome 

we would like to see appreciation of the German language and culture 

throughout the community. 

3. An Ethiopian school 

• Teach discipline, respect, confidence and positive minds-

• Children to respect their culture and respect others - engage children in 

good will and teach them to be productive and good citizens 

• Develop children's skills and find out their strong side and use it for 

survival in a good manner 

4. A Swedish school 

• To improve students' language and cultural knowledge skills in a positive 

and nurturing environment. 

• To make the students more interested and curious about learning more 

about the Swedish language and country. 
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• To enable students to speak to relatives in Sweden who do not understand 

English. It's great to see students who come back from holidays in Sweden 

who understand the importance of the language program. Also, a few 

students have recently moved to Sweden for a short period to attend high 

school on a full time basis, which makes us proud that the students feel 

confident in their 2nd language skills. 

5. A Vietnamese school 

• Teaching Vietnamese language and culture where we focus on giving back 

to the community, harmony, bullying, environment etc. 

In contrast however to the majority of other states and territories, the 

implementation of the OMI vision does not include the opportunity for clear 

guidelines about the systematic instruction of languages education in community 

language schools. More specifically, in other states and territories, there is a much 

clearer articulation of the role of community language schools as complementary 

language providers in the community language, ultimately leading towards the 

opportunity for students in community language schools to aspire towards 

undertaking formal Year 12 examinations in the language. 

Changing this situation is a long-term process. The future for Year 12 examinations 

and credentials however is under review because of the transition from state based to 

national approaches towards year 12 assessment. To further progress this ideal in the 

future will require significant collaboration and consultation with each of the various 

representatives ofthe state-based jurisdictions. 

To achieve alignment between CLP study and Year 12 credentials requires the 

syllabuses of the community language schools, where they exist, to align with those 

used in mainstream schools. This task alone takes considerable time especially in 

relation to the languages of emerging communities where no syllabus currently exists. 

Acknowledging that there is variability from state to state in terms of their progress in 

providing for community language schools as complementary providers of languages 

education, this is seen to be an important function for community language schools. 

Flowing from this specific purpose, community language schools in other states and 

territories provide specific support to ensuring that teachers use sound instructional 

techniques in teaching the community languages for which they have a responsibility. 

As an example of the activity undertaken by other states and territories in relation to 

enhancing the role of the Community Languages Program as a complementary 

language provider, the following initiative from Victoria is instructive. 

Victoria is a model of a successful multicultural community where more than 200 

languages are spoken and over 40 percent of the population have at least one parent 

born overseas. The Victorian State Government recognises that the study of a second 

language has value in its own right in promoting linguistic and cultural competence, 

but assists learners to enhance English competence as well. Language education is 
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recognised for the value it provides students, their families and the community as a 

whole. 

For the student it provides personal and social development, cognitive enhancement, 

cultural links to heritage or diverse cultures, deeper level intercultural self-awareness 

and a curiosity about cultures and learning that is fundamental to developing a global 

outlook. Linguistic competence provides its speakers with a way of negotiating their 

way as global citizens. 

The Partnerships in Language Maintenance (PiLM) Project is currently being piloted 

and is based on a collaboration between the Department of Education and Early 

Childhood Development (DEECD) and Community Languages Australia (CLA). PiLM is 

based on a partnership model: mainstream schools and partner community language 

schools to support students who are learning their first language through a 

community language school to continue with their language study during school hours 

and have that language recognised by their mainstream school and recorded on their 

student profile and school report. 

It is an initiative that recognises that a collaborative approach may result in a powerful 

model for harnessing and further developing a student's language skill base. The 

premise for the initiative is based on recognising a student's diverse linguistic 

background: that is, not as a deficit but as a substantial skill area to be encouraged 

through a student's formal educational experience. The pilot has been run in 6 schools 

(3 partnerships) with one partnership extending well beyond the timeline provided 

due to intense interest by both the mainstream and community language school 

involved. 
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3. DISCUSSION OF RESULTS AND 

RECOMMENDATIONS 
The role played by after-hours community language schools is genera lly acknowledged 

to be complementary to the offerings of mainstream schools . The primary task of 

community language schools has been, and remains, to maintain and deve lop the 

home language and culture of students from language backgrounds other than English 

and to provide an authentic cultural context for the language being taught. This 

impli es that the primary task of community language schools relates to students who 

are prospective long term members of the Western Aust ralian community and not 

short term solutions for the educational needs of expatriate students. Recognition of 

this purpose for commun ity language schoo ls is central to reso lving many of the issues 

that now need to be addressed in increasing the effectiveness and efficiency of 

cu rrent arrangements. 

The popu lation served by community language schools is diverse and changing. The 

needs of recently arrived students with limited English language competence have 

long been an important component of the commun ity language schools program . 

Often, these students come f rom language backgrounds for which no mainstream 

curriculum has yet been developed. English language learning can be enhanced when 

the f irst language remains strong and alive. 

Increasingly, commun ity language schoo ls now cater for growing numbers of second, 

third and even fourth generation students, many of whom may not have visited the 

country of their parents or grandparents, and may not speak the language at home. 

This presents many challenges for community language schools teachers, as the kind 

of pedagogy and curriculum appropriate for the contemporary needs of such students 

is very different from those who have at least verbal fluency in the home language. 

For these students, the language being taught in the community language schools may 

be a second language rather than a f irst language. However, community language 

school ing is important for these students in not on ly providing the opportunity to gain 

knowledge of the language, but also to deve lop a deeper awareness of their cu ltural 

heritage. 
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The need for a policy framework 

The review clearly reflects that community language schools, some funded, some 

unfunded, have been established for a broad range of purposes and with varying 

levels of success, employing teachers and volunteers with varied qualifications and in 

some cases, without any sequential curriculum to follow. The review also indicates 

that pedagogy is generally teacher dominated and the use of technology to facilitate 

quality teaching and learning is a rare phenomenon in the vast majority of community 

language schools. This has partly occurred because of the absence of an overall policy 

framework to direct community language schools and provide guidance to ensure 

quality delivery of teaching and learning in community language schools. 

An overall policy framework would have the benefit of ensuring that community 

language schools are working within the parameters of the Office of Multicultural 

Interests Strategic Plan and its vision and through their work would be directly 

contributing to the goals of this office. The review has clearly identified that, while all 

community language schools conduct their operations with the best possible 

intentions, their purposes are diverse and they have no real sense of a "big picture" 

purpose towards which they contribute. 

Recommendation 3 

It is therefore recommended that: 

A new policy framework be developed for community language schools that would 

include the following elements: 

1. the OMI Strategic Plan 

2. the purpose of community language schools, including 

i. the link to the strategic plan 

ii. the focus on languages education through culture as opposed to just 

cultural maintenance 

iii. the role of the community languages school as a complementary 

provider in languages education 

3. the nature of the community language school and how it operates 

4. criteria relating to the eligibility to open a community language school 

5. the purpose of funding in relation to its use in community language schools 

6. a set of clear criteria for applying for funding of community language 

schools 

7. key accountabilities relating to the delivery of quality teaching and learning 

and /inancial acquittals. 

Strengthening governance arrangements 

Overall responsibility for the CLP has now been transferred to OMI and consideration 

of future governance arrangements needs to be undertaken within that context. It 

should be noted that this arrangement is at odds with arrangements for similar 

Erebus International September 2014 56 



REVIEW OF THE WA COMMUNITY LANGUAGES PROGRAM 

programs in other Australian states and territories, where responsibility for 

administration of community language schools lies with the government school 

jurisdiction. Discussions with stakeholders in WA suggest that reversing the recent 

transfer of responsibility back to the Department of Education is not an option, nor 

desirable, at least in the immediate future. 

There is no doubt that the team from aMI is well placed and experienced to 

administer funding agreements with community language schools (especially with a 

new set of funding criteria and policy framework as recommended above). They also 

have strong expertise that will allow them to provide effective accountability for the 

expenditure of CLP funds by schools. 

The greatest challenge for the current arrangement comes from aMI's inexperience 

with supporting educational programs. For the CLP to thrive and meet its objectives, 

the role of the responsible government agency needs to be more than simply a "post 

box" for allocating funds. It is evident that the limited resources available to 

community language schools and the limited expertise of their "teachers" means that 

neither curriculum nor teaching practices in most cases are anywhere close to the 

standard that would be expected in mainstream school settings or many other 

community language schools in other states and territories of Australia. This situation 

is likely to be even more problematic in newly established schools, especially those 

that do not have a strong tradition of formal schooling in their country of origin. 

Improving on this situation will demand more than simply increasing the funding to 

these schools - it will require provision of on-the-ground, practical advice and 

support. This in turn needs to build on an up to date knowledge of curriculum and 

syllabus requirements (including the emerging National Curriculum), pedagogical 

principles that engage and inspire students, and contemporary teaching resources. 

There is no reason why aMI cannot undertake this role effectively, provided it is 

resourced appropriately to do so. Indeed several stakeholders interviewed during the 

review process alluded to the importance of establishing a more formal link with the 

Department of Education in terms of a particular person with an educational 

background who could provide on the ground support not only in quality advice about 

teaching and learning but about more generic educational issues. Such a link would 

increase aMI's capacity to provide this on the ground support. 

Recommendation 4 

it is therefore recommended that: 

Strong consideration be given to the identification of a funded fUll-time position, as 

a CLS Support Officer who could provide a range of on the ground support to 

community language schools in their establishment, maintenance and continuous 

improvement journey in quality teaching and leorning. 

Likewise, the necessity for aMI to develop a close working relationship with the 

education portfolio has also been recognised. To facilitate the development of this 
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relationship and ensure that the future development of the CLP as complementary 

providers of languages education is based on sound advice, it is recommended that 

refined governance arrangements for the program be established. 

In the recent past, the body responsible for representing the CLS sector to 

government has been the Ethnic Schools Association of Western Australia (ESAWA). 

This body is also the WA representative on the national body representing ethnic 

schools (Community Languages Australia). ESAWA has a role in providing professional 

learning programs and promoting a quality improvement agenda within the sector. 

The Minister has also established an advisory group to provide him with advice from 

the multicultural community. Both groups have different roles, and should continue to 

exercise these functions. However, neither group should have a direct role in decision 

making about the distribution of program funds, given they represent vested 

interests. (They may of course provide input into funding policy, which mayor may 

not be accepted). Neither advisory body has the depth of educational expertise that 

can assist OMI to advance the sector to a level that reflects national best practice. 

Recommendation 5 

It is therefore recommended that: 

An Executive Directors Advisory Committee be established to provide ongoing advice 

to the Minister in relation to all matters concerning: 

• overall administration and management of community language 

schools 

• al/ocation offunding to community language schools 

• accreditation of staff in community language schools 

• quality assurance of community language schools to ensure quality 

delivery of educational outcomes 

In the first instance, the major responsibility for this advisory committee would be to 

establish a policy framework with each of the elements outlined above. Such a step 

would provide a solid foundation for the more strategic operation of the committee as 

well as providing schools with a clear direction for the future. The existing two staff 

within OMI, responsible for the current administration of community language 

schools, could become the executive officers of this committee. 

While the composition of the committee would be the responsibility and 

determination of the Executive Director, good practice in other states and territories 

of Australia would suggest that key stakeholders involved either directly or indirectly 

in relation to community language schools should be members of this committee. In 

light of the recommendations outlined above concerning the employment of an 

education-based officer in OM I, it is highly recommended that this person would also 

be a constant member of the advisory committee. 
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Good practice in other states and territories highlights the importance of community 

language schools working closely with mainstream schools in the local community. 

Such close relationships not only help to promote the language being taught but also 

the role of the community language school as a complementary provider in the 

proposed new world of community language schools identified in this report. A key 

responsibility for the education-based officer at OMI could be to assist community 

language schools to promote this relationship with the local mainstream schools, 

resulting in significant benefits in both educational settings. 

Possible funding options 

One of the key areas which this review was tasked to consider concerns the funding 

model for the WA CLP. Compared to other states and territories, the WA CLP is 

relatively small in terms of the number of schools involved, students engaged in after

hours classes, and the overall budget available. As demonstrated in Table 5 above, the 

per capita amount provided by the WA State Government is significantly less than that 

paid in other jurisdictions. 

How these limited resources can best be used, and therefore how they are allocated 

amongst competing interests is the critical question. The situation is complicated by 

the fact that the WA program comprises two essentially different elements; the after

hours classes and insertion classes; which arguably serve two different purposes. Even 

a cursory examination of the budget breakdown identifies a significant imbalance in 

the distribution of funds to one language (Italian) and one school system (Catholic). 

It is clear that maintaining the status quo is untenable. The advantage of the current 

arrangements are that they provide some certainty to those organisations that are 

currently funded, and would allow the Italo program to continue to assist the Catholic 

sector to meet its mainstream language teaching needs. However, in its current form, 

the funding arrangements for the CLP will not allow it to develop to meet its potential 

as a vibrant partner in the WA educational landscape. The fixed nature ofthe program 

means that the possibility of new language communities obtaining funding is 

extremely low. Furthermore, the current distribution of funding means that the 

prevailing government priority for Asian languages is not being realised. 

There are several options available to address these concerns, which are outlined 

below. 

Option 1: Increase the total budget for the CLP. 

Under this option, it is envisaged that the three current elements of the WA CLP 

would continue, much as they do at present. Current eligibility arrangements would 

continue to apply. This option would encourage existing schools to grow their 

enrolments and allow new entrants to obtain funding at either the current level or at 

an increased level. 

There are some precedents for such an arrangement in other states and territories, 

which have been credited with providing strong growth in enrolments across a broad 
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range of languages. As noted above, the WA state grant is very small compared to 

other states, and ideally should be doubled. At present funding levels, the after-hours 

schools in particular will not be able to employ qualified teachers or invest in the 

professional development of existing staff, which is the only way that quality 

standards can be lifted in the short to medium term (the quality of any school is highly 

dependent on the quality of its teaching staff). 

Advantages 

The advantage of this option is that it would allow current programs to continue with 

a degree of certainty, but at the same time encourage growth within the sector. As 

discussed below, other options necessitate a reallocation, within budget limits, which 

would have adverse effects especially on the insertion program components. 

Experience suggests that programs of this kind, once downsized, are very difficult to 

rebuild at a later date. Expanding the program in this way would also avoid the 

political difficulties that may be encountered in other options that require some 

groups having to lose funds in order to allow others entry to the program. 

This option explicitly recognises that insertion classes are a legitimate element of the 

complementary provider role performed by community language schools. 

Disadvantages 

There are two main disadvantages to this option. First, discussions with key 

stakeholders in WA suggest that the state's overall budget circumstances at present 

would challenge the feasibility of this option. An open-ended funding arrangement is 

both unrealistic and undesirable. While all current language schools would benefit 

from an increase in resources available, additional unconditional funding is unlikely on 

its own to lead to an increase in the quality of the program in the short term. 

Developing the skills and capacity of the community language schools, addressing 

curriculum and assessment issues, and building in quality assurance mechanisms will 

all take several years to achieve and will require a well planned and coordinated 

strategy. The second major disadvantage of this option is that it will not address the 

current imbalances in the distribution of funding between languages and school 

sectors, without additional measures directly addressing these issues to be 

simultaneously implemented. 

Timeframe for implementation 

This option, if adopted, could apply from the commencement of the next appropriate 

budget cycle (2015/2016 Financial Year). 
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Funding implications 

Possible implications for future funding are set out in the following table . 
, , 

. 

. c ;~ .. ~ ·1 1, r ' , , , 

Assumes current per 

capita of $65 retained 
and additional $65,000 

2015 $292,000 $705,000 $80,000 $1.077m for newly funded 
schools as per Table 5. 
No change to insertion 
program agreements 
Assumes additiona l 10% 
growth in after-hours 
sector and increasing 

2016 $340,000 $705,000 $80,000 $1 .125m the per capita amount to 
$70 
No change to insertion 
programs 
Assumes additional 10% 
growth in after-hours 
sector and increasing 

2017 $396,000 $705,000 $80,000 $1.181m the per capita amount to 
$75 
No change to insertion 
programs 

* Note: rounded figures are used in these calculations 

Option 2: Maintain current funding arrangements. but with a defined 

allocation for new schools. 

This pool of funds may be an additional amount to the current overall budget, or 

established by reducing the per capita amount to existing funding recipients. This 

reduction could be either targeted or across the board to build the "new and 

emerging communities school fund". This would be a special allocation of seed 

funding to facilitate the establishment of community language schools for students 

from new and emerging communities. Based on the success of the initial operation of 

the school, supplementary funding would be provided based on identified preliminary 

outcomes achieved. 

There is again some precedent for this in other states and territories which provide an 

establishment grant on top of per capita funds for new schools, in recognition that 

there are a number of start-up costs such as the purchase of resources that w ill enable 

the school to form a teaching program. 

How the proposed reduction in funding for inse rtion classes can be achieved may not 

be best addressed by an externally imposed formula or funding criteria (for example, 

only funding Years 3-6 enrolments). To create the pool of funds required to expand 

Erebus International September 2014 61 



REVIEW OF THE WA COMMUNITY LANGUAGES PROGRAM 

the CLP to new entrants, it may be preferable to designate a fixed sum of say 

$605,000 from the total CLP budget for insertion classes in 2016, leaving the decision 

as to how this is allocated between schools to the relevant education system/sectors 

and IAWCC. These organisations will be best placed to ascertain local needs and 

priorities. Any uncommitted funds from the 2016 pool could either be accumulated 

against further expansion post 2016, increasing the per capita level or used for 

professional development purposes. 

Advantages 

The advantage of this option is that, like Option 1, it would both provide certainty to 

the sector, and would allow existing programs to continue (although if the fund were 

to be established through reallocation of the existing budget some programs may 

have to be offered in a reduced form). However, if this option were to be accepted, it 

would be preferable for the new school fund to come from new sources. The total 

amount for such a fund would not need to be large, with the total pool of funding 

needed for this purpose likely to be less than $100,000 per annum at current per 

capita amounts in the first year of implementation. It is possible that in future, greater 

Commonwealth funds will be available to support language education priorities 

including Asian languages, but this possibility cannot be relied on. 

This option may provide the most practical solution and cause the least inconvenience 

to the sector. It provides a way of funding new schools at the current level, and goes 

some way towards addressing the imbalance in funding in favour of the Catholic 

school sector. It would allow the Italian insertion programs to remain viable, although 

perhaps in reduced scope, and allow time for schools and teachers affected to make 

alternative transitional arrangements. If further reductions in the total grant to the 

Catholic sector were to be made in 2017, there would be considerable scope for 

expansion in funding for other languages and quality improvement initiatives within 

the 2014 funding total, but still maintain the Italian insertion program. It allows for 

some growth to occur in the program and the meeting of current unmet demand, 

without the need to increasing the overall budget for the Community Languages 

Program. 

Option Two also explicitly recognises that insertion classes are a legitimate element of 

the complementary provider role performed by community language schools. 

Disadvantages 

This option has the disadvantage that it avoids the difficult decision making that is 

required to place the whole of the sector on a rational and principled basis that 

provides apparent equity between language communities and school sectors. This can 

only occur if more radical solutions in Option 3 below are undertaken. In the scenario 

shown in the table below, the major focus of cost reduction falls within the Catholic 

education sector. Some may consider this unfair, but within the total WA budget 

context, is the simplest way to address the current imbalance in funding. This option 

does not allow for the preferable scenario within the current funding paradigm, which 
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is the development of insertion classes in the government school sector and in 

languages other than Italian. This option effectively transfers funds from one program 

component to another, without affecting the overa ll allocation for the program. 

Timeframe for Implementation 

This Option, if adopted, would apply from the 2016 school year. Funding 

arrangements would remain the same for 2015 as they are for 2014. 

Funding implications 
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No change to 
2015 $227,000 $705,000 $80,000 $1.012m 

arrangements for 2015. 
Assumes new schools able 

2016 $373,000 $605,000 $80,000 $1.058m 
to apply for funding. 
Catholic insertion classes 
reduced by $100,000 
Catholic insertion classes 
reduced by $100,000. 

2017 $496,000 $505,000 $80,000 $1.058m Allowance for an increase 
to enrolments and per 
capita increase to $75 

Note: Rounded figures used in this Table. Program total also includes amounts not allocated 

directly to schools or organisations. 

Option 3: Redefine the program as after-hours only. 

This option wou ld in effect defund the IAWCC (Ita lo) program in its present form. This 

option would free up a considerab le pool of funds (over $700,000 per annum) to be 

applied to after-hours classes. The Catholic school system should still receive its share 

of the Commonwealth Languages program funds, which it would be free to use as it 

sees fit, including continuing to contract Italo to deliver services. Individual Catholic 

schools wou ld be free to contract Italo to provide insertion classes using their own 

funds (as now occurs in other states) . Government and Independent schools wou ld 

similarly be able to make individual arrangements to continue insertion classes using 

funds from their global budgets. Ita 10 wou ld continue to receive per capita funds for 

the small number of after-hours classes it currently supports (this should be at the 

same per capita rate paid to other after hours schools) . Italo would be free to expand 

its offering by converting current insertion classes into after-hours classes, and receive 

the appropriate per capita amount for the enrolment t his provision attracts. 

The Italian insertion program has flourished in WA within the current funding 

guidelines through the combination of the quantum of funds accessed over a 

significant length of tim e, and the strength and commitment of its managing 

organ isation and the finan cia l and in-kind support of the Ita lian community, including 

its teachers and the Ita lian government. It is noteworthy however that the Ita lian 
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government has clearly articulated that its significant support for Italian insertion 

classes would cease forthwith, should there be an expectation that these be 

converted to after school hours or Saturday classes. 

Advantages 

The primary advantage of this option is that it is a much simpler funding model, and 

potentially addresses some of the perceived inequities in the present model. It is an 

opportunity for a "fresh start"-setting aside the confusing and inconsistent 

arrangements that are a legacy of the way that the program has developed over time. 

It is an opportunity to create a "level playing field" that treats all providers, new and 

existing, in the same way. If only after-hours students attract per capita funding and 

the total quantum of the CLP remains the same, there will be an opportunity to 

redistribute these funds at a higher per capita rate that would allow the quality 

improvement agenda to be progressed within the after-hours schools. 

Disadvantages 

As indicated above, the disadvantage of this option is that in reality it will mean that 

the Italian insertion program will come to an end, or at least be greatly reduced from 

its current operation. This is the de facto situation in other states which previously had 

large insertion programs. In NSW for example, only 9 schools had insertion programs 

in 2014, with 2,776 students compared to the more than 22,000 in WA. While schools 

and school systems in WA that currently enjoy insertion classes would in theory be 

free to continue them with their own funds or switch to an after-hours model, the 

reality is that the majority will probably not do so. 

It would also create significant uncertainty among the almost 90 staff currently 

employed in schools across Western Australia to undertake Italian insertion classes 

and the parents of over 22,000 students who are currently receiving Italian classes 

during mainstream schooling. Such distress could have political implications. 

The outcome will be that a currently viable and successful program would effectively 

be terminated, and the Catholic school system's ability to provide an effective 

language program would be severely compromised. It could also be argued that 

schools, students and their parents who currently participate in these programs with 

the expectation that they would be able to pursue studies in Italian but could no 

longer do so would be unfairly disadvantaged. There is some validity to this argument, 

and all those involved in the Italian program are likely to feel aggrieved if the funding 

regime were to change without sufficient notice to allow them to make alternative 

arrangements. 

A SUb-option available to OMI would therefore be to phase in new arrangements over 

2-3 years, with a reduced level of support each year for the insertion model. This sub

option is detailed in the table below. 

A second and potentially greater disadvantage is that by defining the CLP as limited to 

after-hours schools only is that it potentially restricts the program's capacity to be 

developed as "an equal and complementary provider of languages education", as 
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recognised in the national policy documents. By defau lt, without considerable 

additiona l development for example in aligning curricu lum and examination systems, 

the focus of the after-hours schools will be primarily on cultura l maintenance. Unless 

links with mainstream school systems are strengthened, the ultimate outcome may 

well be t o further marginalise community languages as being something that is solely 

the business of ethnic communities rather than a genuine part of an inclusive 

languages education framework that advances Austra lia's strategic future. 

Irrespective of the option ultimate ly chosen it is important to reinforce that the 

existing per capita approach t o funding remains the preferred funding mechanism in 

all other states and territories of Austra lia. It not only clarifies expectations of the 

funding but also removes any doubt about the quantum of funding to be received by 

community language schools. 

Timeframe for implementation 

This option, if adopted, could be implemented gradually from the commencement of 

the 2015 school year. The timeframe for recruitment of new schools to the program 

could be accelerated if a relatively small reduction in the funds for the Catholic 

insertion program was implemented. 

Funding Implications 
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Previously unfunded 
2015 $373000 $605,000 $80,000 $1.058m schools able to apply 

forfund ing, 
Funding for inse rtion 
classes reduced and 
converted to after-

2016 $708,000 $350,000 $0 $1.058m hours classes . 
Previously unfunded 
schools able to apply, 

2017 $1.058m 0 0 $1.058m 

If the suggested t imeframe above were accepted, there would be considerable savings 

from 2016 onwards. Th e figures in the Table above assume no significant changes to 

the per capita amounts paid to after-hours schools. However, it wou ld be possible to 

significantly increase the per ca pita pa id to after-hours schools to a rate equiva lent to 

that paid in other large jurisdictions (say $140 per student as in SA), and provide for 

known potent ial growth in the sector. Even with this increased per capita amount, the 

savings wou ld leave a significant amount for professional development or other 

quality improvement initiatives, 
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Suggested future directions for the WA Community 
Languages Program 

Given in the need to improve both the quality of the existing program and to increase 

access and equity of the program, it is evident that some fundamental changes are 

requ ired to its structu re. 

The most logical way forward is for acceptance a version of Option 3 above, which 

redefines the program as predominantly for support of after-hours community 

language schools. This redefinition implicitly places the current Italian insertion 

programs beyond the scope of the program. This redefinition would align the WA 

program with the definition of community language schools agreed by Ministers in the 

last published national schools languages policy, and aligns with the intentions of the 

Australian Government's Ethnic Schools Program (subsequently renamed the 

Community Languages Program). Adopting this option in no way denigrates the 

achievements of the Italian Insertion class program or its administration by the 

IAWCC. The program has many strong features and elements of good practice that 

should be emulated by other community language providers. However, given the 

current budget situation in WA Option 3 provides the only viable way in which the 

quantum of funds necessary for the future development of the program can be made 

available. Given the impact that this redefinition will have on individual schools, 

teachers and students as well as the school sectors, it would seem appropriate that 

sufficient lead in time be provided to allow alternative arrangements to be made for 

those affected. 

The set of recommendations below reflect the review's conclusions that simply 

rationalising funding arrangements for the program will be insufficient for the sector 

to reach its potential as a complementary provider of language education equal to 

that of other states and territories. A new vision for community language schools in 

WA is needed, in which such schools are seen as respected, professional and 

legitimate partners in children's education alongside that of mainstream schools. 

Closing the gap between the current circumstances and this aspirational goal will 

require significant planning and coordination, and will provide a major challenge for 

OMI in the nearfuture. 

Recommendation 6: 

It is therefore recommended that: 

The program be redefined as predominantly for supporting after hours classes, as 

outlined in Option 3 for future funding models discussed above. The new model 

should be phased in over a 3-year period. Schools not currently funded by the 

program should be eligible to apply for funding from the commencement of the 2015 

school year. 
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Summary of Recommendations 

The following recommendations are made to enhance the delivery of the program: 

1. As a priority task for the program in 2015 and onwards a systematic 

measurement and reporting framework be established that can be readily 

applied to all community language schools in Western Australia, through 

which regular data about outcomes achieved can be identified and collated. 

2. An agreed quality assurance framework, based on good practice in community 

language schools, be introduced to ensure the ongoing quality of educational 

delivery in community language schools throughout Western Australia. The 

above should be closely followed by the upgrading of qualifications of 

teachers in community language schools, including a set of employment 

guidelines, to ensure that the minimum requirements for educators working 

in community language schools are met. 

3. A new policy framework be developed for community language schools that 

would include the following elements: 

a. the strategic plan for OMI 

b. the purpose of community language schools, including 

i. the link to the strategic plan 

ii. the focus on languages education through culture as opposed 

to just cultural maintenance 

iii. the role of the community languages school as a 

complementary provider in languages education 

iv. the nature of the community language school and how it 

operates 

v. criteria relating to the eligibility to open a community 

language school 

vi. the purpose offunding of community language schools 

vii. set of clear criteria for applying for funding of community 

language schools 

viii. key accountabilities relating to the delivery of quality teaching 

and learning and financial acquittals. 

4. Strong consideration be given to the identification of a funded full-time 

position, as a CLS Support Officer who could provide a range of on the ground 

support to community language schools in their establishment, maintenance 

and continuous improvement journey in quality teaching and learning. 

5. An Executive Directors Advisory Committee be established to provide ongoing 

advice to the Minister in relation to all matters concerning: 
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a. overall administration and management of community language 

schools 

b. allocation of funding to community language schools 

c. accreditation of staff in community language schools 

d. quality assurance of community language schools to ensure quality 

delivery of educational outcomes. 

6. The program be redefined as predominantly for supporting after hours 

classes, as outlined in Option 3 for future funding models discussed above. 

The new model should be phased in over a 3-year period. Schools not 

currently funded by the program should be eligible to apply for funding from 

the commencement of the 2015 school year. 
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APPENDICES 

Appendix 1: Funding Allocations 2013-2014 
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Appendix 1: Funding Allocations 2013-2014 

Arabic AI-Erfan Community Incorporated (AL-Hadi School) 203 $13,195 152 $9,880 Uncapped $9,880 -51 

Arabic The Arabic Community Association ofWA (Inc) 171 $11,115 76 $4,940 Uncapped $4,940 -95 

Arabic Smile of Hope Inc 30 $1,950 86 $1,950 Capped $5,590 56 

Auslan Auslan Community School 15 $975 8 $520 Uncapped $520 -7 

Chinese Five Star Cultural Association 373 $24,245 308 $20,020 Uncapped $20,020 -65 

Chinese Chung Wah Association Inc. 1030 $66,950 897 $58,305 Uncapped $58,305 -133 

Chinese The Tzu-chi Academy Australia Perth 106 $6,890 118 $6,890 Capped $7,670 12 

Chinese Chinese Language and Cultural Centre of WA Inc. 181 $11,765 223 $11,765 Capped $14,495 42 

Croatian Croatian Catholic Centre of WA 40 $2,600 28 $1,820 Uncapped $1,820 -12 

German The Goethe Society 42 $2,730 46 $2,730 Ca pped $2,990 4 

Greek The Greek Orthodox Community of WA 43 $2,795 59 $2,795 Capped $3,835 16 

Greek Hellenic Community ofWA Inc. 126 $8,190 133 $8,190 capped $8,645 7 

Hebrew Temple David Congregation 24 $1,560 26 $1,560 Capped $1,690 2 

Italian IAWCC After School Hours Student Program 95 $6,175 89 $5,785 Uncapped $5,785 -6 

Korean The Korean Association of WA Inc. 74 $4,810 86 $4,810 Capped $5,590 12 

Macedonian Macedonian Community of WA (Inc) 25 $1,625 60 $1,625 Capped $3,900 35 

Polish Polish Ethnic Schoollnc 47 $3,055 49 $3,055 Capped $3,185 2 
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Punjabi Sikh Associa t ion of WA Inc. 47 $3,055 42 $2,730 Uncapped $2,730 -5 

Russian WA Russian Education Cultural Centre Inc 68 $4,420 97 $4,420 Capped $6,305 29 

Russian 
Rusichi - Russian Ethnic Community and Yout h 

20 $1,300 12 $780 Uncapped $780 -8 
Development Association of WA Inc 

Sinhala Perth Sinhala School Parent Teacher Association 86 $5,590 96 $5,590 Capped $6,240 10 

Swedish The Swedish School of WA 35 $2,275 34 $2,210 Uncapped $2,210 -1 

Tamil Tamil Association of WA Inc 95 $6,175 121 $6,175 Capped $7,865 26 

TIgrigna/ Ethiopian Orthodox Tewahedo Debre Amin Abune 
85 $5,525 94 $5,552 Capped $6,110 9 

Amharic Teklehaimanot Church Inc 

Vietnamese Congregation of Vietnamese Buddhists in WA (Inc.) 112 $7,280 113 $7,280 Capped $7,345 1 

Vietnamese Vietnamese Catholic Ethnic School of WA Inc 361 $23,465 393 $23,465 Capped $25,545 32 

Vietnamese 
Vietnamese Language and Cultural School of Western 

183 $11,895 168 $10,920 Uncapped $10,920 -15 
Australia 

Vietnamese Vietnamese Evangelical Ethnic School 124 $8,060 128 $8,060 Capped $8,320 4 

Vietnamese Vietnamese School of WA Incorporated 46 $2,990 47 $2,990 Capped $3,055 1 

SUBTOTAL AFTER SCHOOL HOURS PROGRAM 3887 $252,655 3789 $226,812 $246,285 

Italian IAWCC Government School Insertion Program 1230 $79,950 1625 $79,950 Capped $105,625 395 

TOTAL COMMUNITY ORGANISATIONS S117 $332,605 5414 $306,761 $351,910 

Italian Catholic Education Office of Western Australia 21000 $705,000 23000 $705,000 Capped 

TOTAL 26117 $1,037,605 28414 $1,011,761 

.-
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