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Summary 
 

 50 people trained on 
elder abuse awareness 

 4,004 peer education 
conversations and 
growing 

 80 hours of training   88 community talks, 
events or displays 

 9/10 training satisfaction 
score 

 10,000 information 
materials distributed 

 29 peer educators 
recruited 

 48% of contacts 
included referral 
information about elder 
abuse services 

Strengths 
Successful implementation of an 
innovative, new model from scratch, with 
high set-up requirements and targets over 
a short period of time. 

Strong interest in community talks and 
support of the Purple Road. The Purple 
Road was a positive initiative for awareness 
raising and a ‘soft’ conversation starter. 

Peer to peer education proved to be an 
effective means of engagement and lives on 
beyond the end of a project. 

Formation of a group of volunteers wishing 
to continue as positive ageing advocates. 

Creation of partnerships and collaborations 
with like-minded organisations throughout 
the community. 

Challenges 
The model evolved to include facilitated 
education opportunities, such as community 
talks, events and displays. Additionally, the 
original model of staggered cohorts of 
educators did not eventuate entirely as 
planned; and volunteer support requirements 
were higher than anticipated. These factors, 
along with the success of the Purple Road 
initiative, changed the role of project officers 
and stretched limited resources. 

Data collection and quality was a challenge, 
and objectives around ITC utilisation were 
not achieved as originally anticipated.  

Ensuring overall project coordination systems 
and volunteer policy frameworks.     

Supporting volunteer empowerment and 
peer-directed initiatives, whilst holding the 
project within scope and capacity. 
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Introduction 
The Older People’s Peer Education Scheme (OPPES) was a two-year pilot project funded from 
the Department of the Attorney General Criminal Property Confiscation Grant Program and 
Lotterywest.  The program was a partnership between Northern Suburbs Community Legal 
Centre (NSCLC) and the Southern Communities Advocacy Legal and Education Service 
(SCALES) that ran from mid 2016 to mid 2018. 

The purpose of the project was to utilise trained peer educators to increase awareness amongst 
older Australians of the risks of elder abuse and provide them with information and strategies 
to reduce the incidence and or severity of abuse happening to them.  

In October 2018, Kalico Consulting was engaged to undertake an evaluation of the OPPES 
project.  

The primary questions guiding the evaluation were: 

1. How well was the project implemented in terms of its original design?

2. What did the project achieve in terms of intended and unintended outcomes?

3. What are the key learnings for future programs?

This report sets out the major findings based upon the evaluative evidence (see Appendix 1 for 
data collection methods). 

As a pilot, a key focus of the project was to identify key learnings and lessons/ideas for future 
application.  The OPPES project team regularly documented lessons learnt and ideas for 
improvements.  Additionally, in the course of this evaluation, the evaluator received suggestions 
and recommendations through stakeholder interviews. Many of these reflections, learnings and 
suggestions relate directly to the primary evaluation questions and are discussed in this report, 
others were more operational or procedural.  All suggestions and lessons learnt either 
documented during the pilot project, provided as part of the evaluation interviews or arising out 
of the evaluation evidence, have been collated and themed in Appendix 2.  
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About OPPES 
OPPES sought to Connect, Inform, Support and Empower older people about elder abuse and 
prevention strategies: 

• Connect: Peer educators connect to older people in the community. 

• Inform: Peer educators provide information to increase awareness and assist prevention. 

• Support: Peer educators support older people to obtain information they need to make 
informed decisions. 

• Empower: Older people are empowered to achieve the best outcomes for themselves. 

The general theory of change behind OPPES is that increased knowledge and confidence 
(empowerment), reduces the fear associated with being a victim of elder abuse, increases 
people’s actions to minimise the possibility of being a victim of elder abuse (prevention) and 
increases actions to seek assistance if people believe they are a victim (early intervention). 

The stated project aims were to:  

1. Develop an innovative, sustainable service to connect, inform, support and empower older 
West Australians to prevent elder abuse. 

2. Create and coordinate the Older Peoples' Peer Education Scheme to develop knowledge and 
skills and change the attitudes and beliefs of older people. Enabling older people to be aware 
of and protect themselves against elder abuse and feel safer in their communities. 

3. Work with local community organisations to build an understanding of and capacity to 
contribute to the prevention of elder abuse. 

4. Provide training on the use of Information Communication Technology (ICT) to the peer 
educators to engage, so as to inform and empower educators, their community groups and 
those at risk of elder abuse in the community. 

 
Project overview 

The OPPES’ plan was to recruit, train and support a group of peer educators, who would then 
connect with and deliver peer education and referral information to older Australians in their 
local communities.   

The project design was that five cohorts of people would be recruited to undertake a training 
program on elder abuse. Graduates of the training could then submit an expression of interest 
in becoming a peer educator for twelve months, engaging in informal ‘peer conversations’ with 
older people about elder abuse.  

A secondary element of the design was to promote the use of ICT as a strategy to reduce 
isolation, access information and support empowerment. The project incorporated the use of 
mobile devices (iPads) as an integral part of the model. 
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The project consultant, in conceptualising a peer education model, drew upon Gladwell’s 
proposition of ‘tipping points’, or moments of critical mass, where new ideas or behaviors 
spread throughout a population.  The tipping point concept influenced peer education training 
design and preliminary project set-up, but did not remain a driving theoretical framework 
beyond the set-up stage.1 

The OPPES pilot covered the local 
government areas of Joondalup, 
Wanneroo, Stirling, Kwinana and 
Rockingham. Combined, the 
project catchment area represents 
approximately 23% of the 
metropolitan area and 40% of the 
metropolitan population. 

Two part-time, regional project 
officers operated from NSCLC 
(northern corridor) and SCALES 
(southern corridor).  Each partner 
employed the project officer in 
their respective regions and the 
two sites collaborated on shared 
training, engagement strategies 
and resources. A project 
consultant assisted with project 
set-up, training, resource 
development and support.  

A detailed project plan was 
developed early in the project to 
guide implementation and 
identify key tasks, responsibilities, 
targets and timeframes. This plan 
was regularly reviewed and 
updated. 

As a pilot, the project team 
regularly engaged in reflective learning with the peer educators; and elements of the original 
model were changed/adjusted to respond to feedback from peer educators, logistical 
considerations and the natural momentum of the project.  A staggered implementation of 
training allowed the project team to gain insights that informed future cohort rollouts. 

1 Gladwell, Malcolm (2000). The Tipping Point: How Little Things Can Make a Big Difference. Little Brown and 
Company,  

Figure 1: OPPES area of coverage 
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Recruitment and training 
Recruitment 

The original model of OPPES was to recruit and train 100 potential peer educators (20 per 
LGA), from which 30 would be selected to be OPPES peer educators. The original target of 100 
trainees proved to be unrealistic. Recruitment was more difficult than expected and in the end 
50 people completed the training, from which 29 peer educators were recruited (Table 1). In 
addition, four ancillary volunteers were recruited over the life of the project. The ancillary 
volunteers did not undertake training or peer education but supported the activities of the 
project in other ways.  

Recruitment of volunteers was done by project 
officers using a variety of means, including: 

• emails and mail outs to community centres,
libraries, community organisations

• putting notices in e-newsletters

• visits to organisations, community groups and
expos

• paid advertisements in targeted publications e.g. Seniors Weekly newspaper.

Recruitment was an identified challenge for the project. The most successful form of 
recruitment was through paid media advertisements, with an estimated 80% of trainees 
obtained through this method, followed by attending the Have a Go Expo and people/groups 
spreading the word through their own contacts. 

The project did not impose selection criteria for access to training. Anyone with a desire to 
participate could attend, the rationale being that: 

• it is only after attending the training that people are better able to decide whether or not
they wished to be a peer educator

• training people on elder abuse would have a flow on benefit in the community, regardless of
whether or not graduates chose to go on to be peer educators.

Attrition rates impacted on the recruitment of peer educators. Across all five sites: 

• There was a one in five (21%) attrition between those originally recruited and those that
began the training.

• There was only a 7% drop-out rate in people starting and graduating from training,
reflecting in part the positive evaluation results of the training program. Nine in ten
graduates provided an EOI for being a peer educator.

The most effective form of 
recruitment was paid 
advertisements. 
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• Overall, there was as a one in three (34%) attrition 
rate between those applying for and then 
commencing as a peer educator.  The biggest 
attrition rate was with the first cohort (Rockingham 
2016). This result is linked to a long delay between 
the end of training and commencement, due to a 
change in project staffing. Only 2 of the 15 that 
commenced training in this cohort went on to be a 
peer educator, representing an attrition of 87%. 

 
Table 1: OPPES Recruitment and Training Outcomes 

 Rockingham 

Nov-16 
Stirling 

Jan-17 
Joondalup 

June 17 
Rockingham/

Kwinana 

Jul-17 

Wanneroo 

Sept-17 
Total 

# recruited 18 15 9 18 8 68 
# start 
training 15 14 7 12 6 54 

# graduate 
training 13 14 7 10 6 50 

# EOI for PE 9 12 7 10 6 44 
# PEs 
commence 22 7 6 8 6 29 

Date PEs 
commence Jan-17 Feb-17 Jul-17 Sep-17 Oct-17  

* PE=Peer educator  

Feedback from some of the peer educators and project staff suggested that recruitment and 
attrition may have been improved by: 

• providing more information before the training on the expectations of peer educators e.g. 
general information sessions or written materials 

• identifying required selection criteria earlier in the selection process e.g. police clearances, 
willingness to engage in peer education. 

• reducing delays between recruitment, training and commencement. 

Specialised recruitment strategies to target Aboriginal people and those from culturally and 
linguistically diverse backgrounds were not undertaken in the pilot phase, although the team 
began to explore strategies in this regard for beyond the pilot phase. Initial consultations with 
Aboriginal agencies and people suggested targeted strategies are best developed with and 
presented by local Aboriginal workers or within existing programs, rather than as a separate 
event. 

                                                   
2 This number was originally 6, however due to staff changes there was a considerable delay between training 
and commencement, resulting in the loss of volunteers. 

88% of graduates said 
that they would like to go 
on to volunteer as a peer 
educator. 
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Training 

A comprehensive OPPES Training Program was 
developed by the project consultant. 
Comprising four modules over 16 hours and 
delivered through face-to-face training, 
modules were generally run on a weekly basis 
for four weeks.  

Training was conducted by the project officers 
and the consultant, with guest speakers from 
the Older People’s Rights Service (OPRS), 
SCALES Principal Solicitor and Advocare’s 
Elder Abuse Helpline. All training sessions were evaluated and findings used to inform program 
improvements. 

Training included: 

• human rights of older people

• recognising the types, signs and risks of elder
abuse

• important information, such as Family
Agreements, Power of Attorney and Guardianship

• peer education practice issues e.g. responding to
disclosures, difference between legal information
and advice, self-care.

• responding to elder abuse, referrals and resources.

Analysis of the evaluation data shows very high levels 
of satisfaction with the training, particularly in regard 
to the knowledge of the trainers and ability to 
participate and interact in the training (Figure 2).  

This evidence was backed up by the volunteer 
interviews, all of which had praise for the quality of 
training and presentation skills of the trainers.  

The biggest areas of concerns were in relation to the 
amount of content being covered, length of the 
individual training sessions, room/acoustic 
suitability, and quality of audio when watching 
videos.  

The OPPES training received 
an overall satisfaction rating 
of 9 out of 10. 

‘Marissa is such a 
pleasurable presenter. 
With all the backup help 
and expertise also from 
Sheena - both are an 
amazing team and most 
knowledgeable.’ 

‘Bruce was an amazing 
facilitator.’ 

‘The quality of the 
training content and 
materials was excellent.’ 
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Figure 2: Training evaluation results 

74% 73% 66% 59% 57% 
42% 

26% 26% 32% 
39% 38% 

41% 

The trainer was 
knowledgeable 

and well 
prepared

Participation 
and interaction 

were 
encouraged

The objectives 
of the training 

were clear

The content 
was organised 

and easy to 
follow

The venue and 
facilities were 

adequate

There was 
enough time to 
cover the topics 

adequately

Satisfaction with the OPPES training
People were very happy with the training but some felt there was not enough 
time to cover all the content.

Strongly 
Disagree

Disagree

Neutral

Agree

Strongly 
Agree
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Peer education 
The OPPES model was that after training, peer educators would commit to engaging in 
conversations about elder abuse through their own social circles, networks and community over 
a twelve month period, and provide basic data on the conversations held.  The project target for 
such conversations was 3,000 over two years (30 educators by 100 conversations per educator). 

Project officers provided support with the fieldwork and facilitated monthly meetings of peer 
educators, as a means of providing collective support, generating ideas, providing ongoing 
education and reflecting upon matters that may have been raised in the peer education 
experience.  OPRS and the Elder Abuse Helpline offered referral pathways for those peer 
education participants that required further advice or assistance. Both services operate across 
the metropolitan region and during the project OPRS began running a clinic from SCALES once 
a month. 

Methods of peer engagement 

Peer education fieldwork was intended to be informal and peer-to-peer, either on a one-to-one 
basis or within small groups occurring naturally in day-to-day life. Examples from the case 
studies and interviews on how such informal engagement occurred included: 

• Talking informally to friends, neighbours and social 
groups. 

• Using promotional materials (such as the badge or 
calendar) to prompt conversations. 

• Talking to local professionals through day-to-day 
activities e.g. GPs, financial advisers, banks, hair 
dressers, chemists and allied health professionals. 

• Attending local coffee mornings or community get 
togethers. 

After the first few months, a number of peer educators 
expressed the view that they had exhausted their own 
personal contacts and wanted ideas, assistance and 
direction on how to continue having peer education 
conversations.  Many felt unsure of where to go next 
and how to create new opportunities.  

Additionally, all of the first cohort of educators chose 
to continue beyond their original commitment of 12 months and were keen to expand the reach 
of OPPES peer education. 
  

‘Some of us felt like we 
were floating - there was 
a lack of structure and 
knowing what to do 
next.’ 

‘I always wore the pin - 
lots of people would ask 
about it and I would talk 
to them about elder 
abuse awareness.’ 
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From such discussion emerged the idea of organising more formalised peer education 
opportunities, such as community talks, exhibits, visiting shopping centres, attending expos and 
visiting local services. A number of peer educators enthusiastically began working with project 
officers on creating these more formal/organised opportunities. Community talks and group 
presentations became a significant method of peer engagement, particularly in the southern 
corridor.   

Some educators volunteered to do community talks, whilst others helped to source the talks but 
chose not to be a speaker. Additionally, educators attend community events such as expos, 
community fairs and shopping centre stalls. Other educators preferred not to undertake formal 
engagement, public speaking or event attendance, and continued with their informal 
conversations.  

At this point in the project, peer education through 
group settings increased, and educators began working 
with project officers to attend community events (e.g. 
expos or festivals) and provide community talks. 
Displays also became a method of engagement at this 
time, often linked to the Purple Road (see discussion 
on Purple Road below). Static displays on the Purple 
Road and elder abuse were organised in libraries across 
the five LGAs. 

With this change in engagement methods, the role of 
the project officer began to shift. Whilst many of the 
organised community education initiatives (talks, 
events and displays) were arranged by peer educators 
with minimum project officer support, in other cases, project officers were instrumental in 
facilitating or supporting these activities to some degree. This particularly became the case 
when the Purple Road, a side project taken on by a number of peer educators, gained a high 
level of community attention and support.  

In all, OPPES peer educators and project officers undertook 45 community talks, attended 19 
community events and arranged 24 Purple Road static displays over the two years of the pilot, 
representing over 200 hours of organised community education (Appendix 3). OPPES educators 
undertook this work through collaboration with a range of community groups and services. 
These initiatives were in addition to the ongoing work of informal peer education that all 
educators engaged in. Project data does not provide a way of knowing how many of the 4,004 
peer conversations occurred through these additional activities and how many grew out of the 
original model of informal, day-to-day peer conversations. 
  

‘Libraries have a big role 
in our communities in 
providing welcoming 
places for older people. 
Their staff are key in 
identifying at risk older 
people and are important 
in spreading our message 
long after we are done.’ 

‘So many feel frightened and alone in not knowing what to 
do. Sometimes, when people get information a little spark 
goes off and they know they can get help.’ 
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The Purple Road 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

The Purple Road – origin and rebirth 

In early 2016, the Older People’s Rights 
Service (OPRS) were looking at ways to 
promote World Elder Abuse Awareness Day 
and came up with the idea to create a wall 
of purple knitted/crocheted flowers to raise 
awareness around elder abuse.  

Friends of OPRS and staff began building 
the wall with great enthusiasm and lots of 
knitting and crocheting, but the wall was not 
completed by the required date and the 
artwork was consigned to a cupboard for 
another attempt at another time.     

OPPES volunteers decided they would 
resurrect the project, rename it the ‘Purple 
Road’ and approach community arts and 
craft groups to meet, have conversations 
about elder abuse and make the flowers.  

From there the Purple Road and its flowers 
blossomed – the Road is now over 12 
meters long and has more flowers added 
every week.  The benefit of the Purple Road 
is that it is an awareness tool that creates an 
opening to discuss the sensitive subject of 
elder abuse.    

There are now two artworks - one in the 
south and one in the north and the road is 
displayed in libraries and community based 
meeting places. 

The road represents a journey that every 

person must take. Purple is the colour of 

age and wisdom. Every flower represents 

someone’s story, a conversation or a 

reflection relating to Elder Abuse. 

 

https://www.youtube.com/watch?v=J9KXgf8nZiM 

 

The Purple Road is a community arts 
awareness raising initiative around elder 
abuse. It became a significant method of 
engagement in the second half of the 
project and attracted widespread 
community, media and public attention. 

Peer educators enthusiastically embraced 
the tool as a ‘soft’ way to open up the 
conversation about elder abuse and a 
number of educators began to promote the 
road through craft groups, libraries, 
community centres, shopping centres and 
community events. The road acted as a 
visual prompt to conversation and many 
people chose to support the road by making 
a purple flower, furthering its capacity to 
build engagement. 

Whilst attracting high levels of support 
from peer educators, media and the public, 
this sub-project was not without its 
challenges. The popularity of the initiative 
stretched project resources (see discussion 
on Sustainability). The road developed a 
momentum that was hard to keep up with 
and continues beyond the life of the project. 

One educator said that they felt that, whilst 
a wonderful idea, the road tended to 
became a dominant strategy, overtaking 
attention in relation to other engagement 
strategies and preferences. 

 ‘It has been a powerful 
conversation starter and 
talking point as well as a 
segue into more sensitive 
areas involving actual 
Elder Abuse.’ 
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Data on peer conversations 

Educators were asked to provide basic data on their peer 
conversations and were encouraged to write up a selection 
of their conversations as case studies.  

The quality and reliability of data collection was an 
ongoing challenge for the project (see discussion under 
Project Implementation). Issues included comfortability 
with the use of ITC and different interpretations of what 
constitutes a peer conversation. For example, informal 
chats with friends and family were not initially counted by 
some peer educators, even though such conversations 
were within the scope of the model. 

The data record system changed in February 2018 and the current data set represents data from 
the North from February 2018 only, but all data from the South for the whole of the project 
(comparable pre-Feb 2018 data was entered into the new data system by the project officer in 
the South). Because the data systems changed over the life of the project and were applied 
slightly differently by different educators and across sites, the analysis of conversations reveal 
approximations only e.g. proportion of conversations held in groups or individually. 

Analysing data from February-June 2018 to identify overall trends, approximately: 

• 56% of peer conversations were on an individual basis and 44% on a group basis (this 
includes formal and informal settings). 

• 76% involved people aged 55 years or over and 24% were with people younger than 55 years 
(the northern corridor had a statistically higher proportion of older contacts). 

• 7% of group conversations were with CaLD groups and 1.7% with Aboriginal groups (the 
northern corridor had a statistically higher proportion of CaLD contacts). 

• 25% of peer education events included the disclosure of some form of elder abuse. 

• 48% of contacts included referral information being provided for OPRS and/or the Elder 
Abuse Helpline. 

 

What difference does peer education make? 

All those interviewed for this evaluation (volunteers, project staff, OPRS and Advocare) spoke 
of the potential power of peer education.  Strengths include the ability of peer education to: 

• Connect with people within a context of everyday life, thus increasing reach. 

• Provide a model of self-empowerment.  

4,004 conversations were 
recorded and 41 case 
studies collected, 
exceeding the project 
target of 3,000 peer 
education contacts. 
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• Encourage discussion about a sensitive issue, in this case elder abuse, at a point which is 
pre-crisis and often pre-awareness of potential issues, thus promoting prevention and early 
intervention. 

• Act as a bridge between older people’s initial awareness or problem articulation to 
prevention strategies and professional assistance. 

The above benefits are reflected in the case studies collected by educators. The value of peer 
based projects has been recently identified by the Legislative Council’s Select Committee into 
Elder Abuse3, which articulates the following key finding: 

Volunteering and peer support programs are an important strategy to prevent elder 
abuse and increase the participation of older people in the community (Finding #22). 

Whilst, as one elder abuse advocate put it, ‘I know in my 
gut that peer to peer education works’, it is often 
problematic to establish outcome measures in peer 
education projects because of the very nature of peer 
education. Information is passed on by one person to 
the other and it is not always possible to track the 
impact of a peer education conversation (Figure 3).  

Evidencing a direct link between OPPES and people 
subsequently contacting OPRS or the Elder Abuse 
Helpline (as one indicator of outcome) is difficult. As 
identified by Advocare and OPRS, only about 50% of 
calls or inquiries detail referral sources and there is 
often a delay between the point of obtaining 
information and contacting a support service, further making the identification of referral 
pathways difficult. Additionally, a large part of the peer educator’s role is to encourage people to 
consider preventative measures, such as getting legal advice around Enduring Power of 
Attorneys (EPAs), and it is very hard to track the extent to which these measures have been 
undertaken as a result of a peer education activity. Whilst the OPPES project consultant began 
discussions on how outcome measures might be conceived and sourced, the project had limited 
resources to properly research this complex area.  

Nevertheless, OPPES tried to capture outcomes through the collection of case studies and the 
data collection tools asked peer educators to provide information in relation to type of 
conversations and referrals provided. As outlined 
previously, approximately one quarter of conversations 
resulted in some form of disclosure about elder abuse 
(either directly involving the older person themselves or 
indirectly e.g. friend or family) and 48% of conversations 
involved providing referral information about OPRS or 
the Elder Abuse Helpline. 

                                                   
3 Select Committee into Elder Abuse, September 2018, ‘I Never Thought it Would Happen to Me’: When Trust is 
Broken, Legislative Council, Western Australia. 

One in two OPPES 
conversations included 
referral information about 
OPRS or the Elder Abuse 
Helpline. 

  Figure 3: The peer education effect 
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To assist outcome measurement, the original project plan included pre-testing of training 
participants and post-testing of peer educators at the end of their twelve month’s fieldwork. 
However, whilst pre-training surveys were undertaken, post-fieldwork surveys did not 
eventuate. This was due to resource constraints and the fact that all recruited peer educators 
were still active at the end of the project, with the majority of these yet to complete their first 
twelve months (i.e. those commencing peer education from July 2017-October 2017). 

Outcomes for peer educators were evidenced through 
the interviews for this evaluation and a review of 
practice reflections in the case studies:  

• All peer educators interviewed spoke highly of the 
satisfaction they gained through peer education 
activities and working for an issue they feel 
passionate about.  

• All educators said that the experience greatly changed their awareness of elder abuse and 
has provided them with knowledge and resources that they will continue to apply beyond 
the project. 

• A third of the peer educators in the northern corridor have chosen to continue as positive 
ageing volunteers with NSCLC.  A number of peer educators from the southern corridor 
said that they too are keen to continue, but the project has stopped in their area and they 
feel there is not structure or leadership to keep it going without a funded program.4 

OPPES provided a significant injection of capacity into community awareness raising around 
elder abuse. Peer educators were not asked to keep exact hours of education activities, but it is 
estimated that approximately 2,000 volunteer hours were put into the OPPES project.  

The act of peer education goes beyond any formalised role or the life of a specific project. Whilst 
the project has finished, many of the educators said that they continue to engage with peers 
about elder abuse.  

Peer conversations do not stop just because a particular role has finished.  Using the same logic, 
although 29 people were recruited as peer educators, 50 people completed the training. The 21 
people that were trained but chose not to formally become a peer educator are still likely to be 
having some form of peer education effect by the very nature of their own awareness raising and 
education through the training program.  

                                                   
4 Some volunteer support is being provided by the NSCLC Project and Development Officer.  

‘I’m now the person that 
friends and neighbours 
go to about senior 
rights.’ 

‘I’m still talking to people, even though I’m no longer involved.’ 
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Feedback from peer educators on areas for improvement 

Themes from the interviews were peer educators identified process improvements around peer 
education were: 

• A clearer plan, guidelines and a range of options 
for how peer education engagement could take 
place. Some volunteers felt comfortable to run 
with the implementation of peer education 
through their personal networks post training, 
whilst others said that they felt a bit ‘in limbo’ 
after the training and unclear on what to do next. 

• Operational matters, such as data collection, 
streamlined written resources and materials, 
reimbursement of costs, improved reporting back to volunteers on project outcomes and 
clearer communication and decision making authorities. A number of educators said that 
whilst they were doing all the fieldwork, case studies and data collection, they didn’t get a 
lot of information back on the results of this work. 

• More flexibility in scope and coverage. Some volunteers said that they felt limited by only 
being able to do peer education in specific LGAs. One peer educator spoke about having to 
leave the program when she moved, even though she wanted to continue working in her 
new community. Another peer educator said they were told they could not follow through 
on ideas that were outside the catchment areas of NSCLC or SCALES, and felt this hindered 
the project. 

• Peer educators said that they were not always clear on what their own level of autonomy 
was, what decisions they could make as a group and when executive management approvals 
were required. 

A common frustration expressed by peer educators was a concern that, in encouraging people to 
act on elder abuse prevention concerns, there is a lack of services to ‘back up’ the peer education 
and ensure people can access the help they need, be it legal advice, advocacy, information needs, 
emotional support or social support.   

Peer educators said that they were often told about problems people had in accessing assistance. 
In one case, reservations about the availability of timely service follow-through resulted in a 
peer educator deciding to pull back her work, because she felt she was not able to reassure 
people that help was easily available. A number of the case studies described the educator’s 
reflections that she or he was not sure what assistance could be offered, apart from a referral to 
OPRS or the Helpline. 

  

‘I’m not sure there was a 
clear plan for after 
training, some of us felt a 
bit lost, so we just took 
the concept and ran with 
our own ideas.’ 



 

OPPES Evaluation 17 

Thinking beyond the original model 

The majority of peer educators felt highly motivated through their involvement with OPPES and 
a number of them were keen to develop the OPPES vision and role of peer educators beyond the 
original scope.  Added to this enthusiasm came significant experience and skills. Many of the 
peer educators were retired or semi-retired with significant backgrounds in strategic thinking, 
planning, networking and organising. 

Ideas generated by the peer educators included:  

• Having a specific vision and long term plan for 
peer education. 

• Addressing systemic issues around elder abuse 
and the human rights of older people through 
lobbying and advocacy.  

• Education targeting key influencers and agencies, 
such as GPs, financial advisers, banks, retirement 
villages and service providers.  

• Providing more autonomy for peer educations to 
influence the vision and direction of OPPES. 

The enthusiasm of peer educators to extend OPPES 
and build new ideas was a positive outcome in the pilot, but also a challenge. Proposals for 
change raised organisational issues around scope, resourcing and authorities. Some peer 
educators expressed a level of frustration with the restraints of the project brief, the response of 
project partners to change proposals and the length of time decision making or approvals took. 

A significant recommendation of the peer educators has been to reframe elder abuse within the 
wider promotion of positive ageing. This approach is seen to be a more strengths based, 
preventative model and allows for better engagement by attracting people who are reluctant to 
talk about elder abuse per se. 

Another recommendation from peer educators, the project team and OPRS, is for the creation of 
a gathering place, hub or drop in space, where older people can come to meet, share 
information, access services and decrease isolation. 

  

‘We need a bolder plan 
going forward.’  

‘We want to evolve and 
not be constrained.’  

‘Maybe it’s time to create 
a new brief?’ 
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Volunteer support 
There were four main areas in the OPPES pilot that required ongoing volunteer support and 
communication: 

• assistance with the ITC components of the project (iPads and data collection) 

• assistance, support or debriefing around peer education conversations 

• updating of resource/referral information and refresher education on key areas 

• logistical organisation related to community talks, agency visits and the Purple Road.  

Strategies implemented to provide volunteer support and information included: 

• Monthly meetings of peer educators were held throughout the project. The meetings 
allowed for peer support, coordination matters and ongoing education.  

• Availability of project officers to provide one-on-one support and assistance. 

• Introduction in 2018 of a bi-monthly OPPES newsletter. 

• Adoption of a buddy system in the South, whereby 
educators were grouped in triads, mixing those 
more confident in iPad, and/or more confident in 
public speaking. Peer educators from this region 
spoke highly of the initiative and many people met 
with their buddy on a weekly or fortnightly basis. 
Where required, a peer educator with stronger ITC 
skills and confidence was paired with a peer 
educator with less ITC confidence. 

All peer educators interviewed for this evaluation spoke very highly of the support provided by 
the project officers - their professionalism, knowledge and approachability were commended.  

The time requirements for volunteer support, communication and connection was higher than 
the project team originally anticipated, and constituted a significant portion of the project 
officer’s workload. In seeking to provide timely support, project officers often responded to calls 
and emails outside of normal working hours. This flags potential issues in relation to 
implementation protocols and sustainability, which are discussed further in the next section. 

Recognition and reimbursement  

The project officers and managers of NSCLC and SCALES sought to make the volunteer peer 
educators feel welcomed, valued and part of their respective partner organisations.  Managers 
made a point of getting to know the educators, project officers ensured the educators were well 
resourced and supported, and supplementary grants were sourced to allow for an end of year 
boat cruise as thank-you for all the work undertaken by the peer educators. 

‘Having each other’s phone 
numbers helped a lot - it 
breaks down isolation and 
gives support.’ 
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As noted by the project team, the use of volunteers on 
such a large scale was a new endeavour for both partner 
agencies, with much to be learnt about volunteer 
involvement and management. Some volunteers felt 
that the partner agencies had not fully considered what 
volunteer support requires beyond the immediate 
OPPES project e.g. office space and requirements, being 
part of organisation as a whole, rights of volunteers etc. 
A number of volunteers spoke about feeling very well 
connected within the project, but not very well 
connected to their host agency as a whole or feeling 
part of a broader NSCLC or SCALES team. 

The OPPES project did not provide for the 
reimbursement of volunteer out-of-pocket expenses; 
and funds for the catering of meetings was limited to 
training programs only. These issues were noted in two 
of the volunteer interviews and it was felt by these 
educators that the absence of cost reimbursement was a fault in the model.  

Whilst identified as a required policy in the project set-up stage, a specific written policy on out-
of-pocket expenses for OPPES was not developed over the project period. This was largely due 
to budget constraints, whereby reimbursement for costs were not provided for, so a policy on 
reimbursement was not a priority. The reimbursement of out of pocket expenses forms part of 
the Model Code of Practice for Organisations Involving Volunteers5 - as such, any future OPPES 
type program should consider a policy and, where applicable, budget for such costs. 

Whilst the project had only a small budget for volunteer support related expenses, a significant 
component of the model was that all peer educators who committed to undertake the full 
twelve months were gifted an iPad (funded through Lotterywest).  The iPads acted as a thank-
you, a resource tool for peer education and a way for peer educators to continue to develop their 
ICT skills. 

Resources for peer education 

iPads 
One of aims of OPPES was to promote ICT as a means to engage, inform and empower peer 
educators, their community groups and those at risk of elder abuse. The intention was that the 
iPads would be used for data collection, project communication, showing information and 
materials to others in the community and as an aid to ongoing training and development. 

In reality, whilst appreciated by those familar with tablets, project officers found the provision 
of iPads caused a lot of anxiety for those unfamilar with ICT. About one in three peer educators 

                                                   
5 Volunteering Australia, https://volunteeringaustralia.org/wp-content/uploads/VA-National-Standards-for-
involving-volunteers-in-not-for-profit-organisations.pdf. 

‘I felt guilty being there 
in the CEO’s space - we 
need our own space.’ 
 

‘Never underestimate 
that a volunteer’s time 
is the most precious 
commodity we have. 
Therefore, any volunteer 
must be given equal 
treatment to any 
employee.’ 
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required extensive support and trainng on iPad and digital application usage, about one in three 
were very comfortable with the technology, and the remainder were somewhere in the middle. 
Whilst some educators embraced the possibilities of ICT within the OPPES project, project 
officers believe that a lack of confidence with the iPad was a contributing factor to attrition for 
others. 

A number of stategies were undertaken to assist educators with ITC issues, including the 
provision of additional training, using iPads early in the training and buddying confident ITC 
users with less confident users. Nevertheless, the use of iPads in the OPPES project did not 
result in the ITC uptake that was expected. This was not just due to the device itself, volunteers 
also said that they found the key tools that were developed to be used on the iPad were difficult 
to use i.e. data collection spreadsheets and on online OPPES portal. 

Eportal  
An eportal site was launched in March 2017 to provide ongoing training, information and 
resources for the peer educators. The portal was designed to be a ‘go to’ site for information, 
ideas and communication between the project officers and peer educators. The site also 
included a separate OPPES Project Management Page for key documents and training materials. 

Whilst an electronic project portal has the potential to enhance communication and information 
sharing, feedback from the peer educators and project officers was that the eportal was not user 
friendly and interview findings for this evaluation support the project team’s perception that the 
portal was not used a great deal by the educators.  

On the whole, users did not find the eportal easy to navigate and, as expressed by one peer 
educator, the target group should possibly have been consulted early in the project to assist 
with the co-design of resource materials - ‘a program about seniors’ rights should have asked us 
what works best for us at the start, not just at the end’. 

In February 2018, it was assessed that the site was not being utilised effectively by peer 
educators and project officers ceased using it as the main mechanism of communication.  

Promotional materials 
Early in the project, a decision was made that 
OPPES would distribute promotional and 
resource materials that came from the two key 
support services (OPRS and Helpline), rather 
than develop OPPES specific materials. The 
rationale for this is that it was more important 
that people connect to support services than 
remember the OPPES brand.  Business cards 
developed for OPPES volunteers and staff 
included the OPRS and Helpline numbers as 
well as the contact details for each office. 
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The most commonly used information tool was the OPRS Calendars, with peer educators 
distributing approximately 10,000 calendars in 2017 and 2018 through their peer conversations 
and networks. 

The popularity and success of the calendar as a tool 
of engagement and information dissemination 
featured strongly in the documented case studies and 
volunteer interviews. Following on from the success 
of the calendar, The Little Book of Positive (positive ageing 
resource) was created by the project officers to assist 
engagement and information dissemination. In its 
first six months, 800 copies were distributed. In the 
South, an Older People’s Rights Poster was also used 
to promote OPPES and community talks. 

Other promotional materials developed and 
distributed induced bookmarks and information 
sheets with links to websites and contact numbers. 

Video clip 
A video clip was produced for the 
project to assist with the training of 
peer educators and as a broader 
education tool for engaging in 
conversation. The video, using 
volunteers and NSCLC staff, depicts 
scenarios of elder abuse and 
addresses matters such as Enduring 
Powers of Attorney and Family 
Agreements (including granny flats 
and property sharing). The video clip 
is publically available through the 
NSCLC YouTube channel and as of 
November 2018, has attracted 4,378 
views.6 

  

                                                   
6 https://www.youtube.com/watch?v=8Cc10ed3Vtc 

‘We realised fairly early 
on that it was very 
important to include the 
elder abuse services’ 
contact details.  We did 
not develop an OPPES 
brochure but distributed 
OPRS and Advocare 
brochures with the 
OPPES business cards.’ 
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Project implementation 
Management and coordination 

OPPES was a partnership between NSCLC and SCALES. Feedback from the managers of 
NSCLC and SCALES show that the partnership worked well - the two organisations had a pre-
existing working relationship and the Manager NSCLC and Managing Director SCALES were 
able to effectively collaborate on the development and oversight of the project, acting as project 
managers.  

The project officers reported directly to either the Manager NSCLC or Managing Director 
SCALES.  Whilst this direct report ensured OPPES was strongly supported at a strategic level, 
the evaluation found some evidence that the project could have benefited from more resources 
at a project coordination level.  

There was not a central position across the two project sites responsible for coordination, policy 
development, centralised records, supervision/support of project officers and reporting. The 
project officers worked as a team to implement the project and a project consultant had a 
significant role in the development of training resources, evaluation tools and initial 
implementation systems. However, hours available for project coordination were very limited 
and there was at times a lack of clarity between the roles and delegated authorities of the project 
consultant, project officers and project managers. 

Policies, protocols and procedures 
The second progress report (March 2017) identified a set of required OPPES policies and 
procedures, the majority of which were developed (volunteer recruitment, application, position 
description, confidentiality agreement and code of ethics and conduct agreement). Areas of 
policy identified in the report that had not been developed by June 2018 were use of iPads, 
internet and email protocols and volunteer reimbursement. 

Links with OPRS 
There was no formal link between the OPPES project and OPRS, although the two worked 
together on the development of training materials, information for the peer educators and 
promotional materials. Given the closely aligned objectives and target groups of OPPES and 
OPRS, and that each sat in the same organisation, it is possible that stronger operational links 
could have been developed between the two services. For example, a key issue for OPPES was 
how to provide volunteer support and coordination; whilst OPRS also oversees and supports 
volunteers as part of the OPRS Seniors Assistance Advice Line service. These two strands of 
seniors volunteering could have potentially collaborated more around volunteer coordination, 
resourcing and support.  
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Attracting additional resources 
The project managers were successful in attracting sponsorship for OPPES from the City of 
Rockingham, the federal Community Philanthropy Partnerships Week grants scheme and local 
service clubs.  OPPES also benefited from the services of four ancillary volunteers who provided 
pro bono services in graphic design, video production, Purple Road activities and promotional 
events.  The southern team received support through a social work placement, with the student 
choosing to stay on as a volunteer peer educator after her placement had finished. 

Project targets 
The project targets (5 training sessions, 100 trained, 30 peer educators, 3,000 conversations) 
were based on best estimates, as there was very little by way of comparable projects for 
benchmarking the targets. The reflections of the project team were that the targets were 
difficult to achieve and put a lot of pressure on project officers and peer educators.  

In the end, OPPES met all its targets, except for overall number of people trained, and exceeded 
its target for conversations. The latter was largely a by-product of: 

• the model beginning to include more organised, group based peer education opportunities 

• project officers becoming more active in facilitating peer education opportunities. 

• a number of peer educators choosing to volunteer for longer than 12 months. 

The above factors were not part of the original project plan, suggesting that the target of 3,000 
informal, facilitated conversations (100 per peer educator), was probably too high for the nature 
of the work. 

Record keeping 

As part of their 12 month commitment, peer educators agreed to keep data on their 
conversations with peers and to collect example case studies. Project reports and interviews for 
this evaluation show that user-friendly, timely and accurate data collection was a significant 
issue throughout the project. 

Originally based on a spreadsheet format accessed through the iPads and sent to project officers 
for collation, a number of educators said that the record system was difficult to use. Project 
officers believe that not all conversations from this time were recorded due to the complexity of 
the tool. 

In mid 2017, the project team decided to redevelop the data collection tool and in February 
2018 a tool utilising Survey Monkey with simplified fields of entry was introduced. Another 
Survey Monkey tool was used to collect case studies. Feedback from peer educators was that the 
new system was much more user-friendly.  
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Whilst the Survey Monkey tool was simpler and easier to use, it didn’t capture as much data as 
the spreadsheet tool and concerns around the quality of data collection remained. These 
concerns and dilemmas were linked to: 

• The timeliness of data collection - educators tended to enter their data in batches rather 
than real time, so the data is not good at showing time related changes or trends. 

• Balancing the need for comprehensive evaluative data with ensuring a simple system that 
does not overly burden volunteers. 

• Differing interpretations of the data field definitions, such as variations in counting number 
of conversation events versus number of people reached in one conversation event. 

• Differing levels of confidence and expertise amongst peer educators on using digital data 
collection methods. 

Reflecting on the pilot, it is the view of the project officers that an optional paper based system 
of data collection for peer educators would have been the best method. However, this would 
have required additional resources for data entry.  

Record keeping in relation to other elements of the project (e.g. media logs, community talks, 
stakeholder consultations, recruitment, training and evaluations) were largely kept at site level 
by the project officers, each using their own system of record keeping. This is an example where 
the project could have benefited from a higher level of overall project coordination and 
centralised record keeping systems.  

Sustainability 

The evaluation found evidence that the resource demands generated by the OPPES project 
outstripped resources available. In effect, less than one fulltime position (0.8 FTE across the 
two sites), backed by project consultant support, was responsible for developing and 
implementing the OPPES project. 

There are a number of factors that caused strain on capacity and impacted on sustainability: 

• The original project proposal included 0.6 FTE project officers in each of the two regions. 
Final funding required the positions to be reduced to 0.4 FTEs (33% reduction in staffing 
levels), without the output targets being accordingly amended. No provision in the budget 
was made for a project coordination role. 

• Volunteer support, coordination and ongoing training requirements ended up being higher 
than originally anticipated, particularly in relation to ICT support and volunteers feeling 
isolated and uncertain in their role as peer educators. 

• During the first half of the project, both NSCLC and SCALES were facing a 32% cut to core 
funding and a 28% cut in tenancy funding under Federal and state budget measures. This 
resulted in executive and senior management needing to concentrate on external 
sustainability threats, which reduced their time for OPPES project management. 

• The original plan was to stagger recruitment, training and engagement so that the 30 peer 
educators (each committing to one year) would be spread across the two years of the pilot, 
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effectively having about 15 peer educators across the two regions at any one time. In reality, 
this did not eventuate to the extent originally planned due to a delayed training schedule 
and the desire of many peer educators to continue beyond the initial twelve months. In the 
last year of the operation, project officers supported 29 peer educators continuously, almost 
double the anticipated number at the time of project planning. This was a particular 
resource challenge in the North, with the project officer supporting up to 19 volunteers at a 
time. 

• As peer educators became more passionate about the issue of elder abuse and some shifted 
from informal conversations amongst peers and personal networks to more formalised 
engagement strategies, the role of the project officers expanded, with more time required for 
the coordination of initiatives, such as The Purple Road, media and community talks.  Peer 
educators moved from not just supporting peer education, but also facilitating and 
organising peer education opportunities, to varying extents. In the South, this included the 
project officer undertaking a significant number of community talks.  
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Conclusion 
The OPPES pilot project had an ambitious plan - to train 100 older people about elder abuse 
across five LGAs and recruit 30 peer educators who would go on to have 3,000 peer education 
conversations over two years. Whilst the target of 100 people trained was not reached, the 
project successfully trained 50 people and supported 29 peer educators who engaged in 4,004 
peer based conversations. In one quarter of these conversations, some form of elder abuse was 
disclosed and half of all contacts resulted in the provision of referral information about OPPES 
or the Elder Abuse Helpline. As part of the project, peer educators volunteered approximately 
2,000 hours, including reactivating the Purple Road initiative, which became a successful 
engagement and awareness raising strategy.  

Peer educators were very happy with the training and support they received and all those 
interviewed said that the OPPES project has been a largely positive and enriching experience. 
Some felt that project organisation could have been improved, that a clearer plan on peer 
education was needed and that communication with the partner agencies, beyond the project 
officer level, was not always clear, consistent or timely.  

At about half way through the project, peer educators began to express a sense of having 
exhausted their day-to-day opportunities for peer education and many wanted to try new ideas 
in order to extend the reach of peer education and progress their commitment to 100 contacts 
over twelve months.  

At this point, peer educators and project officers began to create and engage in more 
organised/facilitated education opportunities (community talks, events and displays), in 
addition to continuing the original intention of informal peer based conversations arising from 
day-to-day interactions. A positive outcome of this shift was the creation of partnerships with 
likeminded groups and community organisations. A challenge was that the shift to more 
facilitated education, together with the popularity of the Purple Road, resulted in a change in 
role for the project officers and placed pressure on sustainability. 

Another factor adding to resourcing pressures was that the recruitment and training of all five 
cohorts took longer than anticipated, with most peer educators commencing in the second half 
of the project. This, along with the fact that all volunteers starting peer education in the first 12 
months chose to continue for the second year, meant that the commencement, duration and 
exiting of peer educators did not go according to plan. There was not the staggering of cohorts 
as expected, thus increasing the time required for managing a large group of volunteers over the 
last half of the pilot. 

In terms of operational implementation, the OPPES project benefited from strong strategic 
support at an executive management level. However, overall coordination of the project across 
the two sites was under resourced and clarity of roles and delegations between the managers, 
project officers and the project consultant was not always clear.  
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As an innovative program that had never been trialled before, training programs, resource 
materials, recruitment strategies, data collection, record keeping, policies and procedures all had 
to be developed from scratch. Whilst the project did not successfully achieve all the goals it set 
itself (e.g. cultural inclusion strategies, pre/post testing and eportal), OPPES achieved an 
impressive amount of system development and project implementation given a small budget, 
high targets and relatively short timeframe.  Two years is not a long time in program 
development. Nevertheless, with only 0.6 FTEs across two sites and five LGAs, the pilot 
achieved most of its original goals, as set out in its strategic plan. Much of these achievements 
rested on the ‘unclocked’ contributions of the project team and commitment of the volunteers, 
which suggests to the evaluator that ongoing sustainability would become an increasing issue if 
the current model was too continue with the same levels of resourcing. 

OPPES was essentially a volunteer program and some of its challenges related to this aspect of 
the project. Whilst the pilot was underpinned by clear implementation plan, the incorporation 
of volunteers on such a large scale requires a robust volunteer coordination framework that 
gives attention to matters such as office space, volunteer rights and connection to the broader 
organisation.7 

A positive outcome of the OPPES project was the formation and activation of a dedicated group 
of volunteers that wanted to make an ongoing contribution to promoting the rights of older 
people. As the team of peer educators grew and their motivation and awareness increased, many 
of them began to envision an expanded scope of focus and activity. Some felt constrained by the 
limits of the project and proposals for new ideas were developed. How to support the 
commitment and empowerment of peer educators to be self-determining in their work, whilst 
still holding project scope and managing workloads, was a challenge in the pilot.  

This tension is one that arguably arises from the peer model itself. When we ask people with 
passion, skills and insight to volunteer and become involved in an issue, train them, support 
them and encourage them to follow their ideas in growing peer-to-peer education, it is natural 
that these ideas may be broader than the original project brief. It is difficult to plant seeds, 
nurture germination and then contain growth. 

Evidence from this evaluation shows that peer to peer education is an effective means of 
engagement continues beyond the end of a project. People trained on elder abuse will carry this 
training into their contact with peers, regardless of the whether or not they are formally 
engaged as a peer educator. In that sense, the legacy of OPPES to maintain the conversation 
around elder abuse, through the 21 people trained (but did not become a peer educator), the 29 
peer educators, and all those who the educators spoke to, lives on. 

Speaking to those educators that have chosen to remain on as volunteers under OPRS, as well 
as those who would like to stay involved in some way, it is clear that their commitment, energy 
levels, enthusiasm and activism is high; and their ideas inspiring.  A question going forward for 
NSCLC and SCALES is how best to support and harness this commitment and energy in a way 
that is doable, collaborative and co-designed. 

                                                   
7 The Model Code of Practice for Organisations Involving Volunteers provides a guide for such frameworks. 
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Word cloud from OPPES case studies 



 

OPPES Evaluation 29 

Appendix 1: Data collection 

The following methods were used to collect evidence for this evaluation. 

• Analysis of project documentation, including program data, training evaluations, lessons 
learnt reports and progress reports. 

• Review and secondary analysis of the service data. 

• Interviews (face-to-face or telephone) with project partner CEOs, OPRS, Advocare, project 
consultant and project officers. 

• Focus group meetings and telephone interviews with current and past peer education 
volunteers in the northern and southern corridors. In all 15 volunteers provided input into 
the evaluation, representing 50% of all peer educators recruited across the project. 

• Review of forty-one case studies collected by peer educators. 

• Review of an evaluation video developed by the project team at the end of the project and 
reflecting on key achievements, challenges and lessons learnt. 
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Appendix 2: Lessons learnt and suggestions for 
improvement 

These suggestions and lessons learnt come from ongoing reflection during the life of the pilot, 
suggestions from those interviewed for this evaluation and/or the findings of the evaluator.  
 

Overall 

Frame and brand the program as senior’s 
rights or positive ageing, within which elder 
abuse is included. 

Include older people in the program design 
and development of specific resources, such 
as educator manuals, online portals and 
data collection systems.  

Include peer education within and link to, 
an overall strategy of positive ageing 
promotion, lobbying and advocacy. 

Recruitment 

Provide a budget for recruitment costs, 
including paid advertisements. 

Provide information early in the recruitment 
process on selection criteria, expectations 
and timeframes for training, fieldwork and 
exiting the program. 

Develop targeted/specialist strategies to 
include volunteers from diverse social and 
cultural backgrounds. 

Training 

Reduce training day to 3 or 3.5 hours and 
stop at lunchtime. 

Ensure that training venues have good 
acoustics and that audio and visual displays 
are easy to hear and see. 

Be clear on any data or technology 
requirements and introduce this into 
training from the beginning. 

Condense or summarise written 
information as much as possible - 
volunteers do not have the time to read 
reams of papers and too many materials can 
be overwhelming. 

Provide a refresher course six weeks after 
people have begun field work. 

Find local iPad support/training groups that 
peer educators can go to, if needed. 

Peer education 

Have a clear plan and guidelines for peer 
education and a range of engagement 
options - formal and informal, group and 
individually based. Everyone has different 
strengths and preferences for peer 
education. 

Provide training and support, if required, 
for those that wish to undertake community 
talks. 

Ensure that educators have a range of 
support referral options available to them 
and that they are aware of related eligibility 
criteria, so that the referral information 
provided is accurate. 

Have a clear strategy for when people finish 
formally being an OPPES peer educator and 
what options are available afterwards.  

Reduce initial peer educator commitment 
from 12 months to 3 or 6 months, with the 
option of ongoing commitment for those 
that wish to continue. 
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Volunteer support 

Use a buddy system for peer education 
support in addition to monthly meetings. At 
very busy times, or when people have just 
finished training, fortnightly meetings may 
be needed. 

Provide a dedicated space for volunteers in 
the organisation. 

Have a strategy for connecting peer 
educators to each other across the two sites 
and connecting educators as recognised 
volunteers to their respective base agencies. 

Be clear on what the peer educators have 
autonomy over and can run with, and what 
is considered ‘out of scope’. 

Include a budget and policy for 
reimbursement of reasonable expenses and 
incidentals costs associated with volunteer 
support. 

Explore ways of providing timely responses 
to support requests made outside of a 
project officer’s normal working hours. 

Ensure that peer educators receive update 
reports on the results of their work and 
summary of data collected.  

Program coordination 

Be clear on the roles and authorities of all 
the team members - project staff, executive 
management, middle management and 
consultants. 

Ensure that there is a position with overall 
responsibility for project coordination 
across service sites. 

Ensure a record system that provides for 
both localised and centralised record 
keeping. 

Provide the option of a paper version of data 
recording for those that don’t wish to use 
ICT methods. 

Be clear on what data fields to collection 
and the definitions of data categories. 

Make the data system as simple as possible, 
without jeopardising quality and utility of 
the data. 

Explore ways in which OPPES and OPRS 
can further collaborate, e.g. volunteer 
recruitment and support, data collection, 
promotion and marketing.  

Ensure that volunteer programs, such as 
OPPES, are framed within best practice for 
volunteer involvement and management, 
such as the Model Code of Practice for 
Organisations Involving Volunteers. 
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Appendix 3: Organised community education 

In addition to peer education engagement through friends and personal networks, OPPES 
community education took place through a series of organised events.  

Community talks 

Advocare, Victoria Park 

Age Friendly Network, Rockingham 

Australian Psychological Society (APS) 

Autumn Centre Rockingham 

Babingur Mia, South Coastal Family Centre, 
Rockingham 

Balga Seniors Group 

Carers WA 

Citiplace Community Centre, Perth Railway 
Station 

Citiplace Perth staff meeting 

Citizen’s Advice Bureau AGM, Rockingham 

Community Men’s Shed, Balcatta  

Community Men’s Shed, Padbury  

Council on the Ageing 

Department of Communities Seminar  

Glengarry Hospital  

Happy Wanderers 

Innaloo Sportman’s Club 

Janine Freeman Purple Road workshop  

Joondalup Chess Club  

Joondalup Knitting group  

Kwinana Multicultural Advisory Group 

Kwinana Shire staff meeting 

Ladies Friendship and Social Circle  

Legacy Port Kennedy 

Lions Club, Rockingham 

 

 

Liza Harvey, Deputy Leader of the 
Opposition, Member of Scarborough 

Medina Senior Citizens’ Club 

Northern Suburbs Book Club  

Northern Suburbs Ladies Social Group  

Obsorne Park Bowling Club  

Older Women’s Network  

Palm Beach Rotary Club 

Prime Movers 

Rockingham Crochet and Embroidery 
Group, Rockingham Library 

Rockingham Day Masons 

Rockingham Hospital ACAT Team 

Rockingham Hospital Social Work 
Department 

Safety Bay Bowling Club 

Seniors’ Group, City of Kwinana 

Trinity School for Seniors 

Volunteering Kwinana 

Wasarians Rockingham 

West Australian Occupational Association 
(WAOTA) 

World Elder Abuse Day -Secret Harbour 

World Elder Abuse Day – Shoalwater  
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Purple Road Exhibit static displays  

Baldivis Library 

CitiPlace Community Centre 

Clarkson Library 

Darius Wells Library, Kwinana 

Dianella Library 

Duncraig Public Library 

Girrawheen Library 

Inglewood Library 

Joondalup Public Library 

Karrinyup Library 

Mirrabooka Library 

Nollamara Community Day Centre 

Osborne Library 

Parliament House 

Queens Building 

Rockingham Library 

Safety Bay Library 

Scarborough Library 

Seniors Card Office 

Trinity School For Seniors 

Wanneroo library 

Warnbro Community Library 

Whitford Public Library 

Woodvale Public Library 

Community events 

Achievers Club 

Baldivis County Fair 

Carer’s Expo Rockingham 

City of Belmont Community Event 

City of Swan Ageing Disgracefully 

Curtin University Elder Abuse Event 

Have A Go Day Burswood 

Have A Go Day Rockingham 

Hollywood Tuesday Morning Event 

Janine Freeman Community Event 

Life In Pictures 

Multicultural Women’s Health Expo 

NAIDOC Community Event 

Rockingham Community Fair 

Secret Harbour Spring Market 

Seniors Week Live Well Age Well Event 

Trinity School for Seniors Event 

Uniting Church Synod Meeting 

World Elder Abuse Awareness Day 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 


