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About ACACA 
 

The Australasian Curriculum, Assessment and Certification Authorities (ACACA) is the 
national body for the chief executives of the statutory bodies in the Australian states and 
territories and in New Zealand, responsible for certificates of senior secondary education. 

In Australia, ACACA agencies all have, as part of their legislative responsibilities, the 
certification of student achievement in post-compulsory schooling. Since 1998, this has 
included recognition of achievement in Vocational Education and Training (VET) undertaken 
by secondary students, in accordance with the Ministerial Council on Employment, 
Education, Training and Youth Affairs (MCEETYA) National Agreement. 

The ACACA Report on VET in Senior Secondary Certificates of Education has been 
prepared by the ACACA VET Group that is made up of senior officers from each ACACA 
agency. The ACACA VET Group advises the ACACA Chief Executives on the development 
of curriculum, assessment and certification policy advice related to implementation of the 
MCEETYA National Agreement and the National Training Framework. 

The ACACA VET Group has prepared the overview of VET in Senior Secondary Certificates 
to inform the development of policy on the provision and recognition of VET for senior 
secondary students.  
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INTRODUCTION 

In Australia, each state and territory possesses separate legislation that defines the 
responsibility of an ACACA agency, often known as a Curriculum and Assessment Authority 
or a Board of Studies, to award a Senior Secondary Certificate of Education (SSCE) to 
students who fulfil its’ requirements.  

Each state and territory issues a Senior Secondary Certificate of Education to signify a 
student’s completion of senior secondary education. Each certificate is issued in accordance 
with the Australian Qualifications Framework and is known in each state or territory by the 
following name: 

 

ACT  ACT Senior Secondary Certificate (ACTSSC) 

New South Wales Higher School Certificate (HSC)  

Northern Territory Northern Territory Certificate of Education and Training (NTCET) 

Queensland  Queensland Certificate of Education (QCE) 

South Australia South Australian Certificate of Education (SACE) 

Tasmania Tasmanian Certificate of Education (TCE) 

Victoria Victorian Certificate of Education (VCE)  

Victorian Certificate of Applied Learning (VCAL) 

Western Australia  Western Australian Certificate of Education (WACE) 

 

In all of these Senior Secondary Certificates of Education, students are able to gain credit for 
Vocational Education and Training (VET) in meeting the requirements of the certificate. The 
following ACACA VET Report outlines how VET is recognised in these senior secondary 
certificates. 

Role of VET in Senior Secondary Education 

Students can undertake VET as part of a senior secondary certificate and its completion by 
the student provides credit towards both a recognised VET qualification and a senior 
secondary school certificate within the Australian Qualifications Framework (AQF). 

VET operates through nationally endorsed training packages and nationally recognised 
accredited courses. It is quality assured under the VET Quality Framework and the 
Australian Quality Training Framework (AQTF), a set of nationally agreed standards that 
ensure the quality and consistency of VET throughout Australia.  

Delivery, assessment, and the issuing of VET qualifications are carried out in partnership 
with Registered Training Organisations (RTOs). All RTOs, and the qualifications and 
statements of attainment they issue, must meet the VET Quality Framework standards or the 
AQTF Essential Conditions and Standards. These quality assurance arrangements and 
requirements apply to all VET and to all qualifications issued by VET providers.  
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For many years, secondary schools have included VET as an option and pathway for 
students in their senior years of schooling.  

There are a number of significant reasons why this has occurred.  Australian and 
State/Territory governments are committed to the ongoing development and implementation 
of programs and initiatives to improve the transitions of all young people through, and from, 
school and post-school settings. While the majority of young people make successful 
transitions, research1 shows that those young people who do not complete 12 years of 
schooling experience higher rates of “poor transitions” and are less likely to successfully 
engage with further education, training or employment. The research also shows that young 
people who undertake some form of work placement or vocational program while at school 
are more likely to make successful transitions to further education, training and work. 

Schools have recognised that VET offered as a part of the senior secondary program can 
act as a strong engagement catalyst for students, while also providing them with the 
knowledge, skills and career awareness to make more informed choices about their post-
school pathways and to assist their satisfactory transition into further education, training and 
work. The term engagement in this context does not necessarily relate to students who are 
disengaged from education, rather it relates to the notion that for many students, VET offers 
a more relevant educational option because it aligns better with their style of learning and 
post-secondary aspirations.   

For young people themselves, access to VET while undertaking secondary education 
provides them with opportunities to gain an industry recognised vocational qualification, or 
gain substantial progress towards gaining one, while also achieving their senior secondary 
certificate of education. It keeps their options open while also strengthening their pathways 
into a range of post-school opportunities. 

Recognition of VET in Senior Secondary Certificates of Education  

The Curriculum, Assessment and Certification Authority in each state or territory recognise 
VET in the context of its own Senior Secondary Certificate of Education.  

The recognition of VET in Senior Secondary Certificates across the states and territories 
occurs through the following set of common and consistent practices: 

 All VET given credit towards a Senior Secondary Certificate is drawn from nationally 
recognised training packages or accredited courses 

 All VET given credit towards a Senior Secondary Certificate  is delivered and/or 
assessed by Registered Training Organisations (RTOs) or in partnership with one, all 
of whom (including schools who are RTOs) are compliant with the VET Quality 
Framework or the Australian Quality Training Framework 

 All VET that gains credit towards a Senior Secondary Certificate is assessed within a 
competency-based assessment framework by assessors who comply with the VET 
Quality Framework Students are awarded nationally-recognised VET qualifications 
and/or Statements of Attainment by the RTO delivering and/or assessing the VET;  

                                                           
1 Australian Council for educational Research, Longitudinal Studies of Australian Youth 
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 Each ACACA agency consults with the VET sector and/or industry groups at the 
state/territory level in making decisions about the recognition arrangements between 
VET and its Senior Secondary Certificate.   

 Most states and territory certification authorities make some differentiation in the level 
of VET recognised in their respective senior secondary certificates. In general, 
although not universally, Certificate I level VET is recognised at the Year 10 or 11 
stages, with higher level VET being recognised at the Year 12 stage. 

The relationship between Senior Secondary Certificates and VET  

The term ‘VET in Schools programs’ was first introduced over a decade ago to identify the 
ways in which schools were engaging students in vocational pathways while they were 
enrolled at school. 

In the intervening period there has been a significant expansion in the ways that young 
people in their senior secondary years connect with the VET sector. Consequently the term 
‘VET in Schools programs’ has now acquired a range of uses and expectations and has 
been mistakenly used by a range of groups as an entity in itself.  

Instances of the inappropriate use of the term have included: 

 ‘VET in Schools qualifications’:  no such qualifications exist in the Australian 
Qualifications Framework 

 ‘VET in Schools programs’:  the programs are in fact: 
 VET managed by the VET sector; or 
 vocational learning courses/subjects managed by the school sector; or  
 other forms of student support services such as career counselling.  

 
Over the last decade the definition of a ‘school’ has also become more complex in relation to 
the learning needs and pathways of young people engaged in senior secondary education:  

 students can be enrolled concurrently in more than one institution and public funding 
for the student’s learning is not allocated to only one institution 

 the structure of schools has been expanded to include, for instance, Trades Skills 
Centres and Technical Colleges  

 students undertake Australian School-based Apprenticeships and Traineeships 
where their place of learning includes the workplace. 

There are now many stakeholders involved in educating secondary students across a 
breadth of contexts. This is why, when referring to the activities of students undertaking VET 
as a part of their Senior Secondary Certificate of Education the context in which a student is 
undertaking the VET must be considered from a broader perspective than the concept of the 
‘traditional classroom’.  

Furthermore the concept of a secondary ‘student’ has also changed as each state and 
territory has gradually introduced policies to raise the school leaving age over time. Many 
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students in their final year of secondary education are now 18 years of age and as young 
adults, are seeking to maximise their learning experience so as to capitalise on post-
secondary education opportunities. It is for this reason that decisions on matters relating to 
VET delivered to secondary students should not be based solely on where a student is 
registered for their education. 

 In the present context, ACACA considers that the term “VET in Schools” does not 
adequately represent the relationship between VET and senior secondary education nor 
does it appropriately represent the recognition arrangements between VET and Senior 
Secondary Certificates. 

ACACA affirms that VET delivered to secondary students is the same as VET delivered to 
non-secondary students. No distinction is required and any attempts to do so lead to 
ambiguities about the outcomes and create transition issues for secondary students entering 
the workforce and/or further education.   

Quality assurance and the responsibilities and accountabilities of ACACA 
agencies 

The Curriculum, Assessment and Certification Authorities recognise VET towards the Senior 
Secondary Certificate of Education on the basis that the quality of VET is regulated by the 
VET system through the functions of the Australian Skills Quality Authority and the VET 
Quality Framework. The Authorities accept that the quality of VET as regulated by the VET 
sector must be sufficient for the recognition of VET in their Senior Secondary Certificates. 

The education sector accepts that VET undertaken as a part of a secondary education 
program must comply with national standards and as such the necessary measures are 
taken to ensure it is delivered, assessed and certified under the same set of conditions as 
VET undertaken by non-secondary students. If in fact a VET program is modified outside of 
specifications stipulated in a training package, or delivered, assessed, or moderated under a 
different set of standards then it is not recognised as VET within the SSCE by ACACA 
agencies.  

As Curriculum, Assessment and Certification Authorities, we have in place well-developed 
arrangements for the recognition of VET in our own certification requirements that are in 
accordance with the VET system’s requirements.   

Looking Forward 

ACACA uses the Education Council Framework for vocational learning and vocational 
education and training (VET) delivered to secondary students, Preparing Secondary 
Students for Work as a guide for future action towards strengthening the interplay between 
VET and the Senior Secondary Certificate of Education.  

ACACA is working strategically across its agencies and with key stakeholders to address the 
implications and directions identified in the Preparing Secondary Students for Work 
Framework. ACACA is committed to working in close collaboration with those organisations 
in both the VET sector and the schooling sector with a direct responsibility and interest in the 
quality of VET programs. 
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AUSTRALIAN CAPITAL TERRITORY 

1.  Description of the Senior Secondary Certificate of Education 

Name of qualification ACT Senior Secondary Certificate, Tertiary Entrance Statement 

Issued by ACT Board of Senior Secondary Studies (BSSS) 

Time frame for 
completion 

Awarded following a program of full-time study completed over Years 11 and 
12, over a period of up to 5 years 

Units of credit BSSS accredited units are generally delivered for a minimum of 55 hours 
over a semester to generate 1 standard unit towards the ACT Senior 
Secondary Certificate.  

Minimum 
requirements for the 
award of ACT Senior 
Secondary Certificate 

ACT Senior Secondary Certificate 
Awarded on completion of an educational program approved by the college 
as having a coherent pattern of study. It must include at least 17 standard 
units and meet the following conditions: 

 a minimum of four  A, T, M, H courses from at least three different 
course areas, with a maximum of two C or E courses 

 a maximum of 8 standard units from any one course area. 
 completion of a course from the English course framework. 

Tertiary Entrance Statement 
Student must complete at least 20 standard units over a minimum of 3.5 
semesters, with a student intending to take longer than 2 years requiring the 
college principal’s approval. The student must: 

 complete at least 18 standard units classified as A, T, M or H, of 
which at least 12.5 standard units must be T or H 

 undertake the ACT Scaling Test (AST)  
 

The A, T, M or H units must be arranged into courses to form at least: 
 four majors and one minor or 
 three majors and three minors, with at least three major courses and 

one minor course classified T or H. 
Minimum achievement levels 
A student’s achievement in A, T and M courses is reported on the Senior 
Secondary Certificate on a five-point A to E scale. Grades are awarded on 
the proviso that the assessment and attendance requirements have been 
met.  

BSSS 
Subjects/Courses 

A Courses 
Courses approved as educationally sound and appropriate for students in 
Years 11 and 12. 

T Courses 
Courses approved as preparing students for higher education. Results can 
contribute to a student’s ATAR. 

M Courses 
Courses providing appropriate educational experiences for students with a 
mild to moderate intellectual disability. 
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VET (Vocational Education and Training) 
A, T or M courses that have embedded VET competencies.  

C Courses 
VET programs delivered and assessed by a college as the Registered 
Training Organisation (RTO). Assessment is competency-based only and the 
grades ‘Pass or Participated’ are awarded.  

E Courses 
Courses delivered by an external RTO leading to a nationally recognised 
vocational qualification (Certificate or Statement of Attainment). 

H Courses 
Courses accredited and delivered by an Australian university, which have 
been registered by the BSSS; successful completion is recognised towards 
an undergraduate degree and may contribute to a student’s university 
entrance rank (ATAR). Reported on ACT Senior Secondary Certificate with 
university grades. 

R Units or Courses 
Courses or units designed to provide personal development, recreational or 
community service activities. Reported on ACT Senior Secondary Certificate 
with grade “Pass”. 

Link to the ACACA 
Agency website with 
more information 
about VET in the ACT 
Year 12 Certificate 

http://www.bsss.act.edu.au/home 

2. VET Quality and the ACT Senior Secondary Certificate 

The BSSS certificates VET qualifications and Statements of Attainment on behalf of ACT 
colleges that are Registered Training Organisations (RTOs). The Board also recognises VET 
qualifications delivered by external RTOs and facilitates the allocation of credit towards the 
ACT Senior Secondary Certificate based on hours of training and assessment. 

The BSSS certificates VET that: 

 is listed on the national training.gov.au website 
 is delivered and assessed by an ACT college, which is an RTO with scope from 

Australian Skills Quality Authority (ASQA) to deliver specified qualifications 
 is delivered and assessed by a high school partnering with an ACT college RTO with 

a Memorandum of Understanding (MOU) 
 is delivered and assessed in accordance with relevant SNR/NVR standards and 

Training Package requirements. 
 

The BSSS recognises VET that: 

 is delivered externally by a private provider RTO scoped to deliver specified 
qualifications; and 

 is substantiated by a vocational transcript, statement of attainment, or certificate 
issued by the RTO 
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The BSSS credit arrangements recognise VET: 

 through direct credit when the qualification or Units of Competence relate to a VET 
course that is being studied by the student 

 towards the Senior Secondary Certificate, providing the VET does not duplicate 
school based study. 

In the ACT, VET is delivered through college RTOs in 16 industry areas. VET courses are 
developed by specialist teachers in consultation with industry, the Canberra Institute of 
Technology (CIT) and universities where applicable. Students may undertake a vocational 
pathway with/without a partnership arrangement between their home college and the CIT or 
other private RTO.  

Quality Assurance 

 Compliance: College VET coordinators work collaboratively and cooperatively, 
developing programs and tools to streamline compliance requirements for ASQA.  

 Moderation: The ACT BSSS facilitates moderation processes between college RTOs 
twice a year to ensure VET training and assessment is: 

o compliant with ASQA and NVR requirements 

o consistent and equitable across the territory. 

Note: Colleges are required to present portfolios of assessment tools and student work 
which are peer reviewed and validated. Any issues are referred to the BSSS for 
independent review and actioned as appropriate.  

 Course Development: Industry is consulted in the VET course writing process. 
Course redevelopment occurs every 5 years as a general rule, or more frequently if 
Training Package changes necessitate it.  

The BSSS facilitates VET course redevelopment through: 

 monitoring of Training Package changes arising from the continuous improvement 
process. 

 identification, analysis and evaluation of any changes that impact on BSSS courses. 

 providing advice to teachers relating to the implications of identified changes and the 
appropriate timeframes to action any changes required in line with transition and 
teach out periods.  

 facilitating discussion with local industry to ensure courses meet their needs. 

 recommending that students undertake structured workplace learning (SWL) as a 
component of VET study. SWL units with specified competencies are embedded into 
BSSS accredited courses.  

 only certificating VET for those colleges that are scoped to deliver the specified 
qualifications – this is verified through training.gov.au.  
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All other VET compliance is the responsibility of the college RTO.  

Note: industry endorsement is a mandatory requirement for all ACT VET college based 
courses.  

3. Recognition of VET in the ACT Senior Secondary Certificate 

A key feature of the ACT Senior Secondary Certificate is the diversity of choice that it offers 
students for the inclusion of VET in their study programs. Students may undertake a dual 
pathway that includes a nationally recognised qualification to the Certificate II level or 
Certificate III for some industry areas. Students may also undertake an Australian School 
Based Apprenticeship (ASBA). 

There are a range of policies and procedures to ensure that VET study undertaken by 
students during Years 11 and 12 through college RTOs or external RTOs can contribute 
towards the requirements for an ACT Year 12 Certificate.  

a. Formalised  

The credit for VET is based on the specific program undertaken by the student, up to a 
maximum of eight standard units from any one industry and/or course area. 

BSSS accredited vocational programs are developed in consultation with the Canberra 
Institute of Technology (CIT) and local industry advisers to ensure that they assist student 
transitions to work and further education. The programs are based on the units of 
competence as defined in the relevant Training Package, and are grouped into semester (55 
hour) units around a work role for delivery and assessment purposes. Vocational programs 
range from minor courses (minimum of 110 hours) to double major courses (minimum of 400 
hours). 

Currently there are 24 BSSS accredited vocational programs: 

Active Volunteering C Automotive Technology A/V 
Business Administration A/V/M Construction Pathways A/V/M 
Construction Pathways C Furniture Construction A/V/M 
Hospitality A/T/V/M Hospitality Industry C 
Information, Cultural Services A/V/M Information Technology A/T/V/M 
Information Technology C Live Production and Services C 
Media A/T/V/M Metal Engineering A/V 
Metal Engineering C Music Industry C 
Outdoor Education A/T/V Pathways to Work and Learning A/V/M 
Retail A/V Social and Community Work A/V/M 
Sport, Fitness and Administration A/T/V Textiles and Fashion A/T/M/V 
Tourism and Event Management A/T/V/M  Work Education A/V 

 

The BSSS registers vocational programs delivered by external RTOs as E Courses. 
Students enrolled in these courses receive credit towards the unit and course requirements 
for an ACT Senior Secondary Certificate based on the competencies achieved. 

There are currently 23 E courses registered with the BSSS and delivered through external 
RTOs : 
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Academy of Interactive Entertainment  Creative Industries Media 
Information Technology Vocational Certificate II Information Technology Vocational Certificate III 
Media Vocational Australasian Beauty Therapy Academy 
Makeup Artistry Nail Grooming Services 
Australian Institute of Personal Trainers Fitness Vocational  
Canberra Institute of Technology Accounting Vocational 
Beauty Services Vocational Business Vocational Certificate II 
Business Vocational Certificate III Children’s Services Vocational  
Combined Hair and Beauty Vocational Design and Graphics Vocational 
Electronics Vocational Hairdressing Vocational 
Indigenous Arts Vocational Certificate I Indigenous Arts Vocational Certificate II 
Indigenous Arts Vocational Certificate III Music Certificate II 
Music Certificate III Photography Vocational 
Reception Skills Vocational  
 

b. Unspecified 

Where a student obtains other vocational qualifications from an external RTO during years 
11 and 12, recognition towards the Senior Secondary Certificate is given as an E course, the 
value of which is determined by the BSSS based on the hours of training and assessment. 
The student must be enrolled in the college while undertaking the program.  

 

4. Workplace learning options and recognition in the ACT Senior 

Secondary Certificate   

Structured Workplace Learning (SWL) is the workplace component of a nationally 
recognised industry-specific VET program. In consultation with industry, SWL requirements 
are incorporated in VET courses. Students undertake supervised learning activities, in an 
industry context, and these contribute to assessment of competence and achievement of the 
requirements for the relevant Training Package. It is highly recommended that students 
undertake SWL and in some instances, where a Training Package demands it, SWL units 
are mandatory. SWL units are reported on the Senior Secondary Certificate as part of the 
relevant industry course and contribute to associated majors or minors. 

BSSS policy relating to SWL allows greater flexibility for students. Provision has been made 
for recognition of paid part-time work as SWL where: 

 the student is undertaking a relevant industry specific course at school 

 the part-time work occurs concurrently with the VET program 

 specific competencies within the course are identified as being addressed in the 
part-time work  

 an agreement is made between the employer and school to provide evidence for 
assessment of competencies. 

This extension of SWL has expanded opportunities for students to develop and demonstrate 
competence in the workplace. 
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5. Australian School-Based Apprenticeships (ASBAs) 

ASBAs offer students, 15 years of age or over, the opportunity to achieve a nationally 
recognised vocational qualification by combining paid work and training as part of their 
education program. 

A Certificate II qualification requires a minimum of 8 hours (equivalent to one day) in the 
workplace and a minimum of 3 hours off the job training per week. A certificate III 
qualification has a greater time and work commitment and may require further work and 
study after the completion of Year 12. 

a. Structure 

Some students complete the formal training component through their home college as the 
RTO by studying a BSSS accredited VET program. Other students complete their training 
with an external RTO and gain credit as an E course. 

b. Contribution to the ACT Senior Secondary Certificate 

The on and off-the-job components of ASBAs are recognised on the Senior Secondary 
Certificate, up to a maximum of eight standard units in the relevant industry area. 

 

6. Contribution of VET in the ACT Senior Secondary Certificate to tertiary 

entrance 

VET courses with embedded competencies contribute to the requirements for a Tertiary 
Entrance Statement and ATAR where the course has been accredited by the BSSS as 
preparing students for higher education. A maximum of eight standard units can be used 
from any one industry area. Currently there are seven BSSS accredited vocational programs 
with a T classification. 

7. Mechanisms for the delivery of VET  

a. Directly by an RTO 

i) School which is an RTO 
All government colleges (years 11 and 12) and many of the non-government schools in the 
ACT are RTOs. As such, they must meet the Standards for NVR Registered Training 
Organisations 2015. Colleges must demonstrate that their VET teachers have the relevant 
qualification, industry currency and a Certificate IV in Training and Assessment. In addition, 
colleges must meet any other requirements and have the physical resources specified in the 
Training Package. 

ii) TAFE 

A number of students undertake vocational studies through the Canberra Institute of 
Technology (CIT) while enrolled in senior secondary studies at a college. These 
opportunities may be developed and promoted by the home college or accessed by the 
student through their own initiative. Any competencies achieved are given direct credit if the 
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student is studying a related VET course of study at the school. Credit may also be given in 
the form of E units, in accord with BSSS policies, where there is no duplication of content 
with school based study.  

iii) Other RTO 

A number of students undertake vocational studies through an external RTO while enrolled 
in senior secondary studies at a college. The same conditions apply as for the delivery of 
VET by a TAFE. 

b. By the school in partnership/auspice arrangement with an RTO 

Where colleges do not have the necessary infrastructure to deliver a Training Package, they 
may form a partnership in the form of a Memorandum of Understanding (MOU) with another 
RTO for the delivery of part or all of the qualification. 

8. Supply of VET data to ACACA Agency 

Colleges are responsible for enrolling Year 11 and 12 students into BSSS accredited A/V, 
T/V, M/V or C courses that have VET competencies and qualifications. The college as RTO 
enters enrolment details and attainment results into the BSSS ACT Certification System 
(ACS).  

Competency based assessment results achieved through external RTOs are communicated 
to the BSSS through colleges for VET recognition, for allocation of E units towards the 
Senior Secondary Certificate. 

9. Certification (reporting to students) 

The BSSS produces VET certificates and statements of attainment on behalf of college 
RTOs, based on achievement data provided by colleges. Vocational qualifications 
certificated by the BSSS include Certificate I, Certificate II, Certificate III and Statements of 
Attainment.  

Vocational learning is reported on the ACT Senior Secondary Certificate in a variety of ways: 

 BSSS accredited A, T, and M vocational courses with embedded competencies 
delivered by college RTOs are reported with A–E grades 

 BSSS accredited C courses (competency assessment only) delivered by college 
RTOs are reported with the grade ‘Pass’  where at least one competency is 
achieved by the student; or ‘Participated’ where no competencies are achieved but 
assessment and attendance requirements are met  

 BSSS E courses delivered by external RTOs are reported with the grade ‘Pass’ 

 ASBAs recognition for on and off-the-job training component are reported as E 
courses  with the grade ‘Pass’ 

 Other vocational learning through external RTOs is given block credit for 
competencies achieved with the grade ‘Pass’. 
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10. Other reporting 

The BSSS publishes student VET achievements for Years 10, 11 and 12 annually in the 
BSSS Vocational Education Study. It also completes the AVETMISS VET in Schools data 
collection submitted through NCVER for national reporting of ACT VET activity. 

Qualifications/competencies achieved through external RTOs are not reported to 
AVETMISS, although the total number of students undertaking vocational courses through 
external RTOs is reported to the Board annually. 

11. Future directions 

From 2015: 

 There will be a testamur issued which will be called the “Australian Capital Territory 
Senior Secondary Certificate”. The record of results (previously called “Australian 
Capital Territory Year 12 Certificate”) will be called the “Australian Capital Territory 
Senior Secondary Record of Achievement”. 

 Students will be required to complete a course under the English course framework 
as a requirement for the award of an ACT Senior Secondary Certificate. 

 The minimum requirement for the award of the Certificate will be raised to four 
courses over three separate course areas. The number of E and C courses that can 
contribute to the minimum requirement of the ACT Year 12 Certificate will not 
exceed two. 

 External courses will contain all external VET. This includes Australian School 
Based Apprentices (ASBAs) and block credit, which have both previously been 
credited as R courses. Standard units in multiples of 0.5 will be awarded in E 
courses. 
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NEW SOUTH WALES 

1. Description of the Senior Secondary Certificate of Education 

Name of qualification   Higher School Certificate (HSC) 

Issued by   NSW Education Standards Authority (NESA) 

Time frame for completion May be accumulated over a period of up to five years. 
Students typically complete in two years – Year 11 and 
Year 12. 

Units of credit Preliminary and HSC credit units. 
1 unit = 60 indicative hours of programmed teaching time. 

Minimum requirements for the 
award of the HSC 

Students must complete a minimum of 22 credit units –  
12 Preliminary and 10 HSC. 
Must include four credit units of English. 
Students must satisfactorily complete HSC course 
requirements to be awarded credit units. 
From 2020, students must meet minimum standards of 
literacy and numeracy (ACSF Level 3). 

Subjects/Courses Board Developed courses are developed by NESA. 
Board Endorsed courses are endorsed by NESA. 

Link to the ACACA Agency website 
with more information about VET in 
the HSC 

educationstandards.nsw.edu.au  
educationstandards.nsw.edu.au/wps/portal/nesa/11-
12/stage-6-learning-areas/vet  

 

2. VET quality and the NSW Higher School Certificate (HSC)  

Ensuring the quality and industry recognition of the outcomes of VET studied as part of the 
HSC has been at the heart of arrangements developed in NSW by NESA in close 
collaboration with the school systems and TAFE NSW. 

Nearly all VET recognised in the HSC is through HSC VET courses. In addition to the VET 
sector quality assurance arrangements that apply to all VET recognised in the HSC, the 
quality of HSC VET is underpinned by packaging appropriate VET qualifications and units of 
competency for study as part of the HSC and mandatory work placement requirements. 

NESA has extensive consultative processes including industry and employer representation 
to ensure that courses accord with industry training needs and are appropriate for school-
aged students. 

The quality of VET studied as part of the HSC is also underpinned by the delivery 
arrangements used in NSW where Registered Training Organisations (RTOs) have direct 
responsibility for the quality of delivery and assessment. There is virtually no use of 
partnership (or auspicing) arrangements for VET delivered in schools. 

NSW schools are generally part of school system RTOs with direct responsibility and 
accountability for compliance with the VET Quality Framework. School system RTOs ensure 
that all school teachers delivering and assessing AQF VET qualifications as part of the HSC 
hold both the industry specific (vocational) VET qualifications to at least the same level as 
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that being delivered and assessed, and the current VET sector trainer qualification in 
addition to their teaching qualification. 

These arrangements and strategies are implemented in partnership with NSW industry 
representatives, including the NSW Industry Training Advisory Bodies (ITABs). 

3. Recognition of VET in the HSC 

Nearly all VET recognised in the HSC is through formal credit arrangements (HSC VET 
courses). A provision also exists for unspecified recognition through HSC credit transfer 
arrangements. 

Assessment for all HSC VET courses is competency-based. 

a. Formalised 

HSC VET courses provide credit units towards the HSC. 

Units of competency and qualifications are ‘packaged’ into HSC VET courses. Each HSC 
VET course has an indicative hours value that translates into credit units. For example, a 
120 indicative hour HSC VET course provides 2 credit units towards the HSC. 

Each unit of competency is given an HSC credit weighting called ‘HSC indicative hours’ 
which is reflective of the relative level of complexity and volume of learning in the unit of 
competency. 

HSC VET courses can be of two types – Board Developed courses or Board Endorsed 
courses. 

Industry Curriculum Frameworks (Frameworks) are suites of HSC VET courses in a specific 
industry area made up of AQF VET qualifications and units of competency from national 
Training Packages. 

Typically each Framework includes: 

 a 120 indicative hour course (2 credit units)  

 a 240 indicative hour course (4 credit units) – the ‘standard’ course in most 
Frameworks. 

Frameworks may also include: 

 specialisation study courses allowing more HSC recognition for study at the same 
AQF qualification level as the ‘standard’ course 

 extension courses allowing more HSC recognition for study at higher AQF 
qualification levels than the ‘standard’ course. 

 Board Developed Framework courses have certain requirements which include: 

 HSC indicative hour requirements (for example, to complete a 120 indicative 
hour VET course, students must study units of competency whose HSC 
indicative hours total a minimum value of 120 HSC indicative hours) 
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 mandatory focus areas and associated units of competency that must be 
studied for the HSC 

 HSC Content (focus areas) that set out the scope and depth of study required 
for the purposes of the HSC and the HSC examination. 

 elective units of competency that can be chosen to lead to particular AQF 
VET qualifications 

 work placement requirements (for example, a student completing a 240 
indicative hour course completing a minimum of 70 hours of mandatory work 
placement). 

Frameworks in trade areas include pathways for school-based apprentices, allowing access 
to qualifications and units of competency not generally available to students. 

In addition to the competency-based assessment, an HSC examination is available in each 
Framework. This provides the opportunity for students to have this HSC examination mark 
contribute to the calculation of their Australian Tertiary Admission Rank (ATAR). Students 
who have completed the 240-hour course in the Framework are eligible to sit for the HSC 
examination. 

The HSC VET examination is independent of competency-based assessment undertaken 
during the course and has no impact on student eligibility for AQF VET qualifications. 

Currently there are 13 Industry Curriculum Frameworks: 

 Automotive 

 Business Services 

 Construction 

 Electrotechnology 

 Entertainment Industry  

 Financial Services 

 Hospitality 

 Human Services 

 Information and Digital Technology 

 Metal and Engineering 

 Primary Industries 

 Retail Services 

 Tourism, Travel and Events. 

Board Endorsed VET courses exist in a wide range of industry areas not covered by Industry 
Curriculum Frameworks, and are based on AQF VET qualifications and units of competency 
from national Training Packages or accredited courses.  
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The courses are generally structured as 120, 180, 240 or 360 indicative hour courses. 
Students must attempt units of competency to meet minimum indicative hour requirements 
for the HSC VET course and qualification packaging rules. 

b. Unspecified 

Students who have completed AQF VET qualifications through an RTO within the last five 
years may gain up to 10 credit units towards the HSC by applying for credit transfer. The 
credit units are counted as Board Endorsed and are listed as ‘credit transfer units’ on HSC 
documentation. This currently accounts for a very small proportion of VET recognised in the 
HSC. 

4. Workplace learning options and recognition in the HSC 

Mandatory work placement requirements are a significant feature of the NSW model of VET 
for school students. They underpin the quality and industry recognition of the outcomes of 
HSC VET courses. Work placement involves educational and industrial sectors entering into 
partnerships, delivering benefits for the student, local business/host employer and industry. 

Work placement is a mandatory requirement for many HSC VET courses. When allocating 
work placement hours, advice is sought from industry to ensure it is appropriate to the 
industry and the qualification outcome. 

Board Developed Industry Curriculum Frameworks have mandatory work placement 
requirements. More recently, allocation of these requirements have allowed for variances in 
industry requirements and expectations and consideration of the qualification outcome of the 
course, rather than applying a generic requirement based on the unit credit the course 
attracts. Previously, a minimum of 35 hours of work placement would be allocated to a 120 
indicative hour course and a minimum of 70 hours of work placement would be allocated to a 
240 indicative hour course. 

Work placement requirements for Board Endorsed VET courses vary, in that some courses 
have mandatory work placement, while others have recommended only or no specified work 
placement requirement. 

Under certain conditions, students can use their part-time work to fulfil mandatory HSC work 
placement requirements. 

Students do not gain additional credit towards the HSC for work placement undertaken as 
part of HSC VET courses. 

For school-based apprentices and trainees (SBA/T’s), HSC VET course work placement 
requirements are met through the on-the-job component of the apprenticeship or traineeship.  

Students undertaking an SBA/T may also elect to complete the Board Endorsed Industry-
based Learning course, to gain up to 4 additional credit units for evidence of learning from 
their employment in the work place. This course has generic course outcomes based around 
employability skills. It is not an HSC VET course. 
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5. Australian School-based Apprenticeships and Traineeships 

a. Structure 

In NSW, apprenticeships and traineeships are employment-based training arrangements 
approved under the Apprenticeship and Traineeship Act 2001. The apprenticeship and 
traineeship system in NSW is administered by Training Services NSW within the NSW 
Department of Industry, Skills and Regional Development. 

Apprenticeships are established in recognised trade vocations and traineeships in other 
industry areas or qualifications. School-Based Apprenticeships and Traineeships (SBA/Ts) 
are established when the signed application for a Training Contract has been approved by 
Training Services NSW. 

It is a requirement that a Training Plan be developed by the RTO for SBA/Ts. The plan sets 
out the proposed combination of school, work and formal training that the apprentice or 
trainee will undertake. The plan must be endorsed by the apprentice or trainee, parent or 
guardian (if student is under 18 years), RTO, school principal or authorised representative, 
school system and employer. 

All the formal training components of the Training Contract which support a SBA/T must be 
completed by the end of Term 3 of the year they will complete their HSC to ensure that the 
student receives appropriate credit for the HSC. 

b. Contribution to the HSC 

In NSW students can only undertake a SBA/T as part of their HSC pattern of study and the 
formal training component (VET course) must contribute unit credit towards the HSC. 

Appropriate qualifications and units of competency for SBA/Ts are identified by industry 
representatives and made available through either Board Developed VET courses (Industry 
Curriculum Frameworks) or Board Endorsed VET courses. 

With school system support, a student may commence an SBAT in Year 10 through early 
commencement of an HSC VET course. 

6. Contribution of VET in the HSC to tertiary entrance 

NSW universities use the marks achieved by a student in their best 10 HSC credit units from 
Board Developed courses (including 2 HSC credit units from English) to calculate an ATAR. 
The ATAR is the main mechanism for selection to university direct from Year 12. Board 
Endorsed courses do not contribute to the ATAR. 

For students who have completed a 240-hour Board Developed VET course (ie Framework 
course) and undertaken the HSC VET examination can have the mark awarded for the 
examination contribute to their ATAR. 

NSW universities have, however, currently designated Board Developed VET courses and 
VET examinations as ‘Category B’. For the purposes of calculating the ATAR, no more than 
two units can be included from Category B courses. 
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The HSC (or equivalent) is an entry requirement for many TAFE NSW courses at higher 
AQF levels. 

7. Mechanisms for the delivery of VET 

a. Directly by an RTO 

i) School who is an RTO 

In NSW, secondary schools or colleges are designated delivery sites of school system 
RTOs. This includes the four NSW Public Schools RTOs, nine Catholic Dioceses RTOs and 
the Association of Independent Schools of NSW. There are a few individual schools or 
colleges with their own RTO status – generally specialised trade or vocational colleges. 

All school teachers delivering/assessing HSC VET are selected on the basis of their 
qualifications and experience and undergo additional training/work placement to meet VET 
Quality Framework and Training Package requirements for trainers/assessors. 

ii) TAFE 

Where HSC VET courses are delivered by TAFE NSW institute RTOs, students undertake 
the course wholly through TAFE NSW with the TAFE college/campus undertaking the 
responsibilities of the school for the purposes of the HSC. In some cases, the course is 
delivered through a combination of school RTO and TAFE NSW RTO delivery. 

iii) Other RTO 

A small proportion of HSC VET courses are delivered by private/community RTOs under 
contractual arrangements with individual schools/colleges, school systems or through the 
NSW Approved Provider List for School-Based Apprenticeships or Traineeships. 

b. By the school in partnership/auspice arrangement with an RTO 

There is virtually no use of partnership (or auspicing) arrangements for VET delivered in 
schools. 

8. Supply of VET data to ACACA agency 

School system RTOs enrol students in VET qualifications and units of competency as part of 
the HSC course entry process managed through the NESA Schools Online (Administration) 
system. The unit of competency outcomes are also managed through this system. NESA 
issues VET credentials on behalf of school system RTOs from this data in conjunction with 
the HSC credentials. 

Students doing their HSC VET courses through TAFE NSW are enrolled directly into the 
TAFE NSW student management system. The data on VET qualifications and unit of 
competency participation and achievement is transferred electronically to NESA in the 
following year as part of the national AVETMISS (Australian Vocational Education and 
Training Management Information Statistical Standard) reporting processes. 
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Some RTOs other than school system RTOs and TAFE NSW institutes can enter VET 
qualification and unit of competency participation and achievement data directly to the NESA 
RTOs Online system. 

9. Certification (reporting to students) 

NESA provides the following credentials to students who are eligible for an HSC which 
includes a VET course: 

 Higher School Certificate testamur 
 HSC Record of Achievement 
 AQF VET Certificate or Statement of Attainment (vocational documentation). 

The HSC Record of Achievement shows the course name, unit value and results achieved 
for all courses satisfactorily completed. For all VET courses the statement ‘Refer to 
Vocational documentation’ appears next to the course name and unit value. Credit transfer 
appears only as ‘Credit Transfer Units’ with the number of units of credit granted. 

Students who leave school before achieving their HSC are issued with a Record of School 
Achievement (RoSA) that shows similar information to the HSC Record of Achievement. 

AQF VET Certif icate (and transcript) or Statement of Attainment 

Students who have undertaken their HSC VET course through a school system RTO, and 
have met the requirements of the qualification, receive an AQF VET Certificate. The 
Certificate is accompanied by a Transcript of Competencies Achieved. Those who do not 
qualify for a full VET Certificate receive an AQF VET Statement of Attainment showing 
partial completion of the relevant Certificate listing the units of competency achieved. 

The AQF VET Certificates and Statements of Attainment (the ‘Vocational documentation’ 
referred to on the HSC Record of Achievement) are issued by NESA on behalf of school 
system RTOs. 

For students who have undertaken their HSC VET course through TAFE NSW or another 
non-school system RTO, the reference to Vocational documentation appears on the HSC 
Record of Achievement but students receive their AQF VET Certificate or Statement of 
Attainment directly from the RTO. 

10. Other reporting  

NESA reports directly to schools on the HSC results of their students and provides results to 
the Universities Admissions Centre NSW and ACT (UAC) for use in selection for university 
entrance. 

NESA also reports to the NSW school systems on enrolments and qualifications in HSC VET 
courses and compiles the AVETMISS for submission to the National Centre for Vocational 
Education Research (NCVER). 
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NORTHERN TERRITORY 

1. Description of the Senior Secondary Certificate of Education 

Name of qualification Northern Territory Certificate of Education and Training (NTCET) 

Issued by   Northern Territory Board of Studies 

Time frame for 
completion 

Most students complete their NTCET over three years – Year 10 
(Personal Learning Plan), Year 11, and Year 12. There is no time limit 
within which students must complete their NTCET. 
Stage 1 level subjects are usually studied in Year 10 and 11; Stage 2 
subjects are usually studied in Year 12. 

Units of credit 1 unit (10 credits) = approximately 60 hours of teaching and learning 
time and generally considered to be equivalent to one semester course 
1 unit (10 credits)  = 70 nominal hours of VET delivery 

Minimum 
requirements for the 
award of the Northern 
Territory Certificate of 
Education 

A student is required to gain 200 credits to complete the NTCET.  This 
comprises of compulsory elements awarded 100 credits and non-
compulsory elements awarded a total of 100 credits. 
Compulsory elements: students must complete at a grade of C or better 
(or equivalent for courses) all of the following requirements: 

 Personal Learning Plan – at Stage 1, awarded 10 credits 
 literacy requirement – at Stage 1 or 2, awarded 20 credits 
 numeracy requirement – at Stage 1 or 2, awarded 10 credits 
 other Board-accredited subjects and/or Board-recognised 

course at Stage 2 awarded 60 credits. 
Non-compulsory elements: students must complete 100 credits from 
Board-accredited subjects and/or Board-accredited courses (e.g. VET 
qualifications, University Studies, interstate and overseas courses or 
other recognised learning). 
Student must complete 140 credits at a C or better. 

Subjects/ Courses  Board-accredited curriculum statements (subjects) at Stage 1 
and Stage 2 

 Vocational education and training (VET) qualifications and units 
of competencies towards qualifications  

 Subject or courses from interstate or overseas senior 
secondary certificates of education 

 University Studies  
 Community Learning. 

Link to the ACACA 
Agency website with 
more information 
about VET in the 
Northern Territory 
Certificate of 
Education 

http://www.education.nt.gov.au/students/curriculum-ntbos/ntcet 
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2. VET quality and the Northern Territory Certificate of Education  

The NT Board of Studies recognises completion of VET qualifications or units of 
competencies from partly completed qualifications towards the NTCET. 

The Board will only recognise VET that: 

 is on the National Training Register and is listed on the training.gov.au website and 
delivered and assessed by a Registered Training Organisation (RTO). 

 is delivered and assessed in accordance with relevant VET Quality Framework  
 can be certified on a transcript, statement of attainment, or qualification issued by an 

RTO 
Thus in the Northern Territory, the VET that is recognised, is that which forms part of the 
AQF and is quality assured using processes in line with the VQF. 

In Northern Territory, a majority of the VET that is undertaken by school students is delivered 
by, or under the auspices of public and private RTOs.  Schools can also be registered RTOs.  

Schools and RTOs are committed to working in partnership, to ensure students seeking to 
commence VET qualifications have clear pathways and opportunities to complete both the 
NTCET and VET qualifications while at school and to establish meaningful post-school 
pathways.  

Australian Skills Quality Authority (ASQA) is the national regulator for Australia’s Vocational 
Education and Training. It is the body with responsibility for quality assurance of VET. ASQA 
is committed to ensuring the quality of VET in NTCET arrangements.   

The SACE Board VET Recognition Register has details for each VET qualification and the 
NTCET stage assigned to it.  

3. Recognition of VET in the Northern Territory Certificate of Education 

The SACE Board of SA’s policy on the recognition of VET towards the NTCET is outlined in 
Recognition Arrangements for Vocational Education and Training (VET) in the SACE policy, 
available at http://www.sace.sa.edu.au/about/policies. 

The purpose of the recognition arrangements for VET in the NTCET is to help students build 
coherent and meaningful pathways in the NTCET through VET.  These arrangements 
encourage students to complete, or make significant progress towards completion of VET 
qualifications while completing the NTCET.  

VET that is recognised for NTCET purposes 

The Recognition Arrangements for VET in the NTCET include recognition of: 

 Completed qualifications 
 Completed one or more units of competency 

 
The Board will only recognise qualifications or partly completed qualifications that are on the 
National Training Register (training.gov.au) 
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Alignment of VET with Compulsory and Non-compulsory Elements of the NTCET 

To complete the NTCET, students must achieve 200 NTCET credits, 160 of which can be 
gained through the recognition arrangements for VET in NTCET. In addition to these 160 
VET-based credits, students must also fulfil the literacy, numeracy and personal learning 
plan requirements of the NTCET. 

Students can use a maximum of two qualifications at Certificate I level to gain credits 
towards the completion of the NTCET. There is no limit to the number of qualifications at 
Certificate II level or higher that students can use to gain credits towards the completion of 
the NTCET. 

VET contributes towards the NTCET in the following ways: 

a. Formalised  

Students can undertake units of competency that can contribute towards the assessment of 
the Board-accredited subject, Workplace Practices.  Students can study this subject at Stage 
1 and Stage 2 of the NTCET. 

b. Unspecified  

Students earn 10 NTCET credits for the successful completion of 70 nominal hours of VET, 
up to the maximum number of credits allocated for each qualification. 

The SACE Board determines whether the NTCET credits earned for a particular VET 
qualification will be recognised at Stage 1 or at Stage 2 level. 

In most cases a VET qualification (i.e. all the units of competency that make up the 
qualification) is recognised at Stage 1 or at Stage 2 level.  However, specific units of 
competency from some Certificate II or Certificate III qualifications are recognised at Stage 1 
whereas other units of competency from the same qualification are recognised at Stage 2.   

The levels that the SACE Board assigns to qualifications are recorded on the Board’s VET 
Recognition Register. The SACE Board publishes the VET Recognition Register to show, for 
each VET qualification, the: 

 maximum and minimum number of NTCET credits that students could expect to 
earn by completing the qualification 

 NTCET level (Stage 1 and/or Stage 2) at which credits earned for the qualification 
will be recognised for NTCET purposes 
 

The VET Recognition Register does not show every VET qualification available through the 
VET sector. However, the SACE Board recognises any VET that is listed on the National 
Training Register (training.gov.au) website.  For a qualification that is not listed on the VET 
Recognition Register, schools and other providers can contact the SACE Board for details of 
the number of NTCET credits that the completed qualification, or units of competency from 
the qualification, can earn and the NTCET Stage(s) to which it has been assigned. 
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Completed VET qualifications at Certificate III level or above can be used as recognised 
study towards an ATAR. 

4. Workplace learning options and recognition in the Northern Territory 

Certificate of Education 

Structured work placement is encouraged as an opportunity to reinforce the development of 
practical skills. RTOs, through their VET delivery arrangements, are required to refer to the 
appropriate training package for the conditions in which competency is to be assessed. 

For NTCET completion purposes, a structured work placement is not mandated as part of 
the recognition of VET in the NTCET. 

5. Australian School-Based Apprenticeships and Traineeships 

a. Structure 

The employer, student and parent/guardian are all signatories to the Contract of Training, 
with the chosen Registered Training Organisation and the Australian Apprenticeship Centre 
nominated on the contract. A Training Plan is negotiated by these parties, with school 
involvement in negotiating and agreeing on the school, work and training components.  

b.  Contribution to the Northern Territory Certificate of Education 

VET undertaken as part of an Australian School-Based Apprenticeship or traineeship have 
the same recognition arrangements as VET in the NTCET. 

6. Contribution of VET in the Northern Territory Certificate of Education to 

tertiary entrance 

An NTCET student can count the completion of a Certificate III or above as the equivalent of 
one subject in the calculation of the university aggregate and its’ associated ATAR. 

To obtain a university aggregate and an ATAR based on a completed NTCET, the student: 

 must qualify for the NTCET 
 comply with the rules regarding precluded combinations 
 comply with the rules regarding counting restrictions 
 complete at least 90 credits of study at Stage 2 of which 60 credits of study must be  
 20 credit Tertiary Admissions Subjects from a maximum of three attempts which 

need not be in consecutive years. Twenty credits, which may be from additional 
tertiary admission subjects or from ‘recognised studies’ can contribute to the 
calculation of the ATAR. VET studies completed at AQF Certificate III or above (that 
have been deemed to be equivalent to Stage 2 of the NTCET) are considered 
‘recognised study’. For the completion of a VET Certificate III or above, the student 
receives a scaled score that is equivalent to the average scaled scores for the 70 
credits from Board-accredited subjects. 
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7. Mechanisms for the delivery of VET 

The SACE Board’s policy recognises that the partnerships developed between schools, 
industry and registered training organisations (RTOs) provide opportunities for students to 
undertake VET and complete the NTCET, and promote successful transitions from school to 
work and/or further education and training.  The policy acknowledges that an RTO is 
responsible for conducting, or authorising the delivery and assessment procedures of a 
training program. 

Schools can provide VET for its students in the following ways: 

a. Directly by an RTO 

In the Northern Territory, the Australian Skills Quality Authority (ASQA) registers training 
providers as registered training organisations (RTOs). A RTO must ensure it delivers quality 
training and assessment for individual students, industry and the vocational education and 
training (VET) sector. A RTO must ensure it complies with the conditions of its registration 
throughout the period of its registration. These conditions can include those that apply to all 
RTOs and are described within the National Vocational Education and Training Regulator 
Act 2011, and those imposed by ASQA on the registration of a particular RTO.  

The RTO accepts responsibility for ensuring the organisation complies with the VET Quality 
Framework and all other applicable conditions of registration. The RTO is responsible for 
aspects of training, delivery, assessment, quality assurance, record management and 
issuing transcripts (e.g. student academic record) in accordance with the AQF qualifications 
and/or statements of attainment. The school is responsible for enrolling its students with the 
SACE Board and for submitting students’ results to the SACE Board.  

b. By the school in partnership / auspice arrangement with an RTO. 

Schools that are not RTOs enter into an agreement with RTOs for the delivery and 
assessment of components of a training program.  This may comprise formats where:  

 the school delivers training and assessment of students in qualifications or units of 
competencies in agreement with an RTO 

 the RTO delivers training and assessment of students in qualifications or units of 
competencies 

 a combination of the two approaches described above is used. 

The school is responsible for: 

 enrolling its students with the SACE Board 
 enrolling its students with the RTO 
 submitting its students’ results to the SACE Board and the RTO. 

The RTO is responsible for: 

 providing students with transcripts (e.g. student academic record), and/or 
 awarding the AQF qualifications or statements of attainment to students. 
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8. Supply of VET data to ACACA agency 

The schools supply the SACE Board with VET enrolment and outcome data using the 
DATEX Online System. 

Data is returned to Senior Years Curriculum for validation and is then forwarded to ACARA 
for inclusion on the MySchool website. 

9. Certification (reporting to students) 

Reporting of completed VET activity towards the NTCET by the SACE Board of SA is 
undertaken against the relevant VET qualification. 

The NT Board of Studies provides students with the following documentation of their 
achievements: 

 Record of Achievement 
 NTCET. 

Students’ VET achievements are formally certified by transcripts, statements of attainment, 
and/or national recognised qualifications (for completed qualifications) awarded by the 
RTOs. 
The NT Board of Studies recognises VET achievement that contributes to the NTCET and 
reports it on the NTCET Record of Achievement 
 
For each qualification for which a student has recorded completed units of competency, the 
NT Board of Studies will report, on the student’s Record of Achievement, the: 
 

 name of the qualification 
 number of NTCET credits earned for the units of competency, reported against each 

qualification 
 NTCET stage at which the credits will be recognised 
 year in which the NTCET credits were gained. 

10. Other reporting  

The SACE Board of South Australia collects and reports the VET that students use to meet 
the requirements of the Northern Territory Certificate of Education and Training (NTCET).  
 

 This data is collected at the student level and includes the VET unit being 
undertaken, the nominal hours attached to that VET unit, and the AQF certificate to 
which that VET unit is attached. 

 The data is supplied to DBE using AVETMISS and forwarded to NCVER once a year. 
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QUEENSLAND 

1. Description of the Senior Secondary Certificate of Education 

1.1 Description of the Queensland Certificate of  Education (QCE) 

Name of qualification   Queensland Certificate of Education (QCE) 

Issued by   Queensland Curriculum and Assessment Authority (QCAA) (formerly 
Queensland Studies Authority (QSA)) 

Time frame for 
completion 

Credit towards a QCE can be accumulated over a nine year banking 
period but generally three years: Years 10-12. 
Students who do not achieve the required credit in the required pattern 
to quality for a QCE by the end of Year 12 can add to their learning 
account for a further seven years after leaving school. Once they 
achieve 20 credits and meet all the QCE requirements, the QCAA will 
award their QCE in the following July or December. 

Units of credit Not applicable – see below. 

Minimum 
requirements for the 
award of the 
Queensland Certificate 
of Education 

To be awarded a QCE, a student must demonstrate a significant amount 
of learning, to a set standard and in a set pattern and meet literacy and 
numeracy requirements. 
The QCE recognises four areas of learning. These requirements are 
measured in terms of credits. Credits are banked when the set standard 
has been met. These areas of learning are: 

 Core: At least 12 credits must come from completed Core 
courses 

 Preparatory: A maximum of 6 credits can come from 
Preparatory courses 

 Enrichment: A maximum of 8 credits can come from Enrichment 
courses 

 Advanced: A maximum of 8 credits can come from Advanced 
courses. 

In addition to 20 credits, in the required pattern, students must also meet 
literacy and numeracy requirements. Options to meet these 
requirements can be found at: www.qcaa.qld.edu.au/3054.html  

Subjects/ Courses Core courses are usually undertaken by students during the senior 
phase of learning and include Authority and Authority-registered 
subjects. 
Preparatory courses are generally used as stepping stones to further 
study or training. 
Enrichment courses provide learners with opportunities to develop their 
skills and knowledge at a higher level. 
Advanced courses go beyond the scope and depth of typical senior 
secondary schooling. 

Link to the ACACA 
Agency website with 
more information 
about VET in the 
Queensland Certificate 
of Education 

https://www.qcaa.qld.edu.au/senior/certificates-qualifications/qce 
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1.2 Description of the Queensland Certificate of Individual Achievement (QCIA) 

Name of qualification   Queensland Certificate of Individual Achievement (QCIA) (formerly the 
Certificate of Post-Compulsory School Education) 

Issued by   Queensland Curriculum and Assessment Authority (QCAA) (formerly 
Queensland Studies Authority (QSA)) 

Time frame for 
completion 

The QCIA recognises the achievements of students who undertake 
individualised learning programs while enrolled at a school. 

Units of credit Not applicable – see below. 

Minimum 
requirements for the 
award of the 
Queensland Certificate 
of Education 

To be eligible, students must have impairments or difficulties in learning 
that are not primarily due to socioeconomic, cultural or linguistic factors. 

Subjects/ Courses The QCIA records the student’s educational achievement in two areas: 
 The Statement of Achievement provides descriptions of the 

student’s demonstrated knowledge and skills in areas of study 
and learning; communication and technologies; community; 
citizenship and the environment; leisure and recreation; 
personal and living dimensions; and vocational and transition 
activities. 

 The Statement of Participation lists activities that a student has 
undertaken. For example, community-based learning, work 
placement or work experience, extra-curricular activities, 
community access programs or mentor programs with 
employers. 

 Completed modules or competencies in vocational education 
and training are recorded on the student’s Senior Statement 
and can contribute towards the QCE. 

Link to the ACACA 
Agency website with 
more information 
about VET in the 
Queensland Certificate 
of Individual 
Achievement 

https://www.qcaa.qld.edu.au/senior/certificates-qualifications/qcia 

 

Senior Statement 

The Senior Statement is a transcript of the learning account for students completing Year 12 
at a Queensland School. It shows all studies and the results achieved that may contribute to 
the award of a QCE. 

Note: If a student has a Senior Statement, they have satisfied the completion requirements 
of Year 12 in Queensland. 
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Senior Education Profile 

Students exiting Year 12 receive a Senior Education Profile (SEP). The SEP contains a 
Senior Statement and may contain one or more of the following documents, if the student is 
eligible: 

 Queensland Certificate of Education (QCE) 
 Queensland Certificate of Individual Achievement (QCIA) 
 Tertiary Entrance Statement. The Tertiary Entrance Statement reports the student’s 

Overall Position (OP) and Field Positions (FPs). 

Statement of Results 

The Statement of Results is a transcript of the learning account issued to eligible non-school 
students. It shows all studies and the results achieved that may contribute to the award of a 
QCE. 

2. VET quality and the Queensland Certificate of Education (QCE) 

VET reported on Senior Statements and Statements of Results and contributing to the QCE 
must be delivered by RTOs complying with the VET Quality Framework, using nationally 
endorsed training packages or nationally accredited courses. 

3. Recognition of VET in the QCE 

a. Formalised  

VET Certificates I-IV and Diploma units of competency contribute credit towards the QCE. 
There is no ‘packaging’ of VET into subject-sized units of credit in the QCE. All VET 
qualifications at AQF Certificate I level and above may contribute to the achievement of a 
QCE. 
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Formalised Credit Arrangements 

Certificate Credits towards a QCE Maximum VET 
contribution  

Certificate I Preparatory courses 
2 credits or 
3 credits for Certificate I > 199 nominal hours 

Two Certificate I 
qualifications may count 
towards the QCE 

Certificates II, III 
and IV 

Core courses 
Certificate II – 4 credits 
Most Certificates III and IV – 8 credits 
(Partial credit arrangements apply for incomplete 
Certificates II, III and IV) 

No limit 

Diplomas Advanced courses 
1 credit for each unit of competency 

8 credits 

School-Based 
Apprenticeships 

Core courses 
Off-the-job component: Credit arrangements as 
outlined above. (Most students complete 30% of the 
competencies whilst at school, which gives 2 credits 

 
2 credits 

On-the-job component: 1 credit per 20 days of 
training 

4 credits 

 

4. Workplace learning options for VET in the QCE 

The QCAA strongly recommends work placement for students undertaking VET certificates. 
However, there is no credit towards the QCE for work placement. 

Students may undertake Workplace Learning projects as part of their QCE. Credit may be 
given for these in the Enrichment category. 

Students undertaking a School-based Apprenticeship may have their on-the-job training 
recognised for the QCE (see Formalised Credit Arrangements table). 

5. Australian School-based Apprenticeships and Traineeships 

In Queensland, Australian School-Based Apprenticeships are known as School-Based 
Apprenticeships and Traineeships (SBA/Ts). 

Queensland continues to recognize the difference between a traineeship and an 
apprenticeship. The latter leads to trade qualification. 

Students may undertake any traineeship or apprenticeship under school-based 
arrangements. Recognition for these is described in the Formalised Credit Arrangements 
table. 

Students undertaking a School-Based Apprenticeship may have their on-the-job training 
recognised for the QCE (see Formalised Credit Arrangements table). 
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6. Contribution of VET in the Senior Education Profile to tertiary entrance 

The QCE and Tertiary Entrance in Queensland are separate processes. A student may 
receive the QCE and not an Overall Position (OP) and Field Positions (FPs), and vice versa. 

Students exiting Year 12 may be OP eligible or non-OP eligible. Non-OP eligible students 
may be eligible for tertiary entrance using Selection Ranks. Details of Selection Ranks may 
be found at www.qtac.edu.au/Applying-CurrentYr12/2014NonOP.html. 

Information on the calculation of OPs and FPs may be found at 
www.qcaa.qld.edu.au/630.html. 

7. Mechanisms for the delivery of VET 

a.  Directly by an RTO 

Data suggests that approximately 23 per cent of VET undertaken by Queensland school 
students is through non-school RTOs, both public (TAFE) and private providers. Most of this 
VET is funded by the Queensland Government and is predominately SBA/Ts (ASBAs in 
other jurisdictions). 

i) School who is an RTO 

There are approximately 340 Queensland schools that are RTOs, registered by the 
Queensland Curriculum and Assessment Authority, acting under a delegation from the 
Australian Skills Quality Authority. Several schools are registered directly with ASQA, as 
they offer VET to non-school students. Data suggests that approximately 77 per cent of VET 
undertaken by Queensland school students is through schools which are also RTOs. 

ii) TAFE 

See 7 (a). 

b. By the school in partnership/auspice arrangement with an RTO 

Whilst there may be some of these arrangements in place between schools and RTOs, they 
are not a preferred model in Queensland. No data is available. 

8. Supply of VET data to ACACA agency 

Schools registered by the QCAA under a delegation report enrolment and outcome data to 
the QCAA using Senior Data Capture System (SDCS) software. Data from SDCS is 
transferred to the QCAA’s database, Queensland Student Information System (QSIS). Data 
from QSIS is transferred to Student Learner Information Management System (SLIMS) 
which holds students’ Learning Accounts. 

The SDCS and QSIS are not AVETMISS compliant. However, AVETMISS compliant data 
can be extracted from QSIS. 

Non-school RTOs report enrolments and outcomes for eligible learners to the QCAA 
(SLIMS) through the State Training Agency Clearinghouse (STAC). They may do this 
through AVETMISS-compliant software or paper records. 
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Learning Providers (including RTOs) may also bank learner enrolment and outcome 
information into SLIMS directly via the QCAA’s Registration and Banking System (RABS). 

Students are able to view their enrolments and outcomes in SLIMS via the QCAA’s website. 
Information in SLIMS is used to generate QCEs and Senior Statements. 

9. Certification and reporting VET in the Senior Education Profile 

In the SEP, Learning Providers are responsible for banking students’ achievements into 
Learning Accounts in the SLIMS. 

Senior Statements or Statement of Results contain information in Learning Accounts 
including details of contributing units of competency achieved and their parent qualification, 
and the learning provider. 

RTOs are responsible for issuing VET Certificates and Statements of Attainment. 

10. Other reporting 

School reports on Year 12 outcomes 

Each year the Minister for Education publishes a Year 12 Outcomes Report in the Courier 
Mail newspaper, as a public accountability measure. The Year 12 Outcomes report is 
compiled from data provided by Queensland schools and the Queensland Tertiary 
Admissions Centre (QTAC). For each school, the report includes information on the number 
of students awarded VET qualifications. The report can be found at 
www.qcaa.qld.edu.au/617.html. 

National reporting 

Data from school RTOs and collected by QCAA is combined with data from non-school 
RTOs collected by the State Training Agency Clearinghouse (STAC). STAC forwards all 
Queensland data to the NCVER, from which various national reports are generated. 

School RTO data supplied in this way is used to populate the Competency Completion 
Online Software (CCOS) used for RTO Quality Indicators. 

The Queensland Student Information System (QSIS) holds registration data for schools 
registered by QCAA as RTOs under the delegation from ASQA. This data is transferred 
monthly to STAC for inclusion in training.gov.au (TGA). 

Enrolment and outcome data from the QSIS is transferred quarterly to the STAC for 
inclusion in Queensland’s reports to the NCVER. 
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SOUTH AUSTRALIA 
 

1. Description of the Senior Secondary Certificate of Education 

Name of qualification South Australian Certificate of Education (SACE) 
Issued by SACE Board of South Australia 
Time frame for completion Most students complete their SACE over three years – Year 10 

(Personal Learning Plan), Year 11, and Year 12. There is no time 
limit within which students must complete their SACE. 
Stage 1 level subjects are usually studied in Year 10 and 11; 
Stage 2 subjects are usually studied in Year 12. 

Units of credit 10 credits = 50–60 hours of teaching and learning time (usually 
one semester) 

Minimum requirements for 
the award of the South 
Australian Certificate of 
Education 

A student is required to gain 200 credits to complete the SACE. 
This comprises of compulsory elements awarded 110 credits and 
non-compulsory elements awarded a total of 90 credits. 
Compulsory elements: students must complete at a grade of C or 
better (or equivalent for courses) all of the following requirements: 

 Personal Learning Plan – at Stage 1, awarded 10 credits 
 literacy requirement – at Stage 1 or 2, awarded 20 credits 
 numeracy requirement – at Stage 1 or 2, awarded 10 

credits 
 Research Project at Stage 2, awarded 10 credits 
 Other Board-accredited subjects and/or Board-recognised 

courses (including VET) at Stage 2, awarded 60 credits. 

Non-compulsory elements: students must complete 90 credits at 
Stage 1 and/or 2 from Board-accredited subjects and/or Board-
recognised courses (e.g. VET qualifications, University Studies, 
interstate and overseas courses). 

Subjects / Courses Board-accredited subjects include: 
 about 60 subjects available 
 about 40 languages subjects available. 

Board-recognised courses include: 
 Vocational education and training (VET) qualifications and 

units of competencies towards qualifications 
 Community Learning programs 
 Subjects or courses from interstate or overseas senior 

secondary certificates of education 
 University Studies 
 International Baccalaureate Diploma Program 
 Intensive English Learning Programs 
 Language courses delivered by the School of Languages, 

South Australian Department of Education and Child 
Development (DECD).  

Link to the ACACA Agency 
website with more 
information about VET in the 
South Australian Certificate 
of Education (SACE) 

www.sace.sa.edu.au 
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2. VET quality and the South Australian Certificate of Education (SACE) 

The SACE Board of SA recognises completion of VET qualifications or units of 
competencies from partly completed qualifications towards the SACE. The Board will only 
recognise VET that: 

 is listed on the www.training.gov.au website as the national register of information on 
VET in Australia 

 is delivered and assessed by, or under the auspices of, RTOs that are registered to 
deliver and/or assess the VET that is to be recognised 

 is delivered and assessed in accordance with ASQA’s AQTF and training package 
requirements 

 can be certified on a transcript, statement of attainment, or qualification issued by an 
RTO. 

Thus the VET that is recognised is that which forms part of the AQF and that which is quality 
assured using processes in line with the AQTF. 

In South Australia, the large majority of the VET that is undertaken by school students is 
delivered by, or under the auspices of, a public and private RTO. In the main, schools are 
not RTOs. 

The ASQA, as the national regulator for the VET sector, is the legislated body responsible 
for the regulation of VET in South Australia. ASQA regulates courses and training providers 
to ensure nationally approved quality standards are met. 

The South Australian Training and Skills Commission provides independent advice to the 
South Australian Government about the State’s skills and workforce development priorities. 
The Training and Skills Commission and the SACE Board of South Australia are committed 
to working in partnership to ensure students seeking to commence VET qualifications have 
clear pathways and opportunities to complete both the SACE and VET qualifications while at 
school and to establish meaningful post-school pathways. 

The SACE Board of SA has compiled a VET Recognition Register (see Section 3.b. 
Unspecified VET recognition). The Register provides information about how the various VET 
qualifications are aligned to the SACE. This Register was compiled following a series of 
consultations with respective Industry Skills Boards, TAFE SA, private RTOs, and the three 
schooling sectors representatives. 

3. Recognition of VET in the South Australian Certificate of Education 

(SACE) 

A copy of the Recognition Arrangements for Vocational Education and Training (VET) in the 
SACE policy is available at: www.sace.sa.edu.au/subjects/recognised-learning/vet-in-the-
sace . 

The purpose of the recognition arrangements for VET in the SACE is to help students to 
build coherent and meaningful pathways in the SACE through VET. These arrangements 
encourage students to complete, or make significant progress towards completion, VET 
qualifications. The qualification is thus the key means of organising recognition of VET in the 
SACE and helping students to plan and purse their pathways. 
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VET that is recognised for SACE purposes 

The recognition arrangements for VET in the SACE include recognition of: 

 completed qualifications 
 partly completed qualification (for which a student has completed one or more units   

of competency). 

Alignment of VET with Compulsory and Non-compulsory Elements of the SACE 

To complete the SACE, students must achieve 200 SACE credits, 150 of which can be 
gained through the recognition arrangements for VET in the SACE. 

Students can use a maximum of two qualifications at Certificate I level to gain credits 
towards the completion of the SACE. There is no limit to the number of qualifications at 
Certificate II level or higher that students can use to gain credits towards the completion of 
the SACE. 

VET contributes towards the SACE in the following ways: 

a. Formalised 

Students can undertake units of competency that can contribute towards the assessment of 
the Board-accredited subject, Workplace Practices at Stage 1 and/or Stage 2 of the SACE. 

b. Unspecified 

Students earn 10 SACE credits for the successful completion of 70 nominal hours of VET 
towards qualifications, up to the maximum credit allocation for a qualification, for: 

 completed qualifications 
 partly completed qualifications (for which a student has completed one or more units 

of competency). 

The SACE Board determines whether the SACE credits earned for a particular VET 
qualification will be recognised at Stage 1 or at Stage 2 level. 

In most cases a VET qualification (i.e. all the units of competency that make up the 
qualification) are recognised at Stage 1 or at Stage 2 level. However, specific units of 
competency from some Certificate II or Certificate III qualifications are recognised at Stage 1 
whereas other units of competency from the same qualification are recognised at Stage 2. 

The levels that the Board assigns to qualifications are recorded on the Board’s VET 
Recognition Register. The SACE Board publishes the VET Recognition Register to show, for 
each VET qualification listed on the Register, the: 

 maximum and minimum number of SACE credits that students could expect to earn 
by completing the qualification 

 SACE level (Stage 1 and/or Stage 2) at which credits earned for the qualification will 
be recognised for SACE purposes. 

 



VET IN SENIOR SECONDARY CERTIFICATES OF EDUCATION 

42   

The VET Recognition Register details the translation of completed units of competency 
towards VET qualifications into SACE credits. The SACE Board bases this translation on 
VET Training Package Qualification Rules and details within Training Package Purchasing 
Guides used by the South Australian Department for Skills Development (DSD) (formerly 
Department for Further Education, Employment Science and Technology (DFEEST). 
Purchasing Guides provide information on how to implement a Training Package and detail 
nominal hours for qualifications and units of competency as an estimate of time taken for 
structured training and assessment. 

The SACE Board uses the units of competency and the associated nominal hours, as 
outlined in the Purchasing Guides, to determine the number of SACE credits a student can 
gain towards the SACE. 

The VET Recognition Register does not show every VET qualification available through the 
VET sector, as it is a list of qualifications students commonly undertake as part of their 
SACE. However, the SACE Board recognises any VET that is listed on the 
www.training.gov.au website. 

4. Workplace learning options and recognition in the South Australian 

Certificate of Education (SACE) 

Work placement is encouraged as an opportunity to reinforce the learning. Schools, through 
their VET delivery arrangements, are required to refer to the appropriate training package for 
the conditions in which competency is to be assessed. 

A work placement is not mandated as part of the recognition of VET in the SACE. 

Generally, students in years 10, 11 and/or 12 may undertake work experience and/or 
structured workplace learning, as facilitated by schools for individual students. Schools in 
each of the three schooling sectors use the South Australian Workplace Learning Guidelines 
to enable students to accomplish industry-specific skills in a real workplace, prepare to seek 
job opportunities as well as learn generic work skills that are transferable to any job. The 
basis for Workplace Learning Programs for all eligible South Australian students is 
documented in the ‘Workplace Learning Guidelines’ Booklet available at: 
http://www.decd.sa.gov.au/vocationalpathways/pages/Guidelines/44310/?reFlag=1 

Opportunities within the SACE are available for students to have their work placement 
and/or structured workplace learning recognised through: 

 the SACE subject ‘Personal Learning Plan’, at Stage 1 
 the SACE subject ‘Workplace Practices’, at Stage 1 and/or Stage 2 
 the processes for the recognition of Community Learning in the SACE, at Stage 1 

and/or Stage 2. 

5. Australian School-Based Apprenticeships and Traineeships 

The employer, student and parent/guardian are all signatories to the Contract of Training, 
with the chosen RTO and the Australian Apprenticeship Centre nominated on the contract. A 
Training Plan is negotiated by these parties, with school involvement in negotiating and 
agreeing on the school, work, and training components. Schools complete an ‘ASBA 
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Endorsement Checklist’ with the School Principal endorsing the special section of the 
Training Plan. 

ASBAs are not recognised distinctly from the strategies for recognising VET in the SACE 
described in Section 3: Recognition of VET in the SACE and Section 4: Workplace learning 
options and recognition in the South Australian Certificate of Education (SACE). 

6. Contribution of VET in the South Australian Certificate of Education 

(SACE) to tertiary entrance 

A SACE student can count the completion of a Certificate III or above that is recognised at 
Stage 2 in the SACE, as the equivalent of one, full-year subject in the calculation of the 
university aggregate and/or TAFE SA aggregate, and its associated ATAR and/or TAFE SA 
Selection Score. 

To obtain a university aggregate and an ATAR based on a completed SACE for tertiary 
entrance in 2016 onwards, the student: 

 must qualify for the SACE 
 comply with the rules regarding precluded combinations 
 comply with the rules regarding counting restrictions 
 complete at least 90 credits of study at Stage 2 of which 70 credits of study must be 

20-credit Tertiary Admissions Subjects from a maximum of three attempts which 
need not be in consecutive years. The remaining 20 credits is referred to as the 
‘Flexible option’, which may be a fourth Tertiary Admission Subject or a ‘Recognised 
Study’. Completion of a VET Certificate III or above that is recognised at Stage 2 in 
the SACE is considered a ‘Recognised Study’. For the completion of a VET 
Certificate III or above as a Recognised Study, the student receives a scaled score 
that is equivalent to the average scaled scores for the 70 credits from Board-
accredited subjects. 

To obtain a TAFE SA aggregate and a TAFE SA Selection Score based on a completed 
SACE, the student: 

 must qualify for the SACE 
 comply with the rules regarding precluded combinations 
 comply with the rules regarding counting restrictions 
 complete at least 60 credits of study at Stage 2 of which 40 credits of study must be 

20-credit Tertiary Admissions Subjects from a maximum of three attempts which 
need not be in consecutive years. The remaining 20 credits is referred to as the 
‘Flexible option’, which may be a third Tertiary Admission Subject or a ‘Recognised 
Study’. Completion of a VET Certificate III or above that is recognised at Stage 2 in 
the SACE is considered a ‘Recognised Study’. For the completion of a VET 
Certificate III or above as a Recognised Study, the student receives a scaled score 
that is equivalent to the average scaled scores for the 40 credits from Board-
accredited subjects. 
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7. Mechanisms for the delivery of VET 

The SACE Board’s policy recognises that the partnerships developed between schools, 
industry and RTOs provide opportunities for students to undertake VET and complete the 
SACE, and promote successful transitions from school to work and/or further education and 
training. The policy acknowledges that an RTO is responsible for conducting, or authorising 
the delivery and assessment procedures of, a training program. 

Schools can provide VET for its students in the following ways: 

a. Directly by an RTO 

i) School who is an RTO  

A school that is registered as an RTO is responsible for all aspects of training, delivery, 
assessment, quality assurance, record management procedures and issuing transcripts (e.g. 
student academic record), AQF qualifications, and/or Statements of Attainment. The school 
is also responsible for submitting students’ VET results to the SACE Board to claim VET 
recognition. 

ii) TAFE 

In negotiation with the school and TAFE, a school student may attend TAFE to undertake 
VET.  The TAFE is responsible for all aspects of training, delivery, assessment, quality 
assurance, record management procedures and issuing transcripts (e.g. student academic 
record), AQF qualifications, and/or Statements of Attainment. The TAFE provides the 
documentation to the student and school.  The school is responsible for submitting students’ 
VET results to the SACE Board to claim VET recognition in the SACE. 

iii) Other RTO 

In negotiation with the school and other RTO, a school student may attend an RTO to 
undertake VET.  The TAFE is responsible for all aspects of training, delivery, assessment, 
quality assurance, record management procedures and issuing transcripts (e.g. student 
academic record), AQF qualifications, and/or Statements of Attainment. The RTO provides 
the documentation to the student and school.  The school is responsible for submitting 
students’ VET results to the SACE Board to claim VET recognition in the SACE. 

b. By the school in partnership / auspice arrangement with an RTO (including TAFE 
and/or other RTOs). 

Schools that are not RTOs enter into partnerships with RTOs for the delivery and 
assessment of components of a training program. This may comprise formats where: 

 the school delivers training and assessment of students’ in qualifications or units of 
competencies in partnership with an RTO 

 the RTO delivers training and assessment of students’ in qualifications or units of 
competencies 

 a combination of the two approaches described above is used. 
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The school is responsible for: 

 registering its students with the RTO 
 ensuring results (e.g. student academic record) issued by the RTO are submitted to 

the SACE Board. 

The RTO is responsible for: 

 providing students with transcripts; and/or 
 awarding the AQF qualifications or statements of attainment to students. 

SACE students can undertake accredited VET training through a variety of formats that are 
principally based on the mechanisms for the delivery of VET described above, namely: 

 School-Based Apprenticeships and Traineeships 

 Industry Pathways Programs – refer: 
www.decd.sa.gov.au/teachingandlearning/pages/Years1012 , then ‘Industry 
Pathways’ 

 Training Guarantee for SACE Students – refer: www.skills.sa.gov.au/training-
learning/training-for-school-students  

 Purchased 
 Auspiced. 

8. Supply of VET data to ACACA agency 

The RTO responsible for accrediting VET qualifications and/or units of competencies within 
qualifications that have been successfully completed, provides the school/student with a 
transcript (e.g. Student Academic Record, Statement of Attainment etc.).  

The school reports to the SACE Board the VET outcome data to be recognised (according to 
the Statement of Attainment) using the SACE Boards’ Schools Online System. 

9. Certification (reporting to students) 

Reporting of completed VET activity towards the SACE, by the SACE Board of SA, is 
undertaken against the relevant VET qualification.  

The SACE Board provides students with the following documentation of their achievements: 

 Record of Achievement 
 SACE. 

Students’ VET achievements are formally certified through transcripts, statements of 
attainment, and/or national recognised qualifications (for completed qualifications) awarded 
by the RTOs. 

The SACE Board recognises VET achievement that contributes to the SACE and reports it 
on the SACE Record of Achievement. 

For each qualification for which a student has recorded completed units of competency, the 
SACE Board will report, on the student’s Record of Achievement, the: 

 name of the qualification 
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 number of SACE credits earned for the units of competency, reported against each 
qualification 

 SACE stage at which the credits will be recognised 
 year in which the SACE credits were gained. 

10. Other reporting 

The SACE Board of South Australia collects and reports the VET that students use to meet 
the requirements of the SACE: 

 this data is collected at the student level and includes the VET unit being 
undertaken, the nominal hours attached to that VET unit, and the AQF certificate to 
which that VET unit is attached. 

 VET data is supplied to the South Australian Department of Skills Development 
(DSD), formerly the Department for Further Education, Employment, Science and 
Technology (DFEEST), for the purposes of reporting ‘VET in schools’ data for the 
MCEETYA report. 

 this data is supplied to DSD using the AVETMISS validation software. 
 the data supplied is at the student level for those students that have enrolled in any 

VET units for that particular year. 
 this data set is forwarded from DSD to NCVER who then manipulate the data for 

inclusion in the MCEETYA report. 
 this data is provided once a year. 

11. Future directions 

Recognition of ‘Foundation’ VET 

In 2014 the SACE Board formed an advisory panel to consider ‘foundation-type’ courses 
provided by the VET sector, and how these are recognised towards the SACE in terms of 
their level, scope and complexity with other learning in the SACE. A number of 
recommendations were endorsed by the SACE Board, and will be implemented from 1 
January 2016.  
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TASMANIA 

1. Description of the Senior Secondary Certificate of Education 

Name of qualification  Tasmanian Certificate of Education (TCE) 
Issued by  Office of Tasmanian Assessment, Standards and Certification (TASC) 
Time frame for 
completion 

The TCE can be completed over an unspecified period of time. 
Generally students complete the certificate in two to three years. 

Units of credit Each TASC accredited senior secondary course, VET competency or 
qualification and each unit in TASC recognised learning (for example, 
AMEB music qualifications) is located within a framework of: 

 size (‘how large’), expressed in units, where 1 unit represents 
the equivalent of 10 nominal hours  

 complexity (‘how difficult/demanding), expressed in levels that 
align with the levels of the AQF (1 to 10)  

 robustness (‘how confident can we be in the quality assurance 
of these results’), expressed in one of five levels. 

(see http://www.tasc.tas.gov.au/2720)  

To gain credit, a learner must record a minimum level of attainment in a 
course, viz: 

 preliminary achievement in a TASC accredited course 
 competent or Recognition of Prior Learning (RPL) in nationally 

recognised training (NRT) 
 pass or equivalent in TASC recognised learning.  

The learner is then credited with a number of units of credit equal to the 
recorded size value at the recorded complexity level.  

Minimum 
requirements for the 
award of the TCE 

To be awarded the TCE, a learner must: 
 have at least 120 units of credit at TASC level 1 or above, with 

at least 80 units of credit at TQA level 2 or above  
 have met standards for: 
 everyday adult reading and writing in English 
 everyday adult mathematics 
 everyday adult use of computers and the internet.  

These standards can be met through satisfactory completion of 
approved courses or the completion of a safety net test. There are 
procedures whereby adult learners can receive recognition of informal 
learning.  

Courses TASC accredits a range of senior secondary courses. 
VET competencies and VET qualifications can contribute to meeting the 
requirements of the TCE. 
A range of other educational qualifications at TQA level 1 or above are 
recognised by TASC (http://www.tasc.tas.gov.au/1689) and can 
contribute to meeting the requirements of the TCE. 

Link to the ACACA 
Agency website with 
more information 
about VET in the 
Tasmanian Certificate 
of Education 

See Common questions about Vocational Education and Training (VET) 
and the TCE under the heading “Participation and Achievement 
Standard” at: http://www.tasc.tas.gov.au/1906 
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2. VET quality and the Tasmanian Certificate of Education  

TASC recognises any nationally endorsed VET qualifications and/or units of competency 
and nationally recognised accredited courses towards the achievement of a TCE. This 
includes VET achievement outside of a school arrangement. 

VET competencies and qualifications are determined only by the RTO, whether schools, 
other RTOs (publicly funded, privately funded or enterprise-based). 

Priorit ies since 2012 

The VET regulatory function of the (then) TQA was transferred to ASQA at the start of 2012. 
TASC is now able to enhance its role as a qualifications agency in the areas of senior 
secondary, VET, higher education and other education. TASC contends that: 

The effectiveness of the qualifications system (courses, assessment, certificates, data, 
report) lies primarily in its capacity to drive excellence in the learning of all. Such excellence 
is characterised by: 

 people learning the most important and central of the skills and knowledge required 
to achieve a socially and economically prosperous future for all  

 high rates of learner participation and achievement in coherent and worthwhile 
learning programs with clear outcomes providing a sound basis for lifelong learning, 
labour market entry and career progression  

 delivery practices (teaching, instruction, assessment) that develop this learning, 
participation and achievement. 

Our strategic outcome is that: 

Tasmanians’ qualifications in post-year 10 education and training have levels of integrity and 
credibility matched with their importance to the requirements of the learners who have these 
qualifications, the people and organisations who rely on these qualifications as indicators of 
standards and the community’s expectations of excellence in learning for all.  

3. Recognition of VET in the Tasmanian Certificate of Education 

Nationally recognised VET qualifications and/or units of competency from training packages 
attained by any person can contribute towards the achievement of a TCE.  

4. Workplace learning options and recognition in the Tasmanian Certificate 

of Education 

TASC recognises nationally recognised training (NRT) towards the TCE, in terms of its 

 complexity, as expressed in levels that align with the levels of the AQF (1 to 10) and 
 size-value that is calculated with reference to delivery nominal hours. 

Indeed, unit (subject) size-value (for the purposes of the TCE) is now ‘auto-stripped’ and 
updated from AVETMISS (NAT00060) metadata.  
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Often students lodge their NRT attainment documents (e.g. from MacDonald's, Hungry 
Jacks, online RSA) for TCE inclusion. After authenticating this attainment with the RTO, 
TASC enters this data.  

5. Australian School-based Apprenticeships and Traineeships 

No preferential or additional value is placed upon attainments gained through apprenticeship 
and traineeship arrangements. All learner attainments in NRT (competent, RPL) are counted 
towards the achievement of a TCE. 

6. Contribution of VET in the Tasmanian Certificate of Education to tertiary 

entrance 

The Office of Tasmanian Assessment, Standards and Certification (TASC) works in 
partnership with the University of Tasmania in the determination of tertiary entrance results. 
This includes the development of equivalent tertiary entrance ranks for those learners who 
have not met the requirements for direct determination of an ATAR. All results at TQA level 1 
or above (including VET) are assigned a notional score that is used to determine an 
equivalent entrance rank (currently capped at 65). 

7. Mechanisms for the delivery of VET 

a. Directly by an RTO 

i) School who is an RTO 

Some non-government schools are registered training organisations. A group of senior 
colleges has also formed an RTO. 

ii) TAFE 

TasTAFE is Tasmania’s largest public sector provider of VET. It was formed in 2013 by 
merging the 2 former government VET providers – the Tasmanian Polytechnic and the 
Tasmanian Skills Institute. TasTAFE provides VET to students in some schools under 
auspiced arrangements. 

iii) Other RTO 

There are many private training providers delivering VET in Tasmania, sometimes to 
students under auspiced arrangements with schools; and sometimes to students 
undertaking private arrangements with these RTOs.  

Attainments are reported by the “managing RTO”. Because TASC concentrates only on 
recording the client attainments that are delivered by an RTO, we do not place differential 
value upon whether that RTO is a school, college, or private entity. If an organisation is an 
RTO and is delivering to a Tasmanian client, then it has a legislated obligation to report 
client attainments to TASC. Whether that RTO is private, public, or a school, is irrelevant for 
the purposes of reporting. 
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8. Supply of VET data to ACACA agency 

TASC collects data electronically from schools, colleges and RTOs. RTOs (whether publicly 
or privately funded) that deliver in Tasmania provide quarterly updates of competencies 
attained and qualifications issued to persons in Tasmania. The data returns from RTOs are 
collected in AVETMISS format. 

9. Certification (reporting to students) 

The Tasmanian Qualifications Authority has provided – and the Office of Tasmanian 
Assessment, Standards and Certification (TASC will continue to provide – individuals with 
consolidated records of all their achievements in senior secondary education, Vocational 
Education and Training and other education.  

At the end of their second or subsequent year since completing year 10 or on request, 
learners who have completed one or more units of credit are issued with a Tasmanian 
Qualifications Certificate. 

The Qualifications Certificate is an official certificate of TASC’s current consolidated record 
of a person’s complete attainments (senior secondary, VET, higher education or other 
education). 

The Qualifications Certificate bears a unique verification number that can be used by, for 
example, an employer to verify the information that it records. Entering this number into a 
website query (http://www.tasc.tas.gov.au/2453) displays the information that should appear 
on the certificate. 

Persons needing official certification of qualifications issued by Tasmanian RTOs (for 
example where the original certificate has been lost or the RTO has ceased operating) are 
issued on request a qualifications certificate that includes these qualifications. 

For VET, the qualifications certificate shows the relevant RTO, units, qualifications, size and 
level. 

A learner who meets the requirements for the issue of the TCE receives a certificate. The 
award of this qualification also appears on the learner’s qualifications certificate. 

10. Other reporting 

TASC will continue the TQA’s past practice of providing aggregated information to sectors 
and to schools/colleges. Since 2007,the TQA has provided, each year, detailed profiles of 
achievement at state-wide, sector, school, college and major VET provider level. In 
summary, we: 

 provide, each year, detailed profiles of attainment to schools, colleges and 
government RTOs operating in Tasmania (http://www.tasc.tas.gov.au/1324) 

 determine ATAR and equivalent tertiary entrance ranks and report these to the 
University of Tasmania along with individual course results 

 provide AVETMISS data annually to Skills Tasmania for passing onto NCVER for 
their ‘VET in schools’ collection 
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 also report school enrolment and achievement data to ACARA for reporting on the 
My School website 

11. Future directions 

TASC intends to: 
 continue to work with VET providers to develop processes whereby their learners 

can demonstrate that they meet the TCE standards for everyday adult reading, 
writing, mathematics, use of computers and the Internet.  

 continue to strengthen and broaden the collection of reporting data from RTOs 
utilising the powers granted by section 64 C of the TASC Act 2003  

 liaise with industry regulators and other key stakeholders  
 improve our focus on validity and integrity of qualifications.   
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VICTORIA 

1. Description of the Senior Secondary Certificate of Education 

1.1 Victorian Certif icate of Education  

Name of qualification Victorian Certificate of Education (VCE) 

Issued by Victorian Curriculum and Assessment Authority (VCAA) 

Time frame for 
completion 

The VCE can be completed over an unspecified period of time. Generally 
students complete the certificate in two to three years – years 10, 11 and 
12 

Units of credit A ‘study’ is broken up into four units. Each VCE study unit is numbered 1, 
2, 3 or 4. 
Most students undertake a study in the following sequence: 

 Units 1 and 2 (normally Year 11) 
 Units 3 and 4 (normally Year 12) 

Minimum 
requirements for the 
award of the Victorian 
Certificate of 
Education 

16 units are required for satisfactory completion of the VCE. 
Students must have at least three units from the English group of studies 
with at least one of the units from the Unit 3 or 4 level.  
Students must also have three sequences of Unit 3 and 4 studies in 
addition to the sequence chosen from the English group. These 
sequences can be from VCE studies and/or VCE VET programs or other 
VET qualifications that provide a Unit 3 and 4 sequence through Block 
Credit recognition. 

Subjects/ Courses The VCAA develops VCE courses that enable students to acquire skills 
and knowledge in a wide range of studies.  
The VCAA develops VCE VET programs drawn from Nationally 
Recognised VET qualifications. These are typically packaged into the Unit 
1 – 4 structure of the VCE. 

Link to the ACACA 
Agency website with 
more information 
about VET in the 
Victorian Certificate of 
Education 

http://www.vcaa.vic.edu.au/Pages/vet/index.aspx  
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1.2 Victoria Certif icate of Applied Learning  

Name of qualification   Victorian Certificate of Applied Learning (VCAL) 

Issued by   Victorian Curriculum and Assessment Authority (VCAA) 

Time frame for 
completion 

The VCAL is usually completed over a 2 year period, years 11 and 12 
with students completing 2 VCAL levels. A certificate is awarded upon 
completion of the course requirements for each level. 

Units of credit The VCAL is comprised of 3 levels - Foundation, Intermediate and Senior. 
Units are selected from the four compulsory VCAL strands, VCE units and 
VET.  
1 unit of credit = 100 nominal hours 

Minimum 
requirements for the 
award of the Victorian 
Certificate of Applied 
Learning 

Students must complete a learning program which contains a minimum of 
10 credits at any of the 3 levels. It must contain a minimum of six credits 
at the VCAL level undertaken with a minimum of one credit being required 
from each VCAL strand.  

Subjects/ Courses VCAL learning programs must be designed to meet the VCAL course 
requirements. Each student should be enrolled in a learning program that 
includes curriculum strands that develop literacy and numeracy skills, 
industry specific skills, work related skills and personal development 
skills. The strands may be completed through undertaking VCAL units or 
VET UoC’s and or VCE units that satisfy the strand requirements. VET is 
a mandated component of Intermediate and Senior. 

Link to the ACACA 
Agency website with 
more information 
about VET in the 
Victorian Certificate of 
Applied Learning 

http://www.vcaa.vic.edu.au/Pages/vet/index.aspx  

 

2. VET quality and the Victorian Certificate of Education and the Victorian 

Certificate of Applied Learning 

The VCAA recognises completion of VET units of competency or modules towards the VCE 
or VCAL. 

The VCAA will only recognise VET that: 

 is listed on the www.training.gov.au website as the national register of information on 
Vocational Education and Training in Australia  

 is delivered and assessed by or delivered under the auspices of registered training 
organisations (RTOs) which are registered to deliver and/or assess the VET  

 is delivered and assessed in accordance with the VET Quality Framework standards 
or the relevant Australian Quality Training Framework (AQTF) standards and training 
package requirements 

 can be certified on a transcript, statement of attainment, or qualification issued by an 
RTO. 

 
Thus in Victoria, the VET that is recognised is that which forms part of the AQF and that 
which is quality assured using processes in line with the VET Quality Framework. 
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The Victorian Registration and Qualifications Authority (VRQA) is the body with responsibility 
for quality assurance of VET for Victorian registered RTO’s which includes school based 
RTO’s, currently numbering approximately 10% of schools providing the VCE or VCAL. The 
Australian Skills Quality Authority (ASQA), as the national regulator for the vocational 
education and training sector, is the legislated body responsible for the regulation of 
vocational education and training for RTO’s registered to deliver in multiple jurisdictions, 
including all Victorian TAFEs. 

3. Recognition of VET 

3.1 Recognition of VET in the Victorian Certificate of Education  

The VCAA develops, approves, and manages a suite of 23 VCE VET programs (comprising 
35 individual VET certificates) 

a. Formalised 

VCE VET programs are typically in the VCE Unit 1 – 4 structure. This would normally equate 
to between 360 and 400 nominal hours. VCE VET programs would normally see the 
completion of at least a Certificate II, with some containing selected Certificate III UoC’s and 
others provide a complete Certificate III. 

b. Unspecified 

Unspecified credit into the VCE is known as Block Credit Recognition. This is where credit 
accrues within a certificate at the rate of one unit of credit for each 90 hours of completed 
UoC’s. VET UoC’s at an AQF level 2 provide credit towards the VCE unit at 1 & 2. AQF level 
3 or above UoC’s provide credit at VCE units 3 & 4. 

3.2 Recognition of VET in the Victorian Certificate of Applied Learning  

a. Formalised 

All credit for VET undertaken by VCAL students accrues at the rate of 90 completed hours of 
UoC’s equating to one unit of credit. This can accrue from a single certificate or be drawn from 
multiple certificates. VET at AQF level 1 will provide credit towards the VCAL at the 
Foundation and Intermediate levels. VET UoC’s at AQF level 2 or above will provide credit 
towards all 3 levels of the VCAL. 

4. Workplace learning options and recognition in the Victorian Certificate 

of Education (VCE) and the Victorian Certificate of Applied Learning (VCAL) 

4.1 VCE 

Within VCE VET programs Structured Workplace Learning (SWL) is strongly recommended. 
Each program outlines a minimum recommended time to be spread across the duration of 
the program. Where assessment within the unit of competency is required in an employment 
context a period of SWL is mandated. 

Where a student undertakes VET through Block Credit Recognition SWL is recommended 
however no guidelines are provided by the VCAA. 
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SWL contributes to students understanding of the industry their VET studies are drawn from 
and enables them to practice and demonstrate skills acquired through their VET. While the 
SWL can contribute to successful completion of the unit of competency and the VCE VET 
program, students do not gain additional credit towards the VCE for it. 

4.2 VCAL 

SWL can be used to meet some of the learning outcomes of the Work Related Skills unit of 
each level of the VCAL.  

SWL and part time work may be undertaken within this strand provided they link to the VCAL 
learning program and/or the accredited curriculum contained within the learning program.  

The Industry Specific Skills strand requires VET units of competency totalling 90 hours to be 
undertaken of which SWL is a recommended component. Students do not gain additional 
credit towards the VCAL for it. 

5. Australian School-Based Apprenticeships and Traineeships 

Structure 

In Victoria, School-Based Apprenticeships or Traineeships (SBA/T) can be undertaken as 
part of the VCE and VCAL. Students must complete a minimum of 13 hours per week 
incorporating: 

 at least 6 hours of training to be undertaken during the regular school week; and 
 at least 7 hours of employment, averaged over 3 periods of 4 months in each year of 

the program. 

Additional requirements include the signing-off of training plans by the school-based 
apprentice/trainee’s school representative. Funding for the training is provided through the 
Victorian Training Guarantee. 

Apprenticeships or traineeships that are undertaken by school students that do not comply 
with the arrangements above are regarded as part-time apprenticeships or traineeships and 
do not attract any Victorian Training Guarantee funding.  

Contribution to the Victorian Certif icate of Education and the Victorian 
Certificate of Applied Learning 

Contribution to the VCE or VCAL for either school based or part time apprenticeships or 
traineeships is based on the guidelines for unspecified recognition. 

SBAT’s in selected industries where VCAA approved VCE VET programs exist provide the 
same credit as the VCE VET program i.e. in the VCE unit 1 – 4 structure. 

6. Contribution of VET in the Victorian Certificate of Education to tertiary 

entrance 

VCE VET programs fall into two categories: those with a scored Unit 3 – 4 sequence and 
those with an unscored Unit 3–4 sequence. 

Scored programs 
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There are 13 VCE VET programs covering 15 qualifications which provide students with the 
option of undertaking scored assessment of the designated Unit 3–4 sequence. For scored 
VCE VET programs, the study score is calculated through performance judgments on 3 
coursework tasks and an external examination conducted in the end of the year VCE 
examination period. 

The score allows the students to use their VCE VET program for direct contribution towards 
the ATAR, that is, as one of the ‘primary four’ study scores. Students may count up to three 
VCE VET programs in the primary four. VCE VET program scores not falling within the 
primary four contribute as a 5th or 6th study increment at the rate of 10 per cent of the study 
score. There are industry restrictions imposed by VTAC in Music and Information 
Technology where students can only count a maximum of 3 scores from VCE and VCE VET 
towards the ATAR. 

6.2 Unscored programs 

For students who undertake a VCE VET program that does not include scored assessment 
but does contain a designated Unit 3–4 sequence or who receive Block Credit Recognition 
for a Unit 3 – 4 sequence in a VET program, Victorian Tertiary Admission Centre (VTAC) 
may award a 10 per cent  increment towards their ATAR. The contribution towards the ATAR 
is subject to VTAC rules around the contribution by VCE studies or VET programs in 
specified industry areas.  

Unit 3 – 4 sequences obtained through Block Credit Recognition will only contribute to the 
ATAR when fewer than 6 Unit 3 – 4 sequences from VCE studies or VCE VET programs 
have been used in its calculation. 

Up to two 10 per cent  increments may be used in the ATAR calculation. 

7. Mechanisms for the delivery of VET 

a. Directly by an RTO 

i) School who is an RTO 

The VET qualification delivered in schools where the school is the RTO generally tend to be 
from those industries which are less resource intensive, for example Business, Information 
Technology, Interactive Digital Media, and Sport and Recreation. The increasing number of 
schools with Trade Training Centres (TTCs) has seen them being able to widen their 
industry offerings. School based RTOs are also used where cluster arrangements exists with 
a group of schools co-located within a region. 

ii) TAFE 

TAFEs provide a broad range of VCE VET and VET programs to students. These programs 
are either auspiced or delivered in TAFE facilities. 

TAFEs deliver training and assessment to students attending the TAFE campuses and in 
some instances in TTC’s aligned to TAFE. Attendance and assessment reports are 
communicated directly to school. 
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iii) Other RTO 

Non TAFE/School RTOs make up an increasing proportion of VET delivery to VCE/VCAL 
students. As with school based RTOs, the qualifications delivered are largely programs 
which are less resource intensive, as outlined above. The most common mechanism for non 
TAFE/ School RTO’s is through auspicing arrangements. 

b. By the school in partnership / auspice arrangement with an RTO. 

Where auspicing takes place, schools conduct the delivery and assessment of the program 
in a formal partnership with the RTO. School teaching staff are required to comply with 
Clause 1.13 of the Standards for RTO’s 2015 to enable them to deliver this training and 
design and report assessment outcomes to the RTO. Within this arrangement schools must 
also agree to be compliant with all other relevant clauses within the Standards as required 
by the RTO. As with School based RTOs, the programs auspiced by schools are more likely 
to be less resource reliant.  
 

8. Supply of VET data to ACACA agency 

Schools are responsible for enrolling VCE or VCAL students on the Victorian Assessment 
Software System (VASS). Students are enrolled into VET certificates and the units of 
competency expected to be completed in the current year. Where the VET is not delivered 
by the home school the enrolment details and results are communicated to them by the 
assessing school or RTO and are then recorded by the home school on to VASS. 

9. Certification (reporting to students) 

The VCAA issues a Statement of Results at the end of the calendar year to all students who 
have obtained results in VCE studies, VCAL units and VET units of competency / modules.  

Units of competency and modules that have been satisfactorily completed are reported on 
the student’s VET Statement of Results. Units of competency and modules not yet 
completed will not appear on the student’s Statement of Results. 

VCE and VCAL Certificates are issued at the end of the calendar year to eligible students. 

The official records of all VET Certificates and Statements of Attainment awarded to the 
student are issued by the Registered Training Organisation. 

10. Other reporting  

The VCAA reports directly to schools on the VCE and VCAL results of their students. 
Results are provided to the Victorian Tertiary Admissions Centre (VTAC) for use in selection 
for university entrance. 

Reports are provided to the Government, Catholic and Independent school sectors on 
enrolments and qualifications in VET courses. In addition, the VCAA prepares a ‘VET in 
Schools’ data (“AVETMISS data”) report for submission to the National Centre for Vocational 
Education Research (NCVER). The final year of this reporting is the 2015 activity.  
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11. Future directions 

High Level Qualifications 

Policy is currently being reviewed regarding the recognition of all Diploma and above 
qualifications and selected Certificate IV qualifications undertaken by VCE and VCAL 
students. 
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WESTERN AUSTRALIA 

1. Description of the Senior Secondary Certificate of Education 

Name of qualification   Western Australian Certificate of Education (WACE) 

Issued by   School Curriculum and Standards Authority (the Authority) 
Time frame for 
completion 

Generally, students complete two years (Years 11 and 12) of senior 
secondary study to achieve the WACE although the School Curriculum and 
Standards Authority provisions enable students to meet the WACE 
requirements over a lifetime.  

Units of credit 1 course unit = 55 notional class contact hours for each WACE course unit 
Unit equivalent: VET unit equivalence towards the WACE is allocated for 
the successful completion of a full qualification as follows: 
Certificate I = 2 units 
Certificate II = 4 units 
Certificate III or higher – Partial = 4 units 
Certificate III or higher – Full = 6 units 
1 unit equivalent = 5 points for Authority endorsed programs 

Minimum requirements 
for the award of the WA 
Certificate of Education 

Achievement of a WACE signifies that a student has successfully met the 
requirements for breadth and depth, the achievement standard and the 
literacy and numeracy standard in their senior secondary schooling.  
These requirements are: 
 Breadth-and-depth  

Completion of a minimum of 20 units or the equivalent. This 
requirement must include at least:  
 10 units or the equivalent at Year 12 
 two Year 11 units from an English course and one pair of Year 12 

units from an English course 
 one pair of units completed in Year 12 from each of List A 

(arts/languages/social sciences) and List B 
(mathematics/science/technology). 

 Achievement standard  
Achievement of at least 14 C grades or higher (or the equivalent) in 
Year 11 and 12 units, with a minimum of six C grades or the equivalent 
at Year 12.  
Completion of at least four Year 12 ATAR courses or of a Certificate II 
(or higher) VET qualification. Students may meet the minimum VET 
requirements through the completion of partial Certificate III or higher 
according to a specified criteria. 

 Literacy and numeracy standard  
Completion of at least four units of an English course post-Year 10 and 
studied over at least two years. 
Demonstration of the minimum standard of literacy and numeracy. 
 

Subjects/Courses Five types of courses and two types of programs are within the WACE: 
Preliminary courses are for students who have been identified as having 
a learning difficulty and/or an intellectual disability. Preliminary courses do 
not contribute to achievement of the WACE. 
Foundation courses provide a focus on functional literacy and numeracy 
skills, practical work‐related experience and the opportunity to build 
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personal skills that are important for life and work. The Foundation courses 
are not designed, nor intended, to be an alternative senior secondary 
pathway. Foundation courses are for students who have not been able to 
demonstrate the minimum standard for literacy and/or numeracy before 
Year 11 and are unlikely to do so before the end of Year 12 without 
significant levels of student support. 
General Courses are for students who are typically aiming to enter further 
vocationally based training or the workforce straight from school.  These 
courses are not externally examined. However, they each have an 
externally set task (EST) which is set by the Authority  
ATAR courses are for students who are aiming to go to university. These 
courses are examined by the Authority. Student results in ATAR courses 
are used by the Tertiary Institutions Service Centre (TISC) to calculate a 
student’s Australian Tertiary Admission Rank (ATAR). 
Nationally recognised VET qualifications and/or units of competency from 
training packages that are successfully completed by senior secondary 
students in years 10, 11 or 12 may contribute towards the achievement of a 
WACE. Qualifications and units of competency can contribute to the WACE 
as WACE course units when completed through VET industry specific 
courses. Alternatively, unit equivalence can be achieved through VET credit 
transfer. 
Endorsed programs provide access to areas of learning not covered by 
courses and contribute to the WACE depth and breadth requirement 
through unit equivalence. 

Link to the ACACA 
Agency website with 
more information about 
VET in the WA 
Certificate of Education 

http://www.scsa.wa.edu.au/internet/Senior_Secondary/Vocational_Educatio
n_and_Training 
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2. VET quality and the WA Certificate of Education  

The Authority only recognises VET achievement within the WACE if it is certified by a RTO. 
RTO certification assures the public that an individual has met all relevant standards in the 
delivery and assessment of a qualification as regulated by the VET sector. As such, schools 
must become a RTO or work in a partnership arrangement with a RTO. VET undertaken as 
a part of a school program must meet the requirements of the relevant VET regulator 
standards under which an RTO is accredited.The Authority also provides recognition for VET 
achievement outside of a school arrangement (for example VET that is arranged through a 
student’s employer at their part time job).  

In Western Australia, the Training Accreditation Council (TAC) is responsible for quality 
assurance and recognition processes for RTOs with scope of delivery limited to Western 
Australia and Victoria and for the accreditation of courses. For RTOs in partnership with 
Western Australian schools, but with scope not limited to WA, the quality assurance is 
regulated under the National VET regulator through the Australian Skills Quality Authority 
(ASQA). The TAC applies the same audit processes to schools and other training providers 
involved in VET delivery and assessment to Western Australia senior secondary students as 
it does to all other RTOs.  

The Authority has an inbuilt data integrity checking mechanism within its student 
management system which validates school VET achievement data. In addition, the 
requirement for schools to retain evidence of RTO certification is subject to an achievement 
data audit by the Authority. 

WA schools rely heavily on their partnership arrangements with RTOs for up-to-date 
information relating to specific content and delivery requirements of a VET program. VET 
delivery in WA schools is typically through an auspice arrangement with an RTO for the 
delivery and assessment of training. The number of schools who have RTO status in WA is 
minimal. Schools with RTO status generally have limited scope to deliver. 

The basis for a partnership agreement between the school and an RTO is that: 

 students will receive the appropriate training to industry standard as prescribed 
within a training package 

 there is the appropriate and timely certification of such training  

 the contractual arrangements prescribed within the partnership agreement will be 
sustained for the duration of the program and  

 the relevant VET regulator standards will be met.  

While the Authority advocates quality VET programs, its main role is to record and report 
VET achievement and provide mechanisms for recognition of VET towards the WACE. 
Issues that relate to the quality of delivery, assessment and the outcomes of training sit 
outside of the scope of responsibility and influence of the Authority.   

The Authority does however work closely with the education systems and sector, the VET 
sector and industry stakeholders to encourage schools and students to undertake quality 
VET programs. In recent years the Authority has been involved in initiatives which aim to 
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improve the outcomes of VET for secondary students. One such initiative was the Authority’s 
involvement in the development of the WA ‘VET in Schools’ Qualifications Register. The 
purpose of this tool is to provide information that supports students, parents and schools in 
making well informed choices about qualifications and training options.  

Another mechanism that the Authority has developed to improve the quality of VET 
undertaken as a part of the WACE, has been to package nationally recognized VET 
qualifications and mandatory industry related work placement into VET industry specific 
WACE courses. Each VET industry specific course is developed collaboratively with 
representatives from schools, training providers, members of business and industry and the 
WA Industry Training Councils (ITC).  

VET industry specific courses do not have any other prescribed curriculum; they meet the 
packaging rules specified in the relevant national training packages and require delivery and 
assessment to be carried out in accordance with the relevant VET regulator standards in 
partnership with an RTO.  Final sign off from the relevant ITC Chief Executives is a 
requirement for accreditation of these courses by the Authority Board. The ITC endorsement 
of the VET industry specific courses affirms that the course meets the expectations of a 
quality VET program for secondary students and complies with the training package rules. 

3. Recognition of VET in the WA Certificate of Education 

Nationally recognised VET qualifications and/or units of competency from training packages 
achieved by senior secondary students in years 10, 11 or 12 can contribute towards the 
achievement of a WACE. 

a. Formalised 

VET industry specific WACE courses 

Qualifications and units of competency can contribute to the WACE as course units when 
completed through VET industry specific courses.  

For each VET industry specific course, full qualifications are ‘packaged’ with mandated time 
in industry related workplace learning. Before accreditation by the Authority, each VET 
industry specific course is endorsed by WA Industry Training Councils. 

To meet VET industry specific course requirements and achieve course units towards a 
WACE, students must achieve a full qualification which consists of specified units of 
competency and fulfill mandatory workplace learning requirements. 

The ten VET industry specific WACE courses are: 

Automotive Hospitality and Tourism 

Business and Financial Services Information and Communications Technology 

Community Services and Health Primary Industries 

Construction Industries Sport and Recreation 

Creative Industries Engineering 
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Each qualification packaged within a course is allocated a number of WACE course units as 
follows: 

AQF Qualification 
Number and distribution of WACE course units 

Year 11 Year 12 Total 

Certificate I 2 0 2 

Certificate II 2 2 4 

Certificate III 2 2 4 

 

The requirements to achieve a qualification within a VET industry specific course are the 
same as outlined within the packaging rules of the relevant training package. In some 
instances elective units have been carefully selected and made ‘compulsory’ or ‘mandatory’ 
within the course. The decision has been made in conjunction with industry and training 
providers to reflect the needs of the local industry encourage best practice and promote 
clearly defined pathways. 

The VET industry specific courses have explicit requirements for student achievement in the 
associated course units: 

Training and assessment of the competencies must be done in partnership with a RTO or 
alternatively the school must be an RTO with the relevant qualification on scope.  

Students must be deemed competent in units of competency listed as ‘compulsory’ or 
‘mandatory’ in addition to the specified number of electives. 

Students must successfully achieve mandated workplace learning; one unit (or unit 
equivalent) for Certificate I qualifications and 2 units (or unit equivalents) for Certificate II and 
Certificate III qualifications. 

Assessment of VET industry specific courses is competency-based. If the full qualification is 
completed, and workplace learning requirements met then a ‘C’ grade is awarded for each of 
the course units allocated to the course program. This can be used in the calculation of the 
required ‘C’ grade average, as well as the breadth and depth requirements for WACE 
achievement.  

If a student does not complete all components of the course, recognition of the units of 
competency that have been achieved is provided through unspecified credit (known in WA 
as VET credit transfer). 
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a. Unspecified 

WACE unit equivalence 

Unit equivalence can be obtained through VET qualifications and/or endorsed programs. 
The maximum unit equivalence available through these programs is eight units – four Year 
11 units and four Year 12 units. Students may obtain unit equivalence as follows: 

 up to eight unit equivalents through completion of VET qualifications, or  

 up to four unit equivalents through completion of endorsed programs, or  

 up to eight unit equivalents through a combination of VET qualifications and 
endorsed programs, but with endorsed programs contributing no more than four unit 
equivalents. 

VET credit transfer 

VET that results in the attainment of nationally recognised units of competency that lead to a 
full or partial AQF qualification can be used as credit transfer towards the WACE. Delivery 
and assessment of VET credit transfer is not packaged with mandatory workplace learning 
(unless specified in the relevant training package) and occurs independently from any 
WACE course curriculum delivery. 

Students who have completed full VET qualifications may gain up to 8 unit equivalents 
towards the WACE (students require 20 units to achieve the WACE with a minimum of 12 to 
be derived from WACE course units). Achievement is allocated credit on the following basis: 

VET credit transfer and unit equivalence  

Completed 
qualification 

Total 
Equivalents 

Year 11 Credit 
allocation (Unit 

equivalents) 

Year 12 Credit 
allocation (Unit 

equivalents) 

Satisfies the 
minimum VET 
qualification 

requirement for 
WACE 

Certificate I2 2 units 2 0 No 

Certificate II3 4 units 2 2 Yes 

Certificate III or 
higher – Partial 4 units 2 2 Yes 

Certificate III or 
higher – Full 6 units 2 4 Yes 

 

                                                           
2 Equivalence is only awarded for completed Certificate I qualifications where the total achievement in units of 
competency is equal to or greater than 110 nominal hours (the equivalent of two course units). 
3 Equivalence is only awarded for completed Certificate II qualifications where the total achievement in units of 
competency is equal to or greater than 220 nominal hours (the equivalent of four course units). Certificate II 
qualifications with units of competency that are less than 220 nominal hours in total will meet the minimum 
Certificate II qualification requirement however the qualification will only contribute towards the WACE as two 
Year 11 unit equivalents. 
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VET credit transfer is not graded and therefore does not contribute to the calculation of the C 
grade standard required for achievement of the WACE. However, unit equivalence reduces 
the number of courses over which the average is calculated up to a maximum of eight units. 

4. Workplace learning options and recognition in the WA Certificate of 

Education 

Workplace Learning is an Authority-developed endorsed program that is managed by 
individual schools. To complete this program, a student works in one or more real 
workplace/s to develop a set of transferable workplace skills. A student must record the 
number of hours completed and the tasks undertaken in the workplace in the Authority’s 
Workplace Learning Logbook. A student must also provide evidence of his/her knowledge 
and understanding of the workplace skills by completing the Authority’s Workplace Learning 
Skills Journal after each 55 hours in the workplace. 

The Workplace Learning program outline and teacher support materials, including a 
template for the Workplace Learning Logbook and Workplace Learning Skills Journal, are 
available on the Authority website. 

Unit equivalence for the Workplace Learning endorsed program is allocated on the basis of 
one unit equivalent for each 55 hours completed in the workplace, to a maximum of four 
units (220 hours). The total number of hours completed in the workplace in Years 10, 11 and 
12 is reported on the student’s WASSA.  

5. Australian School-Based Apprenticeships and Traineeships 

a. Structure 

In WA, School-Based Apprenticeships and Traineeships are employment-based training 
arrangements undertaken by senior secondary school students and are regulated under the 
Western Australian Vocational Education and Training Act 1996 and the Vocational 
Education and Training (General) Regulations 2009. 
 
School-Based Traineeships and Apprenticeships (SBT/A) allow senior secondary students to 
start a traineeship or apprenticeship while also completing the WACE. Under these 
arrangements students are both a full-time student and a part-time employee with the same 
employment and training responsibilities as other trainees or apprentices. Specific School-
based Apprenticeships and Traineeships for Indigenous students are also available.  
 
Students undertaking a WACE may also choose to undertake a Pre-Apprenticeship in 
Schools (PAiS) which are approved Certificate II programs nominated by the WA Industry 
Training Councils as valid pathways from school to a trade apprenticeship. The PAiS 
programs require students in Years 11 and 12 to attend school, train with an RTO and 
access industry through work placements. These students are eligible for a variable 
reduction in term if they continue on to an apprenticeship with the same title. 

b. Contribution to the WA Certificate of Education 

Credit for SBT/A and PAiS programs contribute to the WACE mainly as unspecified 
recognition through VET credit transfer. However, some VET industry specific courses have 
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been developed to include pre apprenticeships, providing students with formal recognition of 
these programs and the opportunity to include the achievement under the course 
requirements for WACE completion. 

6. Contribution of VET in the WA Certificate of Education to tertiary 

entrance 

In contrast to other Australian states and territory arrangements, students in WA cannot use 
their VET achievement to contribute directly to an ATAR.  
 
VET can only contribute indirectly to tertiary entrance. University entrance requires the 
completion of the WACE and students can include up to 10 unit equivalents (out of 20 units 
in total) of VET achievement in their WACE.  
Unlike in other WACE courses, students who undertake a VET industry specific course do 
not have opportunity to sit a WACE examination for tertiary entrance. These students must 
rely on the remaining WACE courses within their senior secondary program to gain an 
ATAR. 

7. Mechanisms for the delivery of VET Types of partnerships 

a. Directly by an RTO 

i) School who is an RTO 

Western Australia has seen a small, steady number of secondary schools with RTO status. 
Although schools generally have a limited scope of registration, the qualifications span a 
broad range of industries and in many cases are indicative of the specialist programs that a 
school offers.  

For example, all WA Agricultural Colleges have scope for Certificate I, II and in some cases 
III qualifications from the field of primary industries. In some cases their scope extends to 
qualifications in automotive, construction and engineering. Similarly, specialist schools in the 
Arts have scope for qualifications from the Creative Industries. Other common qualifications 
on scope in WA schools include low AQF level qualifications in Business, Information 
Technology and Hospitality.   

ii) TAFE (referred to in WA as a state training provider or STP) 

The increase in auspice arrangements between schools and RTOs over the past few years 
is, in part, a result of the limited number of available ‘profile funded’ or ‘student contact’ 
hours available to secondary students in WA, particularly in industries that are not identified 
as a ‘state priority occupation’. This shift has meant that the profile hour mode has become a 
highly competitive way to access VET for secondary students. Schools that engage in a 
profile funded partnership with a state training provider access its publicly funded student 
hours. In this mode, students may be under a training contract and/or attend training directly 
delivered and assessed by one of the state training providers.  

Another mode for direct delivery by a STP on behalf of a school is done so based on a ‘Fee 
for Service’ arrangement. Schools outsource all delivery and assessment which is conducted 
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either at an external location or on school premises on a negotiated fees basis. Due to the 
cost implications for schools this is not a common partnership arrangement in WA. 

iii) Other RTO 

Direct delivery by a private provider on behalf of a school is done so based on a ‘Fee for 
Service’ arrangement. Schools outsource all delivery and assessment to a private RTO 
which is conducted either at external premises or at the school on a negotiated fees basis. 
Due to the high costs associated with this type of arrangement for schools it is not a 
common partnership arrangement in WA. 

b. By the school in partnership / auspice arrangement with an RTO 

The majority of VET undertaken by secondary students in WA is offered by schools in an 
auspice partnership with both private and state training providers. Through auspice 
arrangements, all delivery and assessment of training is provided to students by the school. 
An auspice agreement requires RTOs to be responsible for the quality assurance of the 
training under the Australian Quality Training Framework (AQTF) or VET Quality Framework 
and for issuing the appropriate certificate(s) in accordance with AQF requirements. In some 
cases RTOs may be engaged in a proportion of the delivery and assessment for reasons 
such as the greater capacity for the RTO to meet the required standard of delivery and 
assessment or, to provide opportunities to students that can only be accessed directly from 
the RTO.  

8. Supply of VET data to ACACA agency 

In WA, VET enrolment and achievement data is provided electronically by the school 
through various student management systems to the School Curriculum and Standards 
Authority.  The Authority employs two main strategies to maintain integrity of the 
achievement data collected by schools.  The first of which is an inbuilt data integrity 
mechanism within its student information record system which prevents data upload if 
certain criteria is not met. The second strategy includes school VET data integrity checks 
which targets the evidence kept by a school that shows the achievement reported to the 
Authority can be validated by evidence of RTO certification or other relevant transcripts of 
achievement.  

9. Certification (reporting to students) 

At the end of senior secondary education, all students who have satisfactorily completed any 
WACE course unit, endorsed program or VET unit of competency receive a folio of 
achievement. The folio of achievement contains one or more of the following items: 

 the Western Australian Certificate of Education (for students who meet the 
requirements) 

 a Western Australian Statement of Student Achievement  (WASSA) that includes the 
following information relating to VET achievement 
 AQF qualifications achieved by the student and the name of the RTO 
 the  units of competency achieved and the name of the RTO 
 the number of unit equivalence achieved  through VET achievement 

 an individual Course Report for ATAR courses. 
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10. Other reporting  

The School Curriculum and Standards Authority reports directly to schools on the WACE 
results of their students and provides student WACE examination results to the Tertiary 
Institutions Service Centre (TISC) for use in the calculation of their ATAR. 

The Authority in conjunction with the Department of Training and Workforce Development 
submits AVETMISS data to the National Centre for Vocational Education Research 
(NCVER) for the national ‘VET in schools’ collection. 

The Authority also reports school enrolment and achievement data to ACARA for reporting 
on the My School website. 
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The Australasian Curriculum, Assessment and Certification Authorities (ACACA) 

is the national body for the chief executives of the statutory bodies in the 

Australian states and territories and in New Zealand, responsible for 

certificates of senior secondary education.  

In Australia, ACACA agencies all have, as part of their legislative 

responsibilities, the certification of student achievement in post -compulsory 

schooling.  

The ACACA Report on VET in Senior Secondary Certificates of Education has 

been prepared by the ACACA VET Group that is made up of senior officers from 

each ACACA agency. The ACACA VET Group advises the ACACA Chief Executives 

on the development of curriculum, assessment and certification policy advice 

related to implementation of the MCEETYA National Agreem ent and the 

National Training Framework.  

The ACACA VET Group has prepared the overview of VET in Senior Secondary 

Certificates to inform the development of policy on the provision and 

recognition of VET for senior secondary students.  



ATTACHMENT 4 

BACKGROUND TO THE PLACE OF VET IN THE CURRENT WACE 

Vocational Education and Training (VET) in school programs were introduced in Western 
Australia in 1997. The original intention of 'VET in schools' was to provide options that would 
maintain young peoples' interest and participation in post-compulsory senior secondary 
schooling by providing access to competency based courses aligned with areas of student 
interest. 

Since its inception, participation rates in VET in schools programs grew from 3% of Year 11 
and 12 students in 1997 to 39% of combined Year 11 and 12 students in 2011. The strong 
growth up to 2011 was, at least in part, a response to two major drivers: 

1. The raising of the school leaving age for Western Australian (WA) students to 17 in 2006. 
In response to this change in legislation, it was important that students be provided with a 
broader range of learning opportunities appropriate to their needs and interests and that 
these be recognised within the WACE. Subsequently the Department of Education 
developed a Vocational Education and Training for School Students (2014) policy which 
replaced the Joint Ministerial Policy Statement on Vocational Education and Training for 
school students in Western Australia (2005). 

2. The decision taken in 201 O by the Department of Education that, to improve outcomes for 
Year 12 students, "attainment" measures would be introduced as indicators of school 
performance. The attainment measures were set as either an ATAR of 55 (which at the 
time was the minimum ATAR required to enrol directly in any West Australian university) 
or a Certificate II or higher. Schools were required to report their achievement against 
these targets. Principals were asked to include this information in their school review data 
and this information was also considered by the Department's Expert Review Group in its 
reviews. 

A third driver for growth of VET in all secondary schools in Western Australia was a result of 
the 2012 review of the Western Australian Certificate of Education (WACE). In June 2012 the 
then Minister for Education asked the Chair of the Authority, Professor Patrick Garnett to 
review the WACE and to provide advice and recommendations for change. Professor Garnett 
established the Senior School Curriculum and Certification Committee with the following 
members: 

Professor Patrick Garnett, Chair SCSA 
Ms Sharyn O'Neill, Director General, Department of Education 
Mr David Axworthy, Deputy Director General, Department of Education 
Dr Debra Sayce, Assistant Director, Learning and Teaching, Catholic Education Office 
Ms Valerie Gould, Executive Director, Association of Independent Schools of WA 
Ms Margaret Henley, Chair, Curriculum and Assessment Committee, SCSA 
Dr Bruce Mathews, Chair Standards Committee, SCSA 
Mr Allan Blagaich, Chief Executive Officer, SCSA. 
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2015-16 The New WACE 
The committee tabled a report with the Minister in December 2012 The Western Australian 
Certificate of Education 2015 Responding and Adapting, with a subsequent announcement by 
the then Premier and Minister on 21 January 2013 that the report's recommended reforms to 
the WAGE would be fully accepted for implementation for Year 12 students in 2016. 

The Report The Western Australian Certificate Of Education 2015: Responding And 
Adapting (School Curriculum and Standards Authority, 2012) identified the following issues 
with the WAGE: 

• Stage 1 enrolments were much higher than envisaged and significant numbers of 
students were not undertaking courses commensurate with their ability; 

• low and declining Stage 2 enrolments had resulted in Stage 2 examinations being 
unviable; 

• the current three stage design of WAGE courses was incompatible with the Senior 
Secondary Australian Curriculum, which comprises Year 11 and Year 12 courses; 

• significant concerns had been raised regarding the standards of literacy and numeracy 
achieved by students who were graduating with a WAGE; 

• some students graduating with a WAGE were poorly prepared for subsequent educational 

pathways into university or vocational education and training; 

• the Authority was currently unable to provide adequate information about students' 
standards of achievement in Preliminary course units, Stage 1 course units and endorsed 

programs; and 

• lack of clarity regarding the value and significance of achievement of a WAGE. 

The report identified seven principles for the new WAGE: 
1. Learning is a lifelong process and schooling should prepare students for multiple 

educational pathways 
2. The WAGE should be flexible and accommodate students with diverse backgrounds, 

interests and abilities and from different learning communities; 
3. The WAGE should embed both breadth and depth of learning; 
4. Students should engage with courses that are personally challenging, that enhance their 

development and maximise their future student and career options; 
5. Marks and grades awarded should be reliable and comparable across the State and be 

respected by the Western Australian public; 
6. After thirteen years of schooling, students should demonstrate a minimum level of literacy 

and numeracy; 
7. After thirteen years of schooling, students should be prepared for further study in either 

training or university or entry to the workplace. 

The Authority worked closely with schools and its advisory groups to revise the WAGE so 

that the issues identified above were addressed. Stage 1, Stage 2 and Stage 3 courses were 

replaced by Year 11 and Year 12 ATAR and General courses and an Online Literacy and 

Numeracy assessment (the OLNA) was developed to ensure that students who completed 
the WAGE had achieved the minimum standard required. 

The revised WAGE, which was implemented for the graduating class of 2016 had the 
following characteristics: 

Literacy and numeracy: 
Students must demonstrate a minimum standard of literacy and a minimum standard of 
numeracy based on the skills regarded as essential for individuals to meet the demands of 
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everyday life and work in a knowledge-based economy (Australian Core Skills Framework -
Band 3). 

Preparation for further study: 
Students at must complete a minimum of 20 units or equivalents including four or more Year 
12 A TAR courses (potentially leading to university) or a Certificate 11 or higher (potentially 
leading to further vocational education and training or work). 

Breadth and depth of study: 
Students will complete a minimum of 20 course units or the equivalent. This requirement 
must include at least: 
- a minimum of 1 0 Year 12 units or the equivalent 
- two completed Year 11 English units and one pair of completed Year 12 English units 
- one pair of Year 12 course units from each of List A (arts/English/languages/social 

sciences) and List B (mathematics/ science/technology). 

Achievement of specific standards 
Students will be required to achieve 14 C grades ( or higher) in Year 11 and Year 12 units, 
including at least six C grades in Year 12 units ( or equivalents, see below). 
There will be provision for students to gain unit equivalence by completing: 
- VET qualifications - a Certificate I can replace two Year 11 units, a Certificate II, two Year 

11 and two Year 12 units, and a Certificate 111 or higher, two Year 11 and four Year 12 
units 

- Endorsed programs - an Endorsed program can replace two Year 11 units and two Year 
12 units. 
For unit equivalence, students may only use up to eight units of VET and endorsed 
programs with a maximum of four unit equivalents from endorsed programs. 

The 'achievement of specific standards' requires students who are not completing four Year 
12 ATAR courses to complete a VET Certificate II or higher. 

This requirement, however, does not exclude students that are enrolled in courses that lead to 
an A TAR from enrolling in and/or completing a Certificate II or higher. 

In the lead up to the announcement of the WACE reforms, Authority executive members 
worked closely with the executive of the then Department of Training and Workforce 
Development (DTWD) and the Managing Directors of all TAFE colleges in Western Australia 
to determine how the impact of anticipated increased enrolments would be managed. 
Considerable planning was undertaken and whilst TAFEs did experience an increase in 
enrolments, many schools chose to engage private Registered Training Organisations (RTOs) 
as the TAFE costs were perceived to be prohibitive. 
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What’s different between 2013–15 and 2016  

Learning is a lifelong process that doesn’t end when students finish Year 12. Schooling should prepare students for 

multiple educational pathways. The WACE should be flexible and accommodate students with diverse backgrounds, 

interests and abilities and from different learning communities. 

After thirteen years of schooling students should demonstrate a minimum level of literacy and numeracy, and be 

prepared for further study in either training or university or entry to the workplace. 

To achieve a WACE – 2013 until 2015 To achieve a WACE – 2016 and beyond 

The minimum requirements to receive a WACE in 2013, 2014 
and 2015 are listed below. 

Achieving a WACE signifies that a student has successfully met 
the breadth and depth, the achievement standard and English 
language competence requirements in senior secondary 
schooling. For 2013–2015 these requirements are: 
 
Breadth and depth 
Complete a minimum of 20 course units or the equivalent. This 
requirement must include at least:  

 four different course units from English, Literature and/or 
English as an Additional Language or Dialect, studied during 
Year 11 and Year 12 (at least two of these units must be 
completed in Year 12)  

 one pair of course units from each of List A 
(arts/languages/social sciences) and List B 
(mathematics/science/technology) completed in Year 12. 

 
Achievement standard 
Achieve a C grade average or better across the best 16 course 
units of which at least eight must be completed in Year 12.  

Preliminary Stage units, endorsed programs and/or VET credit 
transfer can reduce the required number of course units by up 
to six units.  
 
English language competence 
Achieve a C grade or better in any Stage 1 or higher course unit 
from English, Literature and/or English as an Additional 
Language or Dialect (except 1A and 1B for English as an 
Additional Language or Dialect). 

For students who have not achieved a C grade in one of their 
English, Literature and/or English as an Additional Language or 
Dialect course units, schools will need to compare a selection of 
the student’s work with the work samples provided by the 
School Curriculum and Standards Authority to verify the student 
has demonstrated the required standard. 

The minimum requirements to receive a WACE in 2016 and 
beyond are listed below. 

Achieving a WACE will signify that students have successfully 
met the breadth and depth requirements of the WACE and 
the achievement standards for the courses they choose.  

For 2016 and beyond, students will be required to: 

 demonstrate a minimum standard of literacy and a 
minimum standard of numeracy based on the skills 
regarded as essential for individuals to meet the demands 
of everyday life and work in a knowledge-based economy 

 complete a minimum of 20 units or equivalents as 
described below 

 complete four or more Year 12 ATAR courses or complete 
a Certificate II or higher. 

 
Breadth and depth 
Students will complete a minimum of 20 course units or the 
equivalent. This requirement must include at least:  

 a minimum of 10 Year 12 units or the equivalent 

 two completed Year 11 English units and one pair of 
completed Year 12 English units 

 one pair of Year 12 course units from each of List A (arts/ 
English/languages/social sciences) and List B 
(mathematics/ science/technology). 

 
Achievement standard 
Students will be required to achieve 14 C grades in Year 11 
and Year 12 units, including at least six C grades in Year 12 
units (or equivalents, see below). 

There will be provision for students to gain unit equivalence 
by completing: 

 VET qualifications – a Certificate I can replace two Year 11 
units, a Certificate II, two Year 11 and two Year 12 units, 
and a Certificate III or higher, two Year 11 and four Year 
12 units 

 endorsed programs – an endorsed program can replace 
two Year 11 units and two Year 12 units.  

For unit equivalence, students may only use up to eight units 
of VET and endorsed programs with a maximum of four unit 
equivalents from endorsed programs. 
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VET IN SENIOR SECONDARY CERITIFICATION IN OTHER JURISDICTIONS 

 

CURRENT SITUATION 

ACT Board of Senior Secondary Studies - Senior Secondary Certificate 

The ACT Senior Secondary Certificate (SSC) is awarded to all students who: 

(1) complete an educational program approved by a college as having a coherent pattern of 
study in years 11 and 12, and  

(2) meet the ACT BSSS requirements. 

The ACT BSSS requirements for an ACT SSC standard package are: 
 
 A minimum of four different A (Accredited courses), T (Tertiary entrance Courses), M 

(Modified courses for students with disabilities), H (Accredited courses from Higher 
education provider), C (competency assessed courses) or E (Vocational qualification 
courses) from at least three different course areas. These must include at least two A, T 
or M courses and one of these must be in the English course area. 

 Completing at least 17 standard units. 
 

In short VET Courses can be used for SSC but no compulsion to obtain completed VET 
qualification. 
 
Confirmed by Lyn Mernagh 02 6205 7181 Executive Officer - Certification 
 

NSW HSC eligibility requirements 
 
Students must satisfactorily complete: 
 a Preliminary pattern of study that includes at least 12 units 
 an HSC pattern of study that includes at least 10 units 

 
Both patterns of study must include at least: 
 6 units of Board Developed Courses 
 2 units of a Board Developed Course in English, or English Studies 
 3 courses of 2 or more units (either Board Developed or Board Endorsed Courses) 
 4 subjects 

 
VET courses contribute towards the HSC and Australian Qualifications Framework (AQF) 
In short VET Courses can be used for HSC but no compulsion to obtain completed VET 
qualification. 
 
Confirmed by Ros Raimond 02 9367 8111 Principal Project Officer (Vocational Education)  
 
South Australia – South Australian Certificate of Education (SACE) 
 
The SACE is a two-stage certificate.  
Most people study Stage 1 in Year 11 and Stage 2 in Year 12. 
There are also other ways to complete the SACE, such as: 
 by earning credits for individual or community activities such as volunteering 
 as an adult learner 
 through recognition for other study achievements such as vocational education and 

training (VET) courses or international education 
 

https://www.sace.sa.edu.au/web/vet
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Each subject is worth either 10 or 20 credits, depending on the subject. Subjects are worth 
10 credits for one semester and 20 credits for a full year.  
You’ll need 200 credits to complete your SACE. Some of the credits will come from 
compulsory requirements, but most will come from the subjects you choose to suit your 
interests and future goals, or recognition for knowledge and skills you’ve gained in your life 
outside school. 
 
Compulsory Subjects (50 credits)  
 The Personal Learning Plan (PLP) (10 credits)  
 Literacy requirement (20 credits) demonstrated from a range of English subjects at Stage 

1 or Stage 2  
 Numeracy requirement (10 credits) demonstrated from a range of Mathematics subjects 

at Stage 1 or Stage 2  
 The Research Project (10 credits)  

 
Student Selected Subjects (150 Credits) 
 Choose and successfully complete a selection of Stage 1 and Stage 2 subjects, 

recognised VET courses, or community learning. (90 Credits)  
 Choose and successfully complete a selection of Stage 2 or VET subjects worth at least 

60 credits in total. Stage 2 subjects are externally assessed by the SACE Board of SA (60 
credits) 

 
In short VET Courses can be used for SACE but no compulsion to obtain completed VET 
qualification. 
 
Confirmed by Chione Trueman – 08 8115 4700 Assessment Operations Officer 
 
Queensland Certificate of Education QCE 
 
The QCE is Queensland's senior school qualification, which is awarded to eligible students 
usually at the end of Year 12. The QCE recognises broad learning options and offers 
flexibility in what, where and when learning occurs. The QCE offers flexibility in what is 
learnt, as well as where and when learning occurs. Students have a wide range of learning 
options; these can include senior school subjects, vocational education and training, 
workplace and community learning, as well as university subjects’ undertaken while at 
school. 
 
To be awarded a QCE, students must have at least 20 credits in the required pattern, and 
fulfil literacy and numeracy requirements. 
 
Vocational education and training (VET) will continue to be a key part of senior curriculum, 
learning and assessment in the new QCE system. 
 
VET certificates and qualifications can contribute to the achievement of a student’s 
Queensland Certificate of Education (QCE) and provide a range of pathways to work, further 
education and training. 
 
In the new QCE system, achievement of a VET Certificate III or above, in combination with 
results in General subjects, can contribute to the calculation of a student’s Australian Tertiary 
Admission Rank (ATAR). 
 
In short VET Courses can be used for QCE but no compulsion to obtain completed VET 
qualification. 
 
Confirmed by Tracey Youngberry - 07 3864 0299 – Principal Education Officer 
  

https://www.qcaa.qld.edu.au/senior/certificates-qualifications/qce/learning-options-requirements
https://www.qcaa.qld.edu.au/senior/certificates-qualifications/qce/learning-options-requirements/literacy-numeracy-requirements
https://www.qcaa.qld.edu.au/senior/vet
https://www.qcaa.qld.edu.au/senior/new-snr-assessment-te/tertiary-entrance
https://www.qcaa.qld.edu.au/senior/new-snr-assessment-te/tertiary-entrance
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Tasmanian Certificate of Education TCE 

The TCE is a qualification for those completing the senior secondary phase of education and 
training. To achieve the TCE students must meet the five standards of the TCE: meet:  
 participation and achievement standard 
 everyday adult reading and writing standard 
 everyday adult mathematics standard 
 everyday adult use of computers and internet standard 
 develop and review future career and education plans standard 

 
The number of TCE credit points you could achieve for your program of study varies with the 
different courses.  VET units with nationally agreed nominal hours will have a TCE point 
value. Students need to obtain 120pts, with 80 being at Level 2. VET Courses can be either 
Level 1 or Level 2. 
 
In short VET Courses can be used for TCE but no compulsion to obtain completed VET 
qualification. 
 
Confirmed by Julie Taylor - 03 6165 6000 - Client Support Officer 
 
Victorian Certificate of Education - VCE 

To earn your VCE, students must satisfactorily complete at least 16 units. 
Regardless of how many units students do altogether, students must satisfactorily complete: 
 At least three units from the English group listed below: 

o Foundation English Units 1 and 2 
o English Units 1 to 4 
o English as an Additional Language (EAL) Units 3 and 4 
o English Language Units 1 to 4 
o Literature Units 1 to 4 

 
Three units from the English group, including a Unit 3–4 sequence: 
 Three sequences of Unit 3 and 4 studies in addition to the sequence chosen from the 

English group. These sequences can be from VCE studies and/or VCE VET programs. 
 
In short VET Courses can be used for VCE but no compulsion to obtain completed VET 
qualification. 
 
Confirmed by Anton Bower - 03 9032 1734 Senior Program Officer 
 
Western Australia Certificate of Education - WACE 
To receive a Western Australian Certificate of Education (WACE) the minimum requirements 
are: 
Breadth and depth requirement 
 Completion of a minimum of 20 units or the equivalent. This requirement must include at 

least:  
 A minimum of 10 Year 12 units, or the equivalent. 
 Four units from an English learning area course, post-Year 10, including at least one 

pair of Year 12 units from an English learning area course. 
 One pair of Year 12 units from each of List A (arts/languages/social sciences) and List B 

(mathematics/science/technology). 
Achievement standard requirement 
 Achievement of at least 14 C grades or higher (or the equivalent) in Year 11 and 12 

units, including at least six C grades, or equivalents, in Year 12. 
 Completion of at least four Year 12 ATAR courses or of a Certificate II (or higher) VET 

qualification. 
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Literacy and numeracy standard 
 Demonstration of the minimum standard of literacy and numeracy. (Explanatory 

notes 7 and 8) 
 
In short in the absence of completing 4 ATAR Courses there is a compulsion to obtain 
completed VET qualification to obtain WACE. 
 
ANALYSIS 
Western Australia is the only jurisdiction that has a requirement of either an ATAR course or 
a VET Qualification (Certificate II). All other jurisdictions allow for VET qualifications to count 
towards final certification but with no compulsion to have completed a Certificate. 
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. · 10297NAT Certificate II in Applied Language I O , 0 I 134 5 4 j 1 l 27 0 I 165 !1 6 •! 171 I 
10432NAT Certificate Ill in Christian Ministry and Theology 

1
1

1 

0 :--· 0 I O O 4 i 3 1_

1 

8 1 I 12 : 4 : 16 1-
. ! /, j ri l l1 'i 1

10465NAT Certificate Ill in Work Skills for Career Enhancement and 0 ''
1 

0 I 0 0 20 '\ 0 I 0 j 0 'I 20 I 0 \ 20 '1 Management ! '! , 1i 1 1, 1 I 
10601NAT CertificatelllinCatholicYouthMinistryandLeadership, 0 0 0 0 :1 0 i 1 I O I O I O ! 1 I 1 ! 

i :1 I ,; , ii I 1 
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22150VIC 

0 

1 ° J 

8 i O i O L-~- 1-----~- _ 1 f Certificate Ill in Applied Language 0 0 0 0 o o l 2 I o 1_ __ ~--- _:: ___ o_ J _ _ 2 I 
f22235VIC f Certificate I in General Education for Adults (Introductory) I 

J 

0 0 0 2 3 3 
. 'I ,, I I ,. L---~--- 1 I O : 0 I O [: 
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22246VIC Certificate II in Equine Studies l 0 0 ) 0 1 11 l 0 j 19 I 14 \ 2 , 14 I! 32 ! 46 i 
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1
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I 
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, 
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1::::::: ..... I~~~~:~~~j~nB:::~::a:i::::n~::l::i:~:p~~::::.-Parnl! : 'j ... , .. : .... ,l : i : .... ,,. .. j ,, ... ,1°0".""""'"II,~: --11:'"""'1:3""''"""L"_:2 ""'"'"I""- 1:3 i" 1

1
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ACM10110 , Certificate I in Animal Studies ;1 0 0 10 5 0 0 0 11 5 16 

r 
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l 
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il 
..... ,, .... 
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L ... ,,, .. ',"·"···""'""""'¼•'" 
j 
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I 1: 
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it 
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I 
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- , I ' --;o,-r·- 1 ! 
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I 
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i 
J 
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0 
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0 

0 
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I 

77 
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1

• 89 / i! I I i I ! 1 ' 
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f------'--------------------/------l-----'----~1-----,l----- I , / r 

r 0 i,--- 0 --i- -0 --!- __ 0 ___ 1 - o---------r- 0 '1'. 1 -- --11; 0 1 ·~1 
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1
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I I ' . J i . '. I . I 'i ,I I I 
l'S631115 i Mira• Ill '" '"'"~' Admioi•""'" (Madiral) I ,-T- 0 i O l~='._.~J O 1-~_j O ! 1 I O 

•. __:. -~:r- --~ . j 
[~~40215 . i Certificate IV in Business .............. -,:_':i ............... ~ ...... _, .. !.\_ ............... o,,,., __ ,.,J O . i . 0. . . 1 .. ,,,.,,, ..... ~ .......... J___ 7 L ..... , .. ,5~~ ,.,,, j_~5-3_,J=±6023 

1
1 60 662 .\ 

r BSB40515 I Certificate IV in Business Administration I O I O I O !: 0 i O i O l 2 1 0 I 2 0 2 I 
I BSB50215 . i, Diploma of Business ·-,--·-;-,- 0 ! 0 i o"''-""'i __ . -0---·1 0 i O ': 2 I O I 2 , .. , ... , 0 1·--2-"' 1 
l'cHc20112-·-1 Certificate II in Community Services . ::~·--o-""'"-t' 0 1r-·-o"'' i• 3 1--------0-·"' ! o""""''"'""f"'''""'"o_, l O ; 0 i, 3 .... ,t . . 
I I ______ 1• _____ 11. h ... . . I . ____ __,_ _____ I I j ·-·, r . . •l .. _!: 

''cHC22015 1 CertificatellinCommunityServices -·--·-· :, 0 r~- ! 0 .. !--· 'a"'""'''-i'"'"'" 41 j 216 ... ~ 575 l 47 Ii ... 616 ""T ___ .,..,,263·---1r'""''a1e""'""""'1 

CHC24015 Certificate II in Active Volunte .. ~~n..:__,_,,,.,_ .. ___ · .... - .... ,; 0 t:~ .. :-. -0---i-- 0 ; 33 t,_,,., __ 5.... , 10 I O I ""'0"7-5-l 43 i . 4B j 
-~-~-~~~~ ........... Certificate Ill in Early Childhood Education and Care , 0 l.. D L ___ o .. ___ .~ ............ J 26 -~ 63 ~ 61 1. 12 I 87 I 75 j 162 

CHC30213 .. 1 Certificate Ill inEducation Suppo~ ______ ,,., .. J ___ ~,,,,,,_J O J D ,.,.,., D i 81 I 68 ~ 96 I 14 I ___ .. _,,.,,, .. _,I_ .. 
CHC32015 ! Certificate Ill in Community Services j O ·. 0 I O O I 8 j O !, 8 1\ 1 I 16 ! 1 17 i 

~-~=33015 !•Certificate Ill in Individual Support ,_,._,., ..... ,_,_, ___ ~t- 0 _j_,., 0 t_,,, .. ~, ........... _ -o .. , ... ,., .... i 10 t~ .... o·---L""'""'45 i O I 55 ---1 0 ..... ,, .. ~_j 
iCH.C40213 [.'.Certifi.cate. IVinEducationSupport !•·!· 0 !i: 0 I_._ 0 • 0 2 j O ii 176 j 4 

1

1
.-1 178 I 4 . : ~182. · 

l 1______________ •1 jl ii I 11 !'---------:---· I 

,,, CHC4201s7~ertificat~ IV in Community Services · .. ,,.,,,. ... -r-o--· "j:''~·--0----1, 0 ,.-, ... O ______ r·--· .... ·1--.. 0 i 14 .. ~ 1 i 15 1 -i- 16 

I. 11 i r ' ,! l , , · 

~;~~~::~~~~::: :i~n :on::~:~:~:n . . -I : ~ : J :6 
_, ,w,, .. , ...... ~; .... ,~,,,.j- 2

1
8 --~: :2 , . ,- . . ' 

•, J' ... X •1'--.! 
I CPC20211 i,~~:~~cate~-~~:,Construction Pathways ''"'"""""'-:: . 0 ,,-r ... ,,,_o .,,,:: 1 I•. 15 , 11 j 1< 

CPC30216 I Certificate 111 in Signs and Graphics I O II O j O '. 0 I O I 

•-·-···,,.,~, . ..,,,,..,..,,.,_,,,,_.~.i"-w,MW,•,._.,,,,,..,,..,,, • . . •=·""" ~---~ ) ·~------,'--'-----"----

CPC32011 [, Certificate Ill in Carpentry and Joinery O ! 0 I D I O i D i I 

)9 I 13 
; 

16 

0 197 

) 0 

) 0 2 2 
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Qualification i Qualification Name Year7,8,9 Year10 Year 11 · Year 12 Total 
I 

Code ! Full \ Partial l. Full Partial I Full Ii Partial 'I Full 11 Partial I Full Partial '1 Enrolments-\ 
, · Qualification I Qualification I Qualification Qualification ! Qualification I Qualification I Qualification Ii Qualification j Qualification Qualification I ! !_____ Achieved I Achieved I[ Achieved Achieved I Achieved ' Achieved i Achieved I Achieved I: Acrieved Achieved i I 
!CPC32413 Certificate Ill in Plumbing O 11 O I O O ,

1
, O I O I O :j 3 :

1
1 0 3 I 3 

f r f; · ~ . J : 'J • 

. " ' " o O I O I O I 1 I O 1 0 'ti=i I I rl I 

2 o i_ 19 ~i 1 I o 11 1 . 21 2 ·--~1 
,I '1 1 1 

1 48 2 I 14 ! 25 I 10 1 8 ! 12 35 l 101 · 

0 I,.. 4 0 ·11 
1 I 88 138 I 5 '1·.· 143 93 "i. 236 -1 

' ·1 1 , 1 

o I 18 45 I 100 I 355 I 441 34 [ 5" 434 ~I 

o I o 08 __ , 
; l : ~ 

I 

0 l1 0 

CUA20615 Certificate II in Music lndustryl I O 1 34 ·-) 116 77 , 95 I 220 I 233 : 19 l 444 '1:·-·- 350 
,\ ~ ~ I ii. I 

CUA20715 CertificatellinVisualArts ! 0 i O i 9 3 113 644 j 928 l 108 ii 1050 1: 755 j 1805 ! 
CUA30113 Certificate 111 in Dance 1 0 I O I O , 20 0 j 14 11 21 j1 4 i 21 T....... 38 59 1-----+---------------------,...1 ____ _,,! _____ !i ' ' fi 'i ! 
CUA30313 Certificate Ill in Assistant Dance Teaching I O Ii O 1

1
1 0 I O !

1 
O O I 3 i 1 :1 3 I: 1 I 4 

i !1 1 
, 1 ~ ll r: i :i 

CUA30415 Certificate 111 in Live Production and Services ' 0 i O I O O 6 0 I 20 ;, 8 I 26 i 8 :34 ·--·· 
! CUA30715 Certificate Ill in Design Fundamenta1sl O I O .. _ .. ll; 0 l O I O 84 :1 63 I 2 

1
1' 63'. 86 .! 149 

• I I I i' 'I I 1! ' • i 
!CUA30915 Certificate Ill in Music Industry j O 1

1

: O j O !; 0 I 15 ' 146 I 275 
1
i 27 i 290 ,. 173 ,I 463 I 

' 1i I ij i' I ~ :I j t 
[ CUA31015 Certificate Ill in Screen and Media I O I O ! 0 \ 0 25 78 (i 170 \ 7 \ 195 85 ) 280 '; 

1CUA31115 Certificate Ill in Visual Arts I O ;_, 0 I O I O 2 ! 165 I 322 I 48 'i 324 1 213 I 537 
I !, j I I •! I ,, i· 

!cuA40113 Certificate !Vin Dance I O r~ 0 ! 0 1·, 0 01 I 4 i 2 I 7 I: 2 I 11 I 13 
., ,1 I , i 1 i !_ 

I CUA40313 Certificate IV in Dance Teaching and Management [:_. 0 I~ 1 __ : 1 l 1 } 1 I O O O ! 2 :• 1 j--- 3 
ICUA40513 CertificatelVinMusicalTheatre I O ~I O !: 0 2 1 1 , 0 I 3 i. 1 4 I 
' I' i ' " I' I i CUA40715 Certificate IV in Design I O ; 0 0 0 j O j 7 I 4 0 I 4 i: 7 11 i ' I ,, I I: I, 

I CUA40915 Certificate IV in Music Industry i_l O i O O ol I O ! 1 I 21 i! 1 I 21 !' 2 23 
! :1 '1 • :1 i\ ! 
\ CUA50113 Diploma of Dance (Elite Performance) j O \ O O I; 0 j O j O I O -I 2 I O \ __ , __ 2_" ____ , ____ 2 __ '",_ 

I CUA50213 Diploma of Musical Theatre "l O ;-. 0 0 0 0 1 j O \ 0 j O 1 1 
1 Ii ., I: f: 

;CUF20107 Certific_a_t_e_11_in_c_re_a_tiv_e_1_n_du_s_tr_ie_s_(_M_e_d_ia_l _____ l O O O 19 0 :J 7 0 l O i O 26 26 

!CUS30109 Certificate Ill in Music \ 0 0 0 0 0 0 1 f O ! 1 -... 0 1 
1 

11 
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' y y " I Ii Year 7, 8, 9 i ear 10 ear 11 I Year 12 I 
1, I. ! j 

Total Qualification Qualification Name 

Code !j Full Ii Partial \ Full I Partial I Full .l Partial Full : Partial l'. Full Partial j Enrolments ' 
I Qualification !,. Qualification 1,, Qualification I Qualification I Qualification' I Qualification Qualification Qualification Qualification Qualification I 
1: Achieved j Achieved I Achieved ! Achieved i Achieved Achieved Achieved , Achieved ; Achieved Achieved ] 

FDF20510 ' ' :_c_e_rt_ifi-ca_t_e_ll_in-R-et_a_il_B_a_ki-ng_A_ss-is-t-an_c_e _____ -4 -··--0-·-1 0 r O . 0 i 7 I 1 3 0 
1------1----------------------:1-·-----'l: ___ Ii ,,~, . .,,,,,,J 
FNS10115 Certificate I in Financial Services \ 0 j O ! 35 I' 7 j 

l ,. ·····--sl '··-· 
FNS20115 j Certificate II in Financial Services !i O i: 0 

1
[ 4 f 15 I ·· - •. , .... ,:. 1:····.,,,··· _ :,. _, ____ __ 

FNS30115 Certificate Ill in Financial Services ii O ii O Ii ·--0---+---0----, 11 1 1 1 
I: FNS30315 -··: Certificate Ill in Accounts Administration ··-·-r O '···-·--o- . ·-·'t O 0 
f • • • • ••••~. .. j•~---.-.~---,,,_:,we,~,•--=•-"-,_....._,,,_,,_.,_.,_~ .. ,-..., _________ _ 

1 FNS40615 · Certificate IV in Accounting :] 0 0 I O 0 

L...,....... ... _._ ··-----.-·•-«•~·····•·"'•J ·-'·············--· I ------

37 

--
3 

--
0 

2 

0 
,,,,,.._..., __ 

0 
-·-L-
o II a 

46 1 9 

12 h 

72 7 79 

0 ! FPl20511 Certificate II in Timber Manufactured Products ii O :I O I O I 0 

I,-F_S_K_1_0_1-13 __ f_c_e_rt-ifi-c-at_e_l_in-A-cc_e_s_s_t_o_V_o_ca-t-io_n_a_l _P_at_h_w_a_ys-- l O I O i 7 ' ' • 1, '' i 4 2 ·11 2 r--1 . 1.. 13 "]• 4 11' 
' ' I ' . ' . l i ----· '------1· fFSK10213 [CertificatelinSkillsforVocationalPathways !1 0 I O ;~,. o_ .. ,,_,,_i O it-;,,-l· 4 ··i-"---,;--·· .. ··· .. , ... ,.. 4 •1· 4 ·-"a°'"''"""' :.-~---:·---~----------------1 i: 1. . • . .. . . I i . 1 • !,----!FSK20113 icertificatellinSkillsforWorkandVocationaIPathways I O 1 0 ..... -:/:, 0 "''"e2""""'" 57 ,I 235 .. 488 111. 78 545 _,,I' 405""""""(' 950 "jl: 
• ...... ---·\ 'I ' I l I, ~ i 
I FWP20116"""i· Certificate II in Forest Growing and Management F'' 0 I O '. 0 ,.,i. 0 0 .! 0 i 11 f.·. ! [ , _____ [ l j 
fFwP20516 [ Certificate II in Timber Manufactured Products O "1: 0 l O .. 0 0 5 i 11 

I 1 
I 3 
I , ___ 

0 HLT21015 j~ertificate II in Medical Service First Response·-~--~=,:~~-::=~-.. --T ___ .,,~,, __ f' 0 --r O i. 13 -1. 1 I 7 

HLT21212 ] """"""' 11 lo H~IM,pport s,.,,~ " i o ( _ o ! o _ 3 I o _ 39 ! o I 
HLT23215,_,,certificatellinHealthSupportServices .. L_ oJ .......... ,, ... O .. , .. l O [_ 3 .i, .... m~ i .... 16 ...... ~. 3 I 

'HLT26015 I Certificate II in Population Health j O ii O ij O O I O i 9 j O 
""""·""''·""'""'""'""-1-..... ,---···" ) ... , ...... ,. ___ .,_,,_,,_, __ ,.,., ...... , 1~ ____ ....; _____ ,.,L_. __ ,,,,.,.,.,, .. ,., ......... l ___ ~-~''-----· 

38 

---
10 

----
0 

HLT31215. 1certificatelllinBasicH~alth_c_ar_e_._ ·····-----.j ,_,,,_o, .... J.o 1. O / ___ o ___ l2~_j ~.~ 9 

#.•.-•. 

0 

4 

I 

I HLT32512 t Certificate Ill in Health Service~ Assi~'.~.nce ·--+-·-·--~,, !i O !1 0 f 33 , .. ,,J O ·ti=·,,,, .. ,_. 8 . . . II 0 

HLT33015 I Certificate III in Allied Health Assistance ii O ! 0 ii O I O l O O lj 
..... ,, ........ , ........ , ..... , ... ,,,-.. J I :, I ___ J .. ,.-----·--·J ::1------, 
HLT33115 iCertificatelllinHealthServicesAssistance t O ! O :.', 0 '! 0 l 7 

1
1 65 I 55 

j 1 

I . i I 1 , j 

WHLT3321"s"-""ic~'rtiiicate Ill in Health Support S~rvices ---l O !. 0 Ii. 0 '. 6 0 j.: 2 I. 0 

HLT36015 ']_certificate III in Population Health ,,11 0 L .... ,~ : , ...... ~=~: .... ] ...... _ ... 0 0 r ......... 99 ! 21 

! HL T 45015 I• Certificate IV in Dental Assisting i O [I O I O I 0 
j ........... ~ . ., ..... , ............. J . ... _____ ..,;,,.. :•·-·-•-.. ,,-... -~L ...... ,_ .. ·--+-' -----
IIcA10111 I Certificate I in Information, Digital Media and Technology I O :/ 0 ii 57 I 5 O 
i t ' '! 

0 

,! 0 
I 
i 

49 
I 
l 
" 
11. 

0 f 

l 
3 i' 

1! 
,1 

0 T 0 
!1 
I, 

11 

8 19 

120 

5 
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I Year 7, 8, 9 : Year 10 ·1 Year 11 Year12 Total Qualification Qualification Name 

Code Full Partial 11· Full 1• Partial ! Full I° Partial I Full 
Qualification Qualification , Qualification i Qualification j Qualification ' Qualification I Qualification 

Partial Partial Enrolments 

Achieved Achieved . Achieved '. Achieved 'l Achieved : Achieved ij Achieved 
Qualification Qualification 

Achieved Achieved 

ICA20111 ; Certificate II in Information, Digital Media and Technology I o o 
l 

0 0 0 0 1 0 

ICT10115 Certificate I in Information, Digital Media and Technology D 8 54 3 7 3 i 24 I 60 
I: I 

84 

'!ICT20115 i: Certificate II in Information, Digital Media and Technology 1 
! 

0 0 

ij.'.~T~~ 15 !! Certificate Ill in Information, Digital Media and Technology ! 
flCT40115 f Certificate IV in Information Technology I 
i ICT40315 i' Certificate IV in Web-Based Technologies 0 
l ! 
r,-- ----· ----

0 

0 

0 

0 

27 101 

2 5 

0 i--0 
'I 

' 0 'I 0 I 

~ 0 

0 

0 

-
0 

588 760 1585 

77 164 

2 
I 
i I 
I 

10 

0 

109 861 724 

40 

I 
169 119 

1 10 I 3 
!, 

1 I 0 r 1 I ,, 

o~\ 
4 i '1 

-o--• 1 i 0 

o l 18 : 0 
l ! 

0 l 1 1. 0 
L..__ r, 

0 3 

288 

13 

--- h 0 l 0 0 ·1 0 I 0 ! 1 1 
__ ' !, If • ,, I 

) -·-1- 0 1: 0 1 I 0 i 0 I 3 I 0 3 1: 1 I 4 
[ ; near coastal) iL 

oior.o o 4!\1 o 11\~ 

-ci-11 --·· ow•---+--o-· -1,. 0 0 0 :, 1 0 1 i __ ~ __ J 
i O ~I 18 : 0 0 0 0 0 l 18 i O :I 18 

-----------

5 

!I ) i l ! II !I I L. _____ _, 
MEA20415 Certificate II in Aeroskills :1 0 !i O I O [, 0 ,l 4 .1 8 1

, 3 '.I 2 ! 7 10 r 17 ------'---------------------!!-_____ 1,,-_____ i,,..I _____ i: I 1! J ii I 

MEM10105 Certificate I in Engineering 'j O i O I O f 5 i 2 ,1
1 

21 I O I O 1 2 26 28 
r ~ ' < '! If I I 

MEM20105 Certificate II in Engineering 11 0 ij O li O !: 1 48 ! 112 l 68 I 17 116 i 130 246 i 

MEM20413 Certificate II in Engineering Pathways I O II O 'I O \· 124 7 4 ! 663 834 I 1 OB 908 895 1803 
1----------❖---------------------i"'------""'ll--____ ...,il--_____ ,1 I , I i MEM30205 Certificate 111 in Engineering - Mechanical Trade :: 0 1 0 ! 0 Ii O I O O I' 0 i

1
, 1 0 1 I 1 '1------ I ,, I ,, I i 

· MEM30505 Certificate ill in Engineering - Technical j O j
1 

0 ii O /, 0 16 33 I 40 I 9 I 56 1 42 j 98 ! 
1---------:.---------------------------:1 I! 1 li I i 11 I l 
MSF20313 Certificate II in Furniture Making ·1i O 1

1\ 0 I 1 ! 2 6 12 3 I 1 •1l 10 15 1
1 25 ; 

i II 11 I i I 
MSF20516 Certificate II in Furniture Making Pathways ' 0 !.. 0 I.' 0 [: 56 8 . 159 . 80 I. 18 1. BB 1: 233 ~321 I 
MSF31113 Certificate Ill in Cabinet Making I 

O j O 10 0 0 I O It O I 1 1• O [, 1 1 1-------'-----------·----------:~'-----'~·-----',· I i I ; 
MSL20109 Certificate II in Sampling and Measurement ! 0 j O l O ,____ 0 . 0 I 17 I 8 ! 11 .,.I·-· 8 I· 28 ! 36 -·· 

MSL20116 Certificate II in Sampling and Measurement O 
1 

O l O i O I 17 ,! 77 I 121 :: 7 i 138 84 :I 222 ! 
MSM10216 Certificate I in Manufacturing (Pathways) I O I O I 2 '1: 0 1, 3 I O I 9 l_i O 14 0 j 14 I ____ _.:.._, _____________________ ,!--------4------1-I _____ , l !1 il i, ____ ~_ 

MST20616 Certificate II in Applied Fashion Design and Technology I O ! 0 I O I 1 :1 4 I 38 fl 76 Ii 10 80 49 · 129 f 
I i ;J . ! :1 r 
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Qualification I Qualification Name 

\ · ·· Full -I,\ Partial Full i Partial Full Partial Full - Partial - Full -- Partial Enrolments 
1. Qualification ! Qualification . Qualification I; Qualification ' Qualification Qualification Qualification Qualification · Qualification Qualification 

Code 

Ii Year 7, 8, 9 Year11 I Year12 I Total [ 

I Achieved I Achieved : Achieved i: Achieved Achieved Achieved I Achieved Achieved ' Achieved Achieved ------1-----------------·-· , .. ,,. ' ----· ,'-.. ------·1-·· 
MST30116 Certificate Ill in Clothing and Textile Production i: 0 ,, 0 0 i 0 0 0 ! 0 , 1 0 1 

.,____ ":------,..---- I I 
MST40516 Certificate IV in Applied Fashion Design a~;:t-·· ·-····-·-··--.. ! 0 , .... lj 0 

1
, 0 _,,,,i · 0 0 ,; 0 I 0 1 1 I 0 1 

1Merchandising________ _ __ J i _____ J ! ____ , : _______ \ ______ ·············---------
NWP20115 rcertificate II in Water Industry Operations 0 ii 0 \ 0 i 0 . - - ,--o -- 0 · 1·--6----,1 0 I 6 0 i- --6----I 

I,,,,, !l I I I ·' j ··-·- 11 • I 
PMA20116 , Certificate II in Process Plant Operations / 0 i1 0 j 0 I 0 ,i 0 i 26 36 : 0 1

1
'. 36 26 ! 62 I 

,------I ' I• 1 • ·I , 1 i 

PSP20112 ! Certificate II in Government Ii 0 1: 0 jl 0 I 0 : 0 I 0 1 0 I 1 0 j 1 I 
I, , ,, , :1 ., , 1 . 

PSP20116 i Certificate 11 in Government ; 0 I' 0 ]! 0 I 0 i 0 i 16 I 13 0 13 16 l 29 ' 
': ........ ,,,,,, .. _,,,,,,,,,,,_J ':- h i I I I f I I 
i PUA21012 Certificate II in Public Safety (Aquatic Rescue) ij 0 j 0 \ 0 I 0 1 1 ! 0 1 0 2 0 11 
!'~•~=•~~m~•=••~=,.,,.,~..,,~ 

0

(.,=~•"~ '"~, ,I r: .,_....,_..,.., j 'I J 

2 

9 i RGR20108 [ Certificate II in Racing (Stablehand) i! 0 ii 0 ,
1
· 0 ·1 0 0 i 0 9 2 ' 

I ' Ii i . I " j I 

I_R_11_1_01_1_5_--+i Certificate I in Resources and Infrastructure Operations i__ O I_;_·----~--~~~0~~, 3 O J O O I O l 10 3 • 13 I 
2 11 

Rll20115 I Certificate II in Resources and Infrastructure Work i O I O ! 0 : 1 O I 9 5 I 7 ! 5 f 17 22 I 
1-------:i Preparation I i I ,,.... ! I ' !_ 

Rll20713 ! Certificate II in Civil Construction ) 0 i 0 I 0 . 0 4 I 2 0 0 I 4 i, 2 6 i 
,, ...... ,. ..J, \ i! ~ : I I t f 
[ Rll20715 I Certificate II in Civil Construction I O 1; 0 I: 0 0 1 [ 6 7 2 I 8 i 8 16 I 
· 1 ri ti i I : l P i 
r Rll30915 Certificate Ill in Civil Construction [ 0 11 0 ( 0 0 0 ! 0 0 i 3 I O I 3 3 I 
' I . I I I I, Fl l ! 
f SFl20111 i Certificate II in Aquaculture I 0 I 0 l: 0 0 4 i 3 i 11 \ 0 , 15 3 j 18 '''j 
!_sFl20211 . Certificate II in Fishing Operations 1i 0 : 0 !". ,,,,.,,, o"' i 0 1 i 11 ! 6 l 0 ·1: 7 11 18 "..J 
t... ,---------------------'1 f. 1_____ _____ [I 1 

i SHB20116 Certificate II in Retail Cosmetics 1_: 0 f_ 0 l;=f1- 3 98 62 i 66 I 9 i.• 165 '------1------------------- Ji 1 !1 , 
SHB20216 Certificate II in Salon Assistant Ii 0 [ o li 0 • ___ o ___ ,_ __ 5_4 ___ i,__ __ 4_o __ ! 55 f 4 109 

SHB30115 Certificate Ill in Beauty Services ii 0 ::• 0 ii" 0 0 2 I 0 i_ 22 : 0 1·. 24 
-------------------------~',_' ---- !1 

Ji : I I: ~ . 
SHB30215 Certificate Ill in Make-Up 11 0 ... 1

1
: 0 I 0 i 0 3 ! 16 I 1 ii 0 : 4 

ii _____ , !i ' ~----! :: 11 

SHB30315 ! Certificate Ill in Nail Technology 0 0 0 

SHB30416 Certificate 111 in Hairdressing 0 0 0 

0 0 0 

0 0 

l 
;1 

0 

74 239 

44 153 

0 24 

16 20 

0 

SIR10116 

SHB40115 1: Certificate IV in Beauty Therapy 0 0 0 0 0 

,, Certificate I in Retail Services 0 0 7 10 

' 0 I i 

I 'I 1 I O -~·· ~-~ ~ I o , 

-----+-----~'i 2 ii 9 i,~-~ 8 i 26 j 11 
. II : . : ____ __,!_ -----:------: 

,j o i_l __ o __ L 1 ; o I 1 1 

0101,1, o]M1 
1: Certificate II in Community Pharmacy SIR20112 0 0 0 0 0 
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i Qualification I Qualification Name 
t j ;, . I' _______ i Ii f 

i.code r r--·¥un . 1 p?~ial_ r ~ull . 1: P?rtial_ r ~~II . I P?rtial_ ! ~ull • I P?rtial_ I ~ull • j; P?rtial_ I Enrolments 
I ii Qualification ii Quahf1cabon I Qualification I' Qualification Quahf1cabon , Qualification I Qualification j Qualification l Quahficat,on i! Qualification 'I 

: j, Achieved I Achieved :
1 

Achieved I· Achieved Achieved I Achieved i Achieved I Achieved 1
1 

Achieved I Achieved I 

!-i S-IR_2_0_1_1_6_7: Certificate II in Community Pharmacy i 0 i1 0 :Ii 0 r 0 0 I 4 II 7 ii 1 ' 7 7 5 i.. 12 
, _____ 1 9 '· · i I 

ISIR20212 I Certificate II in Retail Services ! 0 I -~---1 0 J ______ ~ 0 ,J O I O 1 !l O 1;.,, 1 r 1 

iSIR20216 i Certificate II in Retail Services I 0 I 0 11 0 6 10 i 39 : 166 ii 25 ! 176 I 70 
1 

246 I ' . . . . I ! " i I 1 I .• , ... , 
isiR30216--]certificatelllinRetail I 0 Ii 0 I 0 0 I 7 ! 10 ;i 69 I 8 l1 76 i 18---·~i---94_,,,1 

-----I --------------------.;------! j I 1: 11 . '·. I I SIS10115 . !certificate I in Sport and Recreation I 0 I 0 I 0 · 31 8 ! 36 j 0 I[ 0 f 8 l' 67 , 75 
i_ J !, 11 I I \ i · 

i:certificate II in Sport and Recreation I 0 / 0 ·1 2 I' 2 'J 389 j 1234 i 1457 ii 202 i 1848 1438 

Year 7, 8, 9 Year10 Year 11 Year12 Total 

SIS20115 

SIS20213 [Certificate II in Outdoor Recreation ii 0 - - II 0 I 0 J 0 ·1 33 J 598 ! 817 ii 98 
J 1j j : ------'-_____ !) _____ ~ 

850 696 

3286 

1546 

SIS20313 (Certi!icat~lli;:;-Sportand Recreation I 0 l 0 i---0- · ·· ····t---0- 1 2 I 0 i 31 j 3 I 33 3 36 

------------------------· I II I j 
1
' ' ) 

SIS20513 I Certificate II in Sport Coaching l O I O i O I: 5 ' 62 I 262 I 776 11 107 I 838 374 1
1 

i, I i I ' 11 I I I: ; 

SIS30115 I Certificate Ill in Sport and Recreation l 0 ! 0 I 0 1 30 l 104 ! 507 I 49 ,, . ., I 537 154 r 691 . I, 

SIS30313 f:certificate Ill in Fitness 1 0 I 0 :1• 0 0 . 20 [ 0 l 12 j 0 ! 32 0 j 32 
l, J1 '· • ' :I h " ' 

SIS30315 i Certificate Ill in Fitness j 0 ! 0 I 0 0 j 53 j 54 i 30 I 3 11 83 57 [ 
1 

u " . 
f SIS30413 Certificate Ill in Outdoor Recreation ! 0 I 0 I 0 J: 13 :j 0 ;I 0 I 0 I 0 ii 0 l 13 ,1 
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WACE Achievement Standards 2018 

 

General requirements  

Students must:  

• demonstrate a minimum standard of literacy and a minimum standard of numeracy  

• complete a minimum of 20 units, or equivalents as described below  

• complete at least four Year 12 ATAR courses* or complete a Certificate II** (or higher***) VET 

qualification.  

*In the context of ATAR courses in the WACE, the term ‘complete’ requires that a student sits the 

ATAR course examination or has an approved sickness/misadventure application for not sitting the 

examination in that course. Students who do not sit the ATAR course examination will not have a 

course mark or grade recorded on their WASSA, nor will they receive an ATAR course report.  

Note: for ATAR courses with practical components, students must complete both the written and 

practical examinations.  

**In the context of VET in the WACE, the term ‘complete’ requires that a student has been deemed 

competent in all units of competency that make up a full qualification.  

***The partial completion of a Certificate III or higher VET qualification may meet this requirement 

according to predetermined criteria (see Section 4). 

 

Literacy and numeracy standard  

Students must demonstrate the WACE literacy standard and WACE numeracy standard. For the 

WACE literacy standard, students must demonstrate the minimum standard of literacy by achieving 

Band 8 or higher in the reading and writing tests of the Year 9 National Assessment Program – 

Literacy and Numeracy (NAPLAN) or by successfully completing the reading and writing components 

of the Authority’s Online Literacy and Numeracy Assessment (OLNA).  

For the WACE numeracy standard, students must achieve either Band 8 or higher in the numeracy 

test of Year 9 NAPLAN or successfully complete the numeracy component of the OLNA.  

This means that a student who achieves Band 8 or above in the reading, writing or numeracy test of 

the Year 9 NAPLAN will be considered to have pre-qualified for the corresponding component and 

thus deemed to have successfully completed that component.  

Students who have not pre-qualified in reading, writing or numeracy are required to sit the 

corresponding component/s of the OLNA in Semester 1 of Year 10. If students do not demonstrate 

the standard in Semester 1, then they must sit the component/s in Semester 2 of Year 10 and, if 

required, Semester 1 of Year 11. Subsequently, students may choose when next to sit the 

component/s. Students will have up to six opportunities (in March and September each year) before 

completing Year 12 to demonstrate the WACE minimum standards of literacy and numeracy. 

 

 



Students who do not demonstrate the literacy and numeracy standard by the time they exit senior 

secondary schooling can apply to the Authority to re-sit the OLNA at any age.  

International and mature-age students are required to sit the OLNA at the first available 

opportunity.  

Students who have not pre-qualified through NAPLAN, and who choose not to sit the OLNA, do not 

qualify for the WACE.  

 

 

Breadth-and-depth requirement  

Students must:  

• complete a minimum of 20 units, which may include unit equivalents attained through VET and/or 

endorsed programs. This requirement must include at least:  

o a minimum of ten Year 12 units, or the equivalent  

o four units from an English learning area course, post-Year 10, including at least one pair of 

Year 12 units from an English learning area course  

o one pair of Year 12 units from each of List A (arts/languages/social sciences) and List B 

(mathematics/science/technology). (See table in sub-section 7.2.1)  

 

 

Achievement standard  

Students must achieve at least 14 C grades or higher (or the equivalent, see below) in Year 11 and 12 

units, including at least six C grades (or equivalents) in Year 12 units 
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Our Ref:  Ex1168; 2012/37408 
 
 
 
 
Hon Peter Collier MLC  
Minister for Education; Energy; Indigenous Affairs 
10th Floor, Dumas House 
2 Havelock Street 
WEST PERTH  WA  6005 
 
 
 
 
Dear Minister  
 
Please find attached the report of the Senior School Curriculum and Certification Committee 
established by you to review the current Western Australian Certificate of Education (WACE) 
and provide advice and recommendations for change.  
 
The Committee has reviewed the WACE and the extent to which it is achieving its intended 
goals and meeting the expectations of its many stakeholders – students, parents, employers, 
post-secondary education institutions and the broader community. The report The Western 
Australian Certificate of Education 2015: Responding and adapting identifies a number of 
issues associated with the current WACE which need to be addressed in the immediate 
future. The Report includes a set of seven principles to underpin the proposed changes, a 
design brief and a proposed concept plan for an amended WACE. The changes that are 
proposed are compatible with the Senior Secondary Australian Curriculum, and will assist in 
the alignment of the WACE with the Australian Curriculum. The proposed amendments to 
the WACE are designed to resolve the issues associated with the current WACE and 
provide a senior secondary school certificate which better meets the needs of its 
stakeholders. 
  
The Committee proposes that the amended WACE becomes operational for Year 11 
students in 2015 and for Year 12 students in 2016.  
 
The Committee recognises that the proposed changes to the WACE cannot be implemented 
successfully without additional resources. Separate from this report, the School Curriculum 
and Standards Authority, in conjunction with other agencies, has developed cost estimates 
for implementing the proposed changes.    
 
The Committee is grateful to all those who have provided input to the review including staff 
from the School Curriculum and Standards Authority, the Department of Education, the 
Catholic Education Office and the Association of Independent Schools of Western Australia. 
Valuable input from senior university and vocational education personnel is acknowledged 
together with extensive advice from the Secondary Principals’ Forum which meets regularly 
with senior management from the School Curriculum and Standards Authority.  
  



 

 

The Committee supports the principles, design brief and concept plan for an amended 
WACE which, once implemented, will lead to improved outcomes for Western Australian 
senior secondary students.    
 
Yours sincerely  
 

 
Emeritus Professor Patrick Garnett 
Chair 
 
On behalf of the Senior School Curriculum and Certification Committee 
Emeritus Professor Patrick Garnett, Chair, School Curriculum and Standards Authority 
(Chair) 
Ms Sharyn O’Neill, Director General, Department of Education 
Mr David Axworthy, Deputy Director General, Schools, Department of Education 
Ms Debra Sayce, Assistant Director, Learning and Teaching, Catholic Education Office 
Ms Valerie Gould, Executive Director, Association of Independent Schools of WA  
Mr Allan Blagaich, Chief Executive Officer, School Curriculum and Standards Authority  
Dr Bruce Matthews, Chair, Standards Committee, School Curriculum and Standards 
Authority 
Ms Margaret Herley, Chair, Curriculum and Assessment Committee, School Curriculum and 
Standards Authority 
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EXECUTIVE SUMMARY 

The Western Australian Certificate of Education (WACE) has been fully implemented for 
three years and the Board of the newly established School Curriculum and Standards 
Authority (Authority) has been reviewing whether the WACE is achieving its intended goals 
and meeting the expectations of its many stakeholders – students, parents, employers, post-
secondary education institutions and the broader community. Within this context the Minister 
for Education recently established the Senior School Curriculum and Certification Committee 
(SSCCC) to provide advice and recommendations for changes to the WACE. 

Why is a review timely? 

A review of the WACE is timely because:  

 the reforms to the WACE have been in place for three years and student enrolment 
patterns and more general experiences with the WACE are now available for 
consideration; 

 compulsory schooling until the end of a young person’s seventeenth year, introduced 
in WA in 2008, is now well in place;  

 data analysis undertaken by the Authority indicates that enrolment patterns within the 
WACE are a cause for concern; 

 views expressed by stakeholders suggest that there are concerns about a number of 
features of the WACE; and 

 the implementation of the Senior Secondary Australian Curriculum will soon require 
an alignment of the WACE with that curriculum, providing an ideal opportunity to 
make other desired changes. 

Issues with the current WACE 

Several issues associated with the current WACE have been identified which should be 
addressed in proposing amendments to the WACE.  These include: 

 Stage 1 enrolments are much higher than envisaged and significant numbers of 
students are not undertaking courses commensurate with their ability; 

 low and declining Stage 2 enrolments have resulted in Stage 2 examinations being 
unviable; 

 the current three stage design of WACE courses is incompatible with the Senior 
Secondary Australian Curriculum, which comprises Year 11 and Year 12 courses; 

 significant concerns have been raised regarding the standards of literacy and 
numeracy achieved by students who are currently graduating with a WACE; 

 some students graduating with a WACE are poorly prepared for subsequent 
educational pathways into university or vocational education and training; 

 the Authority is currently unable to provide adequate information about students’ 
standards of achievement in Preliminary course units, Stage 1 course units and 
endorsed programs; and 

 lack of clarity regarding the value and significance of achievement of a WACE. 
 

The Senior School Curriculum and Certification Committee consider that the WACE requires 
fundamental changes in order to meet future needs. These changes are compatible with the 
Senior Secondary Australian Curriculum, and will assist in the alignment of the WACE with 
the national curriculum. 
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In making recommendations regarding changes to the WACE the Senior School Curriculum 
and Certification Committee has developed: 

 a set of seven principles that should underpin the proposed changes to the WACE; 
 a proposed design brief for an amended WACE; and 
 a proposed concept plan for an amended WACE. 

Principles that underpin changes to the WACE 

The seven principles that underpin the proposed changes to the WACE are: 
 

1. Learning is a lifelong process and schooling should prepare students for multiple 
educational pathways. 

2. The WACE should be flexible and accommodate students with diverse backgrounds, 
interests and abilities and from different learning communities. 

3. The WACE should embed both breadth and depth of learning. 

4. Students should engage with courses that are personally challenging, that enhance 
their development and maximise their future study and career options. 

5. Marks and grades awarded should be reliable and comparable across the State, and 
be respected as such by the Western Australian public. 

6. After thirteen years of schooling, students should demonstrate a minimum level of 
literacy and numeracy. 

7. After thirteen years of schooling, students should be prepared for further study in 
either training or university or entry to the workplace. 

Design brief for an amended WACE 

The design brief was developed to guide the task of amending the current WACE in a 
manner consistent with the principles stated above. Key aspects of the design brief are as 
follows:  
 

1. Construct a system of certification and courses that encourages students to select 
courses that are personally challenging and reward student achievement; 

2. Modify the current WACE structure to allow for the eventual integration of the Senior 
Secondary Australian Curriculum;  

3. Provide students, parents and the public with a clear statement of whether a student 
has met the minimum standards of literacy and numeracy required to enter training or 
the workplace; 

4. Modify the current WACE so that most students completing thirteen years of 
schooling achieve either an ATAR or a Certificate II or higher; 

5. Replace the current three stage course design with Year 11 and 12 courses which 
may involve either Authority examinations or school-based Authority-moderated 
examinations/tests; 

6. Maintain a single WACE structure that is inclusive of all students and allows schools 
the opportunity to offer viable and appropriate programs to meet the needs of their 
students and community; and  
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7. Establish moderation processes to ensure that marks and grades are reliable and 
comparable across the State, and are respected as such by the Western Australian 
public. 

N.B. These adjustments to the WACE do not overcome the problems associated with 
small senior school enrolments in some secondary schools – schools will still need to 
consider carefully what they can and should offer to their students and in their 
community. 

Concept plan for an amended WACE  

The following concept plan outlines the main features of the proposed amended WACE. 

1. The WACE will comprise Year 11 courses (Units 1 and 2) and Year 12 courses 
(paired Units 3 and 4). 

2. The structure of the WACE will be modified so that students undertake a minimum of 
ten courses (20 units) across Years 11 and 12 (typically five or more Year 11 courses 
and a minimum of five Year 12 courses); up to a combined maximum of two Year 11 
courses and two Year 12 courses may be replaced by VET programs and endorsed 
programs (VET programs may replace up to two Year 11 courses and two Year 12 
courses; endorsed programs may replace up to one Year 11 course and one Year 12 
course). 

3. The courses will be modified from existing WACE courses. 

4. Year 11 courses will be introduced in 2015 and Year 12 courses will be introduced in 
2016. 

5. The courses in the WACE will be defined as: 

ATAR Courses: 
 Courses with external examinations in Year 12 set by the Authority.   

 Courses will typically be based on current Stage 2 and Stage 3 course units. 

 As Senior Secondary Australian Curriculum becomes available appropriate 
courses will be adopted as ATAR Courses with adaptation to suit Western 
Australian requirements.   

 Only ATAR Courses will be externally examined from 2016. 

General Courses: 
 Courses with school-based tests/examinations and moderation by the 

Authority. 

 Tests/examinations may include Externally Set Tasks (EST).   

 Courses will typically be based on Stage 1 and Stage 2 course units but it 
is likely that modification will be required to the content and assessment in 
current units.   

 As Senior Secondary Australian Curriculum becomes available appropriate 
courses will be adopted as General Courses with adaptation to suit 
Western Australian requirements.  

 Course Advisory Committees will provide advice to the Board regarding the 
appropriateness of General Courses for some subjects.  



 

4 

Foundation and Preliminary Courses:  
 Foundation courses will typically be based on Stage 1 course units and provide a 

focus on literacy and numeracy skills, practical work-related experience and the 
opportunity to build personal skills that are important for life and work.   

 Preliminary courses are focussed on providing a relevant option for students with 
special education needs, in particular those students who cannot access the 
ATAR or general course content with adjustment and/or disability provisions; 
students with an intellectual disability or who have had a severely disrupted 
learning pathway; and students who are unable to progress directly to training 
from school or who require modified and independent education plans. 

 Tests/examinations may include Externally Set Tasks (EST).   

6. Students will be able to select across the suite of ATAR, General and Foundation and 
Preliminary courses offered appropriate to their educational pathways, needs and 
interests. 

7. In order to achieve a WACE students will: 

 complete literacy and numeracy tests to demonstrate a minimum standard. 

 achieve an ATAR1 or complete a Certificate II (or higher). 

 complete two Year 11 English units and two Year 12 English units. 

 complete at least one pair of units from a List A course and one pair of units from 
a List B course in Year 12. 

 complete at least 20 units (or equivalents), including a minimum of 10 units at 
Year 12.   

 achieve a minimum of 6 C grades in 6 Year 11 units and 8 C grades in 4 pairs of 
Year 12 units (or equivalents). 

Note 1: The achievement of an ATAR requires students to complete a minimum 
of four Year 12 ATAR Courses. 

8. Western Australian Statement of Student Achievement (WASSA)  
Every student who completes studies that can contribute towards a WACE will 
receive a Western Australian Statement of Student Achievement (WASSA) which will 
detail achievement in all courses, VET programs and endorsed programs completed 
by the student. 

9. Literacy and numeracy tests will be provided that students are required to complete 
to demonstrate achievement at or above a minimum standard in order to receive a 
WACE. 

 The tests will be mapped to the Australian Core Skills Framework. Achievement 
will be reported on a band scale with a minimum standard based on the skills 
regarded as essential for individuals to meet the demands of everyday life and 
work in a knowledge-based economy. 

 During their senior secondary schooling, students will have multiple opportunities 
to demonstrate achievement at or above the minimum literacy and numeracy 
standards. Students will be able to repeat the tests at semester intervals. 

 Students who have not demonstrated the minimum standards of literacy and 
numeracy will receive a WASSA.   
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10. Foundation English and Foundation Mathematics courses will be introduced within 

the Foundation suite of courses to prepare students for the various forms of writing 
and mathematics required in further training and employment.  

11. Awards 

 A Certificate of Distinction and a Certificate of Merit will recognise student 
achievement dependent on the degree of difficulty of the courses and programs 
undertaken and their level of achievement.  

 These certificates will replace the current Certificates of Commendation and 
Excellence. 

 These certificates will be determined through the allocation of points. 

12. From 2015, all courses (excluding Languages) with fewer than 100 students for two 
consecutive years will be placed on notice and if enrolments remain at or below 100 
students for a third year, the course will be removed from the course list(s). 

13. Syllabuses will be reviewed typically on a five-year cyclical basis, according to 
learning area. 

How the proposed amendments to the WACE address the issues identified 
with current WACE arrangements  

The proposed amendments to the WACE are designed to resolve the issues associated with 
the current WACE and provide a senior secondary school certificate which better meets the 
needs of its many stakeholders. A summary of how the proposed changes will address the 
issues identified previously is set out in the table below. 

Issue with the current 
WACE  How addressed by the proposed amendments to the WACE 

Stage 1 enrolments are 
much higher than 
envisaged and 
significant numbers of 
students are not 
undertaking courses 
commensurate with their 
ability. 

 The new WACE will be based on Year 11 courses 
(comprising two units) and Year 12 courses (comprising 
paired units), providing for greater continuity and depth of 
study. 

 Students must complete a minimum of at least 20 units (or 
equivalents) including a minimum of 10 Year 12 units. 

 A combined maximum of eight unit equivalents of VET and 
endorsed programs is permitted, but with endorsed programs 
being restricted to a maximum of four unit equivalents. 

 Enrolments in Foundation and Preliminary courses will be 
restricted to students for whom they are designed. 
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Low and declining  
Stage 2 enrolments 
have resulted in Stage 2 
examinations being 
unviable. 

 Course stages will be discontinued and will be replaced by 
Year 11 and 12 courses. 

 Only Year 12 ATAR courses will be externally examined (from 
2016). 

 All courses with low enrolments in two consecutive years will 
be placed on notice and, if enrolments remain low, the course 
will be removed from the course list(s). 

The current three stage 
design of WACE 
courses is incompatible 
with the Senior 
Secondary Australian 
Curriculum, which 
comprises Year 11 and 
Year 12 courses. 

 The establishment of Year 11 and Year 12 courses is 
consistent with the Senior Secondary Australian Curriculum. 

 As Senior Secondary Australian Curriculum courses become 
available, appropriate courses will be adopted as ATAR, 
General or Foundation courses and adapted to suit WA 
requirements. 

Significant concerns 
have been raised 
regarding the standards 
of literacy and numeracy 
achieved by students 
who are currently 
graduating with a 
WACE. 

Achievement of the amended WACE will require:  

 completion of two Year 11 English units and a pair of Year 
12 English units; 

 completion of literacy and numeracy  tests demonstrating 
achievement of minimum standards of literacy and 
numeracy; and 

 literacy and numeracy skills will be a focus of Foundation 
English and Mathematics courses. 

Some students 
graduating with a WACE 
are poorly prepared for 
subsequent educational 
pathways into university 
or vocational education 
and training. 

Achievement of the amended WACE will require:  

 demonstration of minimum standards of literacy and 
numeracy; 

 achievement of an ATAR or Certificate II (or higher); and 
 completion of Year 11 and 12 courses that require greater 

depth of study than current Stage 1 units. 
 

The Authority is currently 
unable to provide 
adequate information 
about students’ 
standards of 
achievement in 
Preliminary course units, 
Stage 1 course units and 
endorsed programs. 

 ATAR courses will continue to be externally examined by the 
Authority. 

 School-based tests/examinations for General and Foundation 
courses will be moderated by the Authority and will include 
Externally Set Tasks to assist with moderation and the 
monitoring of standards. 
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Lack of clarity regarding 
the value and 
significance of 
achievement of a 
WACE. 

The new WACE will:  

 require demonstration of an adequate level of literacy and 
numeracy; 

 require the achievement of an ATAR or Certificate II (or 
higher) as preparation for further study or work; 

 involve greater depth of learning by requiring the 
completion of a minimum of 10 Year 12 units; 

 significantly reduce the potential use of lower level 
Foundation courses and endorsed programs;  

 more clearly differentiate on the WACE certificate courses 
taken at different levels of difficulty; and 

 replace current certificates of excellence and 
commendation with certificates of merit and distinction 
which reward students according to both the difficulty of 
the courses they undertake and their level of achievement 
(i.e. grades).  

 

Timelines and financial considerations 

The Committee proposes that the amended WACE becomes operational for Year 11 
students in 2015 and for Year 12 students in 2016.  

The Committee recognises that the proposed changes to the WACE cannot be implemented 
successfully without additional resources. In particular, curriculum and syllabus review and 
revision, the development and implementation of literacy and numeracy tests, expanded 
moderation activities, significantly expanded provision of access to VET Certificates II and 
above, and support for systems/sector professional development and change management 
will require additional funding. Separate from this report, the Authority, in conjunction with 
other agencies, has developed cost estimates for implementing the proposed changes.    
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1. WHY REVIEW THE WESTERN AUSTRALIAN CERTIFICATE OF 
EDUCATION (WACE)? 

1.1 Reasons for reviewing the WACE now 

It is an appropriate time to review the Western Australian Certificate of Education (WACE) to 
determine whether it is achieving its intended goals and meeting the expectations of its 
many stakeholders – students, parents, employers, post-secondary education institutions 
and the broader community.   

A review of the WACE is timely because:  
 the reforms to the WACE, which had their origins some 10 years ago, have been in 

place for three years and student enrolment patterns and more general experiences 
with the WACE are now available for consideration; 

 compulsory schooling until the end of a young person’s seventeenth year, introduced 
in WA in 2008, is now well in place;  

 data analysis undertaken by the Authority indicates that enrolment patterns within the 
WACE are a cause for concern; 

 views expressed by stakeholders suggest that there are concerns about a number of 
features of the WACE; and 

 the implementation of the Senior Secondary Australian Curriculum will soon require 
an alignment of the WACE with that curriculum, providing an ideal opportunity to 
make other desired changes. 

1.2 Culmination of recent senior secondary school reforms in WA 

There have been significant reforms to senior secondary school curricula, assessment and 
certification in Western Australia over the past 10 years. These reforms were undertaken 
following the publication of Our Youth, Our Future (2002) and were designed to:  

provide a post-compulsory system that is inclusive of all students and has sufficient 
flexibility to accommodate the diverse range of learning needs, interests and post-
school aspirations of all students.  (Our Youth, Our Future, 2002, p. 14).  

The aims outlined in Our Youth, Our Future and the reforms flowing from that report are 
consistent with the national goals set out in the 2008 Melbourne Declaration on Educational 
Goals for Young Australians. Along with all other governments in Australia, the Western 
Australian Government has committed to action the goals of this Declaration.  

The final phase of the WACE was implemented in 2010, and it is therefore in its third year of 
complete implementation. The WACE now provides:  

 a much larger number of courses that can count towards university entrance (an 
increase from 32 courses under the previous TEE, to 52 WACE course and 12 VET 
industry-specific courses); 

 courses offered at four stages (Preliminary, Stage 1, Stage 2, and Stage 3);  
 a range of VET offerings, including VET industry-specific courses, VET credit transfer 

and VET integrated within a WACE course; and 
 Endorsed programs that can be taken for credit towards the WACE. 

Section 2 of this paper outlines in more detail the evolution and key aspects of the senior 
secondary school reforms which have taken place in WA over the past 10 years. It also 
describes the main features of the current WACE arrangements. 
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1.3 Increase in the compulsory school leaving age in WA 

As of January 2008, young people in WA have been required to remain at school until the 
end of the year in which they turn 17. This reform has posed challenges in terms of providing 
educational offerings suitable for the needs, interests and abilities of a larger and more 
diverse senior secondary school population. 

1.4 Enrolment patterns within the WACE 

Data analyses (see Section 3) and discussions undertaken to date by the Authority suggest 
that, despite having a number of benefits, the current WACE is not achieving all of its goals 
and that some unintended adverse impacts are evident.  In particular, there is concern that: 

 enrolments in Stage 1 courses are much higher than envisaged.  Combined with lack 
of progression from Stage 1 study to higher Stages, this suggests that many students 
are not being extended in their studies in a manner commensurate with their ability; 

 enrolments in Stage 2 courses are low and declining, raising questions as to the 
functionality of this stage, as well as concerns about the cost to schools of providing 
these courses and the viability of the SCSA running Stage 2 external examinations 
for relatively small numbers of students; and 

 a large proportion of students are undertaking studies that involve neither external 
examinations nor any other moderation processes, raising concerns that the WACE 
does not provide reliable and comparable assessments of differential student 
achievement. 

Section 3 of this paper provides a more comprehensive analysis of enrolment patterns within 
the WACE.  

1.5 Stakeholder concerns about a number of features of the WACE 

Universities, vocational education and training (VET) providers and industry groups have 
expressed concern regarding: 

 the lack of requirement for students graduating with a WACE to demonstrate 
adequate literacy and numeracy skills; and 

 the inadequacy of most of the current Stage 1 courses as preparation for post-
secondary educational pathways or employment. 

1.6 Need for alignment of the WACE with the Senior Secondary Australian 
Curriculum 

All Australian governments have committed to the implementation of an Australian 
Curriculum which identifies eight learning areas: English, Mathematics, Science, Humanities 
and Social Science, the Arts, Languages, Health and Physical Education, and Technologies.  

Development of Australian Curriculum courses is currently underway, under the auspices of 
the Australian Curriculum Assessment and Reporting Authority (ACARA). For Years 11 and 
12, ACARA anticipates the completion of 15 (Year 11 and 12) courses by the end of 2012.  
At this stage, it is uncertain how many additional courses will be developed. 

While the proposed Year 11 and 12 courses are, for the most part, comparable with Stage 2 
and 3 courses in the WACE, the architecture of the two curriculum frameworks is quite 
different.  The Senior Secondary Australian Curriculum is based on Year 11 courses 
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(comprising two units) and Year 12 courses (comprising two paired units) whereas the 
WACE is based on courses offered at Preliminary Stage, Stage 1, Stage 2 and Stage 3, 
regardless of the year of study.  Alignment of the WACE with the Senior Secondary 
Australian Curriculum will therefore be required.  This provides an optimal context in which to 
consider other desired changes to the WACE. 

1.7 Identification by the Authority’s Board and the Minister for Education of the 
need to review the WACE 

The Board of the Authority has identified aspects of the present WACE arrangements which 
it considers require review. In the context of these concerns, and the Minister for Education’s 
agreement to implement the Australian Curriculum, the Minister recently established the 
Senior School Curriculum and Certification Committee (SSCCC) to provide advice and 
recommendations for changes to the WACE.  The Terms of Reference and Membership of 
the SSCCC are presented in Appendix 1. 
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2. CURRENT WACE REQUIREMENTS 

2.1 The reform context in which the WACE was developed 

The current WACE emanated from concerns expressed and recommendations made in Our 
Youth, Our Future (2002), a state-wide review of what was then known as post-compulsory 
education in WA.  
 
The main concern of that review was that the existing TEE system did not cater adequately 
for all students eligible for participation in Years 11 and 12. Our Youth; Our Future 
emphasised the need for a system that was inclusive of all students and could accommodate 
the learning needs, interests and aspirations of all students.  
 
In such a system, the courses were intended to: 

 enable students to participate more fully as adult citizens leaving school by providing 
further opportunities for them to build on their achievement…; 

 enable students to pursue the achievement of learning outcomes in areas of study 
that will facilitate their transition to work, further vocational education and training or 
higher education on leaving school; 

 provide a structure for assessment, moderation and certification for all students that 
meets national and State legislative requirements; and 

 provide for the achievement of VET Units of Competency as an integral part of 
secondary certification…. (Our Youth; Our Future, 2002, p.14). 

Flowing from Our Youth, Our Future, a number of reforms were implemented in WA, 
including:  

 restructuring the senior secondary school curriculum; 
 raising the schooling leaving age by requiring students to remain at school until the 

end of the year in which they turn 17 (from January 2008); 
 introducing new courses for senior secondary schooling, structured by stages;  
 subsequently increasing, from two to four, the number of units offered at Stage 1 in 

21 WACE courses, thereby substantially increasing the number of Stage 1 units 
available to students; and  

 expanding VET and endorsed program provisions for senior secondary school 
students. 

2.2 General features of the WACE 

The current WACE evolved from the above reforms to take its present shape. The WACE 
requirements are outlined in detail in the Western Australian Certificate of Education. WACE 
Manual.  General information for senior secondary schooling 2012, published by the 
Curriculum Council (now the School Curriculum and Standards Authority). 

The WACE is awarded to those senior secondary school students who satisfy its 
requirements. It is a senior secondary certificate recognised nationally in the Australian 
Qualifications Framework (AQF), and by universities, other tertiary institutions, vocational 
education and training providers and industry. 

Generally, students complete two years of senior secondary study to achieve the WACE, 
although provisions enable students to meet the WACE requirements over an extended 
timeframe. 
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Achievement of a WACE is meant to signify that a student has successfully met specified 
breadth and depth requirements, achievement standards and English language competence 
requirements in their senior secondary schooling.  

The requirements for receiving a WACE are: 

 Breadth and depth 
o Complete a minimum of 20 course units or the equivalent. 
o The 20 course units must include at least: 

 four course units from English, Literature and/or English as an 
Additional Language or Dialect, studied during Year 11 and Year 12 
(at least two of these units must be completed in Year 12). 

 one pair of course units from each of List A (arts/languages/social 
sciences) and List B (mathematics/science/technology) completed in 
Year 12. 
 

 Achievement standard 
o Achieve a C grade average or better across the best 16 course units of which 

at least eight must be completed in Year 12. 
o P Stage units, endorsed programs and/or VET credit transfer can reduce the 

required number of course units by up to six units. 
 

 English language competence 
o Achieve a C grade or better in any Stage 1 or higher course unit from English, 

Literature and/or English as an Additional Language or Dialect (except 1A 
and 1B for English as an Additional Language or Dialect). 

o For students who have not achieved a C grade in one of their English, 
Literature and/or English as an Additional Language or Dialect course units, 
schools will need to compare a selection of the student’s work with the work 
samples provided by the Curriculum Council (now the Authority) to verify the 
student has demonstrated the required standard. 

Schools are the main WACE providers for students. When working in partnership with other 
providers, schools retain sole responsibility for managing programs, reporting achievement 
to the Authority and maintaining a record of learning for all students. 

2.3 Current structure of the WACE  

The current WACE provides:  

 52 WACE courses offered at four stages of difficulty (Preliminary, Stage 1, Stage 2, 
and Stage 3) with the intention of catering for the full range of student abilities;  

 a range of VET programs, including 12 VET industry-specific courses which are 
treated as WACE courses, VET credit transfer and VET integrated within a WACE 
course; and 

 endorsed programs (including workplace learning programs, university studies, 
community organization programs and personal development programs) offered by 
some 140 providers in 2012. 

There is substantial flexibility within the WACE in terms of the difficulty of the courses that 
students undertake. While a student is required to complete a minimum of 20 course units to 
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receive a WACE, there are no requirements regarding the levels of difficulty of the units that 
are studied in either Year 11 or Year 12.  

2.4 Catering for diverse interests and educational pathways within the WACE 

The WACE caters for students with diverse interests and preferred subsequent educational 
pathways (i.e. university or training). Students may be university‐bound, have a specific 
vocation in mind involving further vocational education and training, or be planning to enter 
the workforce on leaving school.    
 
A range of education and training courses and programs is available to provide all young 
people with the opportunity to develop knowledge, skills and understanding about 
themselves, their community and the broader world in which they live.  
 
To cater for differences in students’ interests and preferred educational pathways, the 
WACE can include a mixture of WACE courses, vocational education and training (VET) and 
endorsed programs.  Up to 10 unit equivalents of the 20 required for a WACE may comprise 
VET and/or endorsed programs.  Unit equivalence for VET credit transfer is based on the 
nominal hours in the VET program, while the unit equivalence for each endorsed program is 
determined by an Endorsed Programs Panel administered by the Authority. 
 
All students who complete at least one WACE course unit, one VET unit of competency or 
one endorsed program receive a statement of results at the end of Year 12. 

2.4.1  WACE courses 

In 2012 52 WACE courses and 12 VET industry specific courses were available, grouped 
into List A (arts/languages/social science) and List B (mathematics/science/technology).   
 
The four stages offered within WACE courses are designed with increasing levels of 
difficulty, thereby enabling students to study at a stage appropriate to their level of 
development: 

 Preliminary (P Stage) units provide opportunities for practical and supported learning 
to develop the skills required to be successful upon leaving school or in the 
transition to Stage 1 units. Post‐school pathways may include entry level training 
and the workplace.  

 Stage 1 units provide bridging support and a practical and applied focus to develop 
skills required for students to be successful upon leaving school or in the transition 
to Stage 2 units. Post‐school pathways generally include vocational education and 
training including apprenticeships, traineeships or the workplace. 

 Stage 2 units provide opportunities for applied learning with more focus on academic 
learning for transition to Stage 3 or post‐school options including vocational 
education and training, apprenticeships and traineeships, university and the 
workplace. 

 Stage 3 units provide opportunities to extend knowledge and understandings in 
academic learning contexts. Typically, the post-school pathway is further study at 
university with some students opting for the workplace or enrolling in vocational 
education and training.  
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2.4.2  VET within the WACE 

VET engages school students in work‐related learning built on strategic partnerships 
between schools, registered training organisations, business, industry and the wider 
community. Up to 10 unit equivalents of VET and/or endorsed program credit transfer can be 
undertaken as part of the 20 units required for a WACE.  
 
Completion of VET programs provides students with credit towards nationally recognised 
vocational qualifications within the Australian Qualifications Framework. A broad range of 
post‐school vocational options and pathways is available through VET study. 
 
VET study within the WACE can be undertaken in three ways: 

 VET industry specific courses (full qualifications only); 
 VET credit transfer; and 
 VET integrated within WACE courses. 

 
VET industry specific courses 
VET industry specific courses include a full qualification from a training package and 
contribute to the WACE as a WACE course.  A grade of ‘C’ is awarded for each of the 
course units aligned with the course.    
 
Credit for a VET industry specific course is awarded upon completion of all course 
components.  If any part of the course is not completed, the student does not receive course 
unit credits for any of the course units linked to the VET industry specific course.  Instead, 
units of competency are awarded unit equivalence for the nominal hours that have been 
achieved.  
 
VET credit transfer 
VET credit transfer refers to VET units of competency that are delivered and assessed 
independently of a WACE course unit. 
 
Students who study in this way and attain a nationally recognised VET unit of competency 
that leads to a full or partial AQF qualification can gain VET credit transfer towards the 
WACE. One unit equivalent is credited for every 55 nominal hours successfully achieved, up 
to a maximum of 10 unit equivalents. 
 
VET integrated within courses 
VET integrated within a WACE course involves students undertaking one of more VET units 
of competency concurrently with a WACE course unit.  VET qualifications with units of 
competency that may align with the WACE course are identified in the course.  No unit 
equivalence is given for units of competency attained in this way. 

2.4.3 Endorsed programs 

Endorsed programs provide access to areas of learning not covered by WACE courses or 
VET, and may contribute to the WACE depth and breadth requirements. Up to 10 equivalent 
units of VET credit transfer and/or endorsed program study can be undertaken as part of the 
20 units required for a WACE.  
 
A wide range of endorsed programs is available in a variety of settings by schools, training 
organisations and workplaces, universities and community organisations, with 140 providers 
making programs available in 2012. 
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3. STUDENT ENROLMENT PATTERNS WITHIN THE WACE 

3.1 Participation and retention 

The 2002 review, Our Youth: Our Future, was set within the context of WA State and 
Australian Government goals of increasing retention rates to Year 12, and providing 
opportunities for all students to obtain a post-compulsory secondary education which was 
relevant to their future (Our Youth: Our Future, 2002, p.2). 

3.1.1 Categories of educational activity  

The participation of 17 year olds is monitored by the Authority using the following categories: 
 school enrolments – students involved in schooling; 
 notices of arrangement – students who have made application to be exempted from 

enrolment in school to enable them to pursue full-time work or training; and  
 non-participating and other – students who have left school, not re-enrolled, left WA, 

graduated or whose whereabouts are unknown. 

Table 1 identifies the numbers of 17 year olds within each of these categories from 2009 to 
2011. During this period the relevant total population increased by 720, school enrolments 
increased by 983, notices of arrangement decreased by 211 and the non-participating/other 
category decreased by 52 showing a marginal swing towards staying at school.  

Table 1: Participation categories for 17 year olds, 2009 - 2012 
Participation  2009 2010 2011 

School enrolments 23944 24063 24927 

Notices of arrangement 4099 4030 3888 

Non-participating and other 2714 2714 2662 

Total cohort number 30757 30807 31477 

 

3.1.2 Student retention rates 

Figure 1 shows the estimated population of 17 year olds and Year 12 enrolments in WA for 
the period 1996-2012. Year 12 enrolments increased quite markedly from 2009 to 2011.   
 
Figure 1: WA Year 12 participation and retention data: 1996 - 2011 
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Table 2 presents Year 12 data regarding the numbers of eligible students who completed 
Year 12 and the numbers and percentages of students who successfully completed a WACE 
in the period 2009-2011.  

Table 2:  Year 12 completions as a percentage of the eligible 17 year-old cohort 

Year  Number of eligible 
students who 
completed Year 12 

Number of Year 12 
students who completed 
the WACE 

Percentage of eligible 
students who completed 
a WACE 

2009 19,830 19,080 96.2% 
2010 21,296 20,713 97.3% 
2011 21,621 21,057 97.4% 
 
Two factors are likely to have influenced the increase in Year 12 participation and WACE 
completion identified in Figure 1 and Table 2.  The increased school leaving age in 2008 and 
some growth in the relevant-age population are factors of note.   

3.2  Enrolments within the WACE  

In order to achieve a WACE, students must complete a minimum of 20 course (semester) 
units or equivalent and meet various requirements relating to breadth and depth of study, 
achievement, and English language competence. Typically, a student would enrol in 20-24 
units over two years of full-time schooling (five or six units per semester). 

As part of providing for broad and diverse programs within the WACE, students can 
undertake studies in WACE courses, VET programs or endorsed programs. The number of 
courses available to students depends on their school, with schools typically offering from 15 
to 40 courses. 

Year 12 average student enrolments in 2010 and 2011 across the three main categories of 
offerings (WACE courses, VET programs and endorsed programs) are set out below. 

Table 3: Year 12 average student enrolments in different categories of offerings  
(2010 – 2011) 

Year WACE Unit 
Equivalents VET Unit Equivalents Endorsed Programs 

Unit Equivalents 
2011 10.25 1.71 0.39 
2010 10.35 1.52 0.31 

It is clear from Table 3 that the vast majority of unit equivalents taken by Year 12 students 
are in the WACE courses, followed by VET programs and endorsed programs. The unit 
equivalents taken in the latter two categories are well below the number permissible within 
the WACE (i.e. 10 VET and/or endorsed program unit equivalents out of the 20 units 
required over Years 11 and 12). 

3.3  Enrolments within WACE course stages 

3.3.1 Student enrolment patterns by stage: an overall picture 

As noted previously, a feature of the WACE is that it enables students to study at different 
stages (i.e. Preliminary, Stage 1, Stage 2, Stage 3), to suit their levels of ability and 
development.  

  



 

17 

This flexibility is such that there is no prescription as to the stages of study required to be 
undertaken in Year 11 or Year 12 to obtain a WACE.  To obtain an ATAR, however, four 
Stage 2 and/or Stage 3 WACE courses which require an external examination must be 
taken. 

For Stage 2 and 3 courses, the Authority exercises quality control and monitors standards 
through prescribed syllabuses, moderation processes and external examinations. For Stage 
1 courses, while syllabuses are prescribed, there are no moderation or external examination 
processes with which to monitor standards of student achievement.  

Year 12 course unit completions at each stage are identified below for 2010 and 2011.  

Table 4: Year 12 student unit completions by stage and by system/sector (2011–2010) 

 

These data indicate that: 
 the percentage of Stage 3 unit completions is close to 50% across the State, 

increased by about 4% from 2010 to 2011, and is higher for independent and 
Catholic schools than for public schools; 

 the percentage of Stage 2 unit completions is about 15% across the State, 
decreased about 4% from 2010 to 2011, and is higher for independent schools than 
for Catholic and public schools; 

 the percentage of Stage 1 unit completions is about 36% across the State, remained 
fairly constant from 2010 to 2011, and is higher for public schools than Catholic and 
independent schools; and 

 the percentage of Preliminary unit completions is very low (less than 1%). 

The data suggest that there is a trend towards bifurcation of Year 12 enrolments into Stage 3 
(for students with an interest in university entrance) and Stage 1 (for students who do not 
have an interest in university entrance).  

The decline in Stage 2 enrolments is probably attributable to a range of factors including the 
‘increment’ provided for students undertaking Stage 3 units; the relatively low scaled scores 
achieved by most students undertaking Stage 2 units; a continuing perception within 
Western Australia (unlike, for example, NSW and Victoria) that examinations are only 
appropriate/required for students seeking university entrance; and the impact of Stage 2 
enrolments on schools’ median ATARs and media ranking of schools in league tables. The 

No. % No. % No. % No. %

State 21621 226925 50 0.02 80847 35.63 33239 14.65 112789 49.70

Public 11020 112890 29 0.03 53796 47.65 15167 13.44 43898 38.89

Catholic 4753 53960 21 0.04 17675 32.76 7853 14.55 28411 52.65

Independent 4959 51137 0 0.00 9232 18.05 9113 17.82 32792 64.13

Other 889 8938 0 0.00 144 1.61 1106 12.37 7688 86.01

State 21295 225237 65 0.03 79311 35.21 42450 18.85 103411 45.91

Public 11059 113944 48 0.04 53268 46.75 19386 17.01 41242 36.19

Catholic 4621 53401 12 0.02 17273 32.35 11736 21.98 24380 45.65

Independent 4917 50765 4 0.01 8745 17.23 10235 20.16 31781 62.60

Other 754 7581 0 0.00 24 0.32 1029 13.57 6528 86.11

Units completed at each stage
P Stage Stage 1 Stage 2 Stage 3

2010

Year
Number F/T 
eligible Year 
12 students

Total 
number of 

units 
completed

System 
/Sector

2011 Catholic

Gov’t 

PublicGov’t 
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very low enrolments in Stage 2 courses brings into question the cost to schools of running 
these courses, and the viability of the Stage 2 external examinations run by the Authority. 

The percentage of Stage 1 enrolments (generally considered as entry units for senior 
secondary education) is considerably higher than might have been expected. The data 
suggest that there is a substantial number of Year 12 students who are not undertaking 
courses at a level of difficulty commensurate with their ability. In addition, discussions the 
Authority has held with WA universities and VET providers indicate that Stage 1 courses are 
viewed as having insufficient rigour for students who wish to enter a university bridging 
program or many VET programs. 

In considering a WACE for the future, the enrolment patterns for the different stages warrant 
close attention, as do the reasons which may underpin those patterns.  These matters are 
discussed further in Section 5. 

3.3.2  Student enrolment patterns by stage: breakdowns by school system/sector, 
socio-economic status (SES), location, Indigenous status and gender  

 
Figure 2 identifies the percentages of Year 12 students enrolled in course units at each 
stage in 2011 in the following categories: 

 School system/sector - government schools, catholic schools and independent 
schools; 

 Socio-economic status – high, medium and low; 
 Location – metropolitan and country; 
 Indigenous status; and 
 Gender – male and female. 

Figure 2: Percentages of 2011 Year 12 students enrolled in course units at each stage      
in various categories 

 

This data indicates that Stage 1 enrolments are particularly high for government and 
Catholic schools, low and middle SES students, Indigenous students, and are higher for 
country students than metropolitan students and higher for males than females.  
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The data also indicates that current WACE enrolments are perpetuating previous patterns of 
educational disadvantage. Students from educationally advantaged backgrounds are 
engaging more in higher and more demanding Stage 3 courses, while students from 
traditionally educationally disadvantaged backgrounds are over-represented in lower level 
and less demanding Stage 1 courses. 

3.3.3 Extent of progression to higher stages  

Given the sizeable proportion of Stage 1 unit completions (greater than 35% of all Year 12 
course unit completions in 2011), and the original intention that Stage 1 course units were 
intended to provide a bridge to Stage 2 course units, it is of interest to examine the extent of 
progression from Stage 1 studies to Stage 2 from Year 11 to Year 12.   

Earlier analyses undertaken by the former Curriculum Council have shown that for students 
who enrolled in Stage 2 units in Year 11 in 2010, most either advanced from Stage 2 to 
Stage 3 in Year 12, or enrolled in a more demanding unit pair in the same stage. In contrast, 
for students who enrolled in Stage 1 units in Year 11, approximately 76% enrolled in Stage 1 
again in Year 12, either in the same or a different pair of units. 

Lack of progression from Stage 1 to Stage 2 course units has been examined in some detail 
in relation to English and Mathematics.  These subject areas are of special interest because 
of the importance of literacy and numeracy to further study and employment.  These 
analyses indicate that in English and Mathematics, for many students who studied Stage 1 in 
Year 11 and again in Year 12, or who dropped from Stage 2 in Year 11 to Stage 1 in Year 
12, this was an easy option which secured them reasonable grades in Year 12 but did not 
extend them as was the initial intent. 

School Curriculum and Standards Authority data for Year 12 students in 2012 show that 
6050 students are studying Stage 1 English, while 5700 students are studying Stage 1 
Mathematics.  These enrolments constitute about 25% of the Year 12 student cohort.  

The poor rate of progression from Stage 1 to Stage 2 courses in English and Mathematics, 
as well as the lack of formal literacy and numeracy requirements in order to receive a 
WACE, may be important factors in limiting students’ acquisition of skills in these important 
domains. In considering a WACE for the future, securing and confirming appropriate levels 
of literacy and numeracy for all WACE graduates is a matter warranting attention. 

3.4 Enrolments in VET programs  

VET in schools serves multiple purposes for senior secondary school students. These 
include: 

 achieving senior secondary school graduation;  
 exploring a possible career option;  
 becoming competitive in seeking employment; or  
 providing a pathway into further vocational education and training. 

As described in 2.4.2 there are three ways in which VET study can be undertaken within the 
WACE. These are: 
 
VET industry specific courses. These courses are nationally recognised VET qualifications 
that are packaged as WACE courses. They have been developed in close consultation with 
industry. If the student completes the full qualification and mandatory workplace learning, 
this is recognised as a WACE course. If the student does not complete the full qualification 
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or mandatory workplace learning, unit equivalent credits for completed units of competency 
are awarded based on nominal hours. 

VET credit transfer. This is the most used method of getting credit for VET units of 
competency. Delivery and assessment of units of competency occurs independently of 
WACE course delivery.  Unit equivalence is awarded on the basis of one unit equivalent for 
every 55 nominal hours successfully achieved, to a maximum of 10 unit equivalents. 

VET integrated within courses.  Where individual units of competency are directly aligned 
with content in a WACE course, the units of competency are achieved as part of a student’s 
WACE course. No unit equivalence is awarded for units of competency achieved in this way 
as the student is already receiving credit for the WACE course units. 

All VET, including industry-specific courses and VET transfer for WACE credit, requires 
registered training organisation (RTO) delivery, assessment and quality control under the 
Australian Quality Training Framework (AQTF). Schools providing VET options must 
therefore either become an RTO or work in a partnership arrangement with a RTO for 
delivery, assessment and certification. 

Vocational education and training (VET) in school programs were introduced in Western 
Australia in 1997. Since that time, participation in these programs has grown from 3% of 
Year 11 and 12 students to an enrolment rate of 39% in 2011.  

Table 5 identifies the enrolments of Year 12 students in different modes of VET program 
delivery for the period 2009-2011. 

Table 5: Year 12 student enrolments in different modes of VET program delivery  
(2009 – 2011) 
 
Method of VET delivery 2009 2010 2011 
VET industry specific courses 95 830 646 
VET credit transfer 5,158 6,756 7,157 
VET integrated within courses 933 846 807 
 
The data in Table 6 shows the steady increase in recent years in the numbers and 
percentages of Year 12 students completing VET units of competency and VET 
qualifications at Certificate II or higher.   

Table 6: Number and percentage of Year 12 students achieving VET qualifications  
 
Year  Number of 

eligible 
students who 
completed 
Year 12 

Number of 
students 
completing VET 
units of 
competency 

Percentage of 
students 
completing VET 
units of 
competency 

Number of 
students 
with Cert II or 
higher  

Percentage of 
students with 
Cert II or 
higher 

2009 19,830 6,552 33.0% 3,437 17.3% 
2010 21,296 7,785 36.6% 4,343 20.4% 
2011 21,621 8,065 37.3% 4,905 22.7% 
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The numbers of Year 12 students who achieved specific VET qualifications in 2011 are set 
out in Table 7.  

Table 7: The numbers of Year 12 students who achieved VET qualifications in 2011 

Gender VET qualifications achieved by Year 12 FT students 
 Cert I Cert II Cert III Cert IV Total 
Female 1,244 2,042 468 83 3,837 
Male 1,885 2,016 219 77 4,197 
Total 3,129 4,058 687 160 8,034 
 

In summary, VET offerings have provided an increased range of educational opportunities 
for students. There is a widely held view that these offerings are highly appropriate for a 
substantial number of students and that enrolments are likely to increase further in the 
future.  

3.5 Enrolments in endorsed programs  

Endorsed programs were approved by the Curriculum Council in 2006 for implementation in 
2007. Students can claim up to ten unit equivalents (50%) from endorsed programs.  
Endorsed programs are used for multiple purposes. These include: 

 recognising and recording students’ extra-curricular achievements such as AMEB 
music examinations, Duke of Edinburgh awards, etc.; 

 gaining experience and skills from work-based learning in the workplace; 
 gaining exposure to university studies; 
 developing a range of life skills through involvement in personal development 

programs; and 
 providing study options for students with special education needs and students at risk. 

Endorsed programs may be delivered as part of the school curriculum or can be achieved 
through extra-curricular activities. They may be integrated into WACE courses or undertaken 
independently. Achievement in endorsed programs that are not integrated within WACE 
courses are awarded unit equivalence. Achievement in endorsed programs that are 
integrated within a WACE course are reported on a student’s statement of results but are not 
awarded unit equivalence. 
 
There are four categories of endorsed programs: 

 Workplace learning programs; 
 University studies; 
 Community organisation programs; and 
 Personal development programs. 

 
There has been a proliferation of endorsed programs on offer, with 2622 programs available 
in 2011 (Table 8).  
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Table 8: Numbers of approved endorsed programs in four categories of programs 
(2011) 
 

Category Number of endorsed 
programs 

Community organisation 2403* 
Personal development 137 
University studies 79 
Workplace learning 3 
Total 2622 
* 2091 of these programs are Music and Speech and Drama as all grades of practical and theory examinations 
for all instruments for several examining bodies have separate codes. 
 

For endorsed programs, the Authority’s only quality assurance mechanism is through the 
initial approval (and renewal) processes for program registration.  

As indicated previously, the mean Year 12 endorsed program enrolment for unit equivalence 
was 0.39 units in 2011. This was an increase from 0.31 units in 2010. 

Table 9 shows the numbers of Year 12 student achievements in endorsed programs (over 
Years 10-12 of their schooling) reported by schools for the period 2007-2011. The data 
indicates strong growth in the number of endorsed program achievements reported in all 
categories except for that of university units. 

Table 9:  Reported student achievements in endorsed programs (2007–2011) 

Endorsed program category 
Numbers of students 

2007 2008 2009 2010 2011 
Community organisation 618 2,046 2,833 3,589 4,784 
Personal development 1,904 4,899 6,566 10,615 13,969 
University studies 156 158 111 117 168 
Workplace learning  402 546 4,663 5,253 5,988 
Total 3,080 7,649 14,173 19,574 24,909 

 
The growth in endorsed programs, the potential to complete up to 50% of a WACE with 
these programs and the Authority’s limited capacity to assure the quality of these programs 
are significant issues that require further consideration.  

The School Curriculum and Standards Authority is currently undertaking a review of its 
endorsed programs with a view to clarifying the purpose of these programs and establishing 
in what form they may contribute to the WACE into the future. 
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4. STUDENTS’ POST-SECONDARY EDUCATION PATHWAYS 

Students completing the WACE should, depending on their diverse backgrounds, interests 
and abilities, be well prepared for multiple post-secondary pathways including further study 
in either higher education or vocational education and training, or entry to the workplace. 

4.1 Pathways to higher education 

The Australian Government has implemented a set of reforms aimed at: (1) increasing the 
percentage of 25 to 34 year olds holding a bachelor degree to 40% by 2025, and (2) 
achieving 20% of undergraduate enrolments from the lowest socioeconomic quartile by 
2020.  

In Western Australia the most common entry pathway to universities for school leavers is via 
the Australian Tertiary Admission Rank (ATAR). An ATAR (which ranges between 0 and 
99.95) reports a student’s rank position relative to the estimated total population of persons 
of Year 12 age. In WA the requirement for eligibility for an ATAR is four Stage 2 and/or 
Stage 3 WACE courses which require an external examination.  

The numbers of students attaining an ATAR has increased in WA over the period 2007-2011 
as shown in Figure 3 below. 

Figure 3: Cumulative counts of students achieving an ATAR in Western Australia 
(2007-2011) 

 

While the ATAR is the most common entry pathway to universities in WA that is not the case 
for all universities. Universities use several alternative entry pathways including VET 
qualifications, portfolio entry and a range of bridging/university preparation programs of 
variable length and intensity.  
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The requirements for calculating an ATAR are determined by the Tertiary Institutions Service 
Centre (TISC) and not the Authority. The percentage of Western Australian students who 
achieve an ATAR has been raised as an issue of concern by universities and in the media.  

ATAR participation rates can be measured in different ways, for example, the percentage of 
the estimated population of persons of school leaving age (using the MCEETYA-endorsed 
method and Australian Bureau of Statistics population estimates)1 or the percentage of 
students who achieve the relevant state education certificates issued at the end of Year 12 
schooling2. Table 10 includes a comparison of these two measures, using the 2010 Year 12 
cohort, across several states. 

Table 10: ATAR participation rates in selected Australian states (2010)  

State 

Percentage of 
students achieving an 
ATAR in the total 
population of the age 
cohort1  

Percentage of 
students achieving an 
ATAR in the 
population of students 
achieving state 
certificates2  

Western Australia 40.7% 59.2% 
New South Wales 56.3% 82.8% 
Victoria 65.8% 94.9% 
Queensland 75.3% n/a 

It is difficult to make meaningful comparisons of the percentages of students achieving an 
ATAR in the various states. This is because states have different requirements for the 
various state education certificates and different processes for assessing eligibility for an 
ATAR. In New South Wales, students undertake the Higher School Certificate and there is a 
culture of students sitting for examinations regardless of their post-school aspirations. 
Following the recent increase in the school leaving age, the NSW Board of Studies is now 
developing additional subjects that do not require examinations. In Victoria, students can 
undertake the Victorian Certificate of Education and/or the Victorian Certificate of Applied 
Learning (which has a vocational education orientation). Victoria also has an established 
culture of examinations as a normal part of secondary education. In Queensland, the 
Queensland Certificate of Education does not require any external examinations. 
Queensland uses the Queensland Core Skills Test as part of its scaling processes to derive 
students’ ‘overall positions’ which translate into ATARs.  

The lower percentage of Western Australian students who attain an ATAR (on both 
measures) is because of the requirement that to be eligible for an ATAR students must 
complete four Stage 2 and/or Stage 3 WACE courses including sitting external 
examinations. Students who are enrolled primarily in stage 1 units, VET programs or 
endorsed programs are therefore ineligible for an ATAR. 

The issue of WA’s lower percentage of students achieving an ATAR in the total population of 
the age cohort is a somewhat misleading indicator and needs to be considered in context. 
Figure 4, below, plots the cumulative percentage of students achieving an ATAR as a 
function of the ATAR in the various states. The figure shows quite clearly that states with 
higher percentages of students achieving an ATAR at the end of Year 12 have much higher 
percentages of students achieving a very low ATAR. For example, in Western Australia over 
80% of students who achieve an ATAR receive a ranking of 55 or above; in Queensland less 
than 55% of students who achieve an ATAR receive a ranking of 55 or above. In other 
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words, simply increasing the percentage of students who receive an ATAR will not 
necessarily greatly increase the numbers of applicants for university entrance who achieve a 
competitive ATAR. 

Figure 4: Cumulative percentages of students achieving an ATAR in 2011 

 

In general, the introduction of the WACE does not seem to have had much influence on the 
percentage of Year 12 students seeking to obtain an ATAR for the purpose of gaining 
university entrance. Discussions with university personnel suggest that Stage 1 courses 
have insufficient rigour for students who wish to enter a university bridging program. 
Furthermore, the wholly school assessed courses taken by many students prior to the 
introduction of the WACE were considered to be much better preparation for students 
seeking to enter university through alternative entry programs and bridging programs.  
 

4.2 Pathways to further vocational education and training 

Entry requirements for TAFE are course-specific and may include a particular level of 
schooling, a lower level VET qualification or specific levels of communication and 
mathematics skills. Communications and mathematics skills are assessed as basic, 
developed, well developed and highly developed. Selection criteria include the student’s 
qualification pathway, work experience/employment and education/skills development. 
Sound language, literacy and numeracy skills are necessary when seeking entry to VET 
programs as students require these foundations to make effective transitions into training, 
apprenticeships and traineeships.  

Discussions the Authority has held with state training providers indicate that Stage 1 courses 
are viewed as being inadequate preparation for students who wish to enter many VET 
programs. 
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4.3 Pathways to work 

Students proceeding from school directly to work should have achieved adequate standards 
of literacy and numeracy, a Certificate II or better, preferably in an area relevant to their 
potential employment, and have acquired some workplace learning (such as that provided 
through WACE Workplace Learning courses). There is a widely held view that many 
students who currently graduate with a WACE do not have adequate standards of literacy 
and numeracy and are under-prepared for direct entry into the workforce. 
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5. ISSUES TO BE ADDRESSED IN DEVELOPING A WACE FOR THE 
FUTURE 

A major objective in the establishment of the WACE was to provide a system that is inclusive 
of all students and has sufficient flexibility to accommodate the diverse range of learning 
needs, interests and aspirations of all students. The current WACE does, through the 
breadth of study opportunities it provides, cater for students who have different needs and 
preferred post-secondary pathways.  A wide range of courses and vocational education 
opportunities are available that are suitable for students who are university‐bound, those 
who seek further vocational education and training, and those who plan to enter the 
workforce on leaving school.    
 
However, an analysis of enrolment patterns, feedback from a range of stakeholders and 
emerging external factors suggests that there are several aspects of the current WACE that 
need to be addressed. This section identifies the issues that need to be addressed in 
shaping a WACE for the future.  

5.1 Stage 1 enrolments are much higher than envisaged and significant numbers 
of students are not undertaking courses commensurate with their ability 

The WACE provides opportunities for students to study at a level of difficulty commensurate 
with their ability by offering WACE courses at up to four stages of difficulty. Unfortunately, as 
indicated in Section 3.3, many more students are studying courses at Stage 1 than was 
anticipated and are not undertaking courses commensurate with their abilities.  

In 2011, Stage 1 unit completions made up approximately 36% of all unit completions. In 
contrast, only about 15% of unit completions were at Stage 2.There is a clear bifurcation 
between Stage 1 (often seen as being for students who do not have an interest in tertiary 
selection), and Stage 3 (often seen as being for students who do have an interest in tertiary 
selection). 

The high percentage of unit completions at Stage 1 might not be considered problematic if 
those units were serving their intended purpose of providing a transition to higher stages of 
study.  Several factors relating to Stage 1 study are cause for concern and suggest that this 
purpose is not being met.   

In particular: 
 approximately 76% of students who take Stage 1 units in Year 11 also take Stage 1 

units (in the same or different pairs) in Year 12.  This is not consistent with the 
intended transition role of Stage 1 units;  

 there is considerable evidence that many students take Stage 1 units in Year 12 after 
having achieved a C grade or higher at Stage 1 (or even Stage 2) in Year 11.  As 
would be expected, many of these students achieve similar or even higher grades in 
Year 12.  This pattern is not consistent with the aim of extending students to achieve 
at the highest level possible; and 

 universities and VET providers have raised concerns regarding the standard of Stage 
1 courses and their unsuitability as preparation for entry to university or vocational 
education and training. 

 
These concerns point to a need to consider whether the requirements for the WACE should 
be changed to make higher stages study more attractive to students, particularly those who 
may not be focusing on university study after leaving school.   
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It has been widely mooted that Stage 1 units are attractive to students (and their schools) 
because they are not externally examined.  If this is a major reason for the high level of Year 
12 enrolments in Stage 1 units various options could be considered, including: 

  reducing the focus on external examinations in Stage 2 units; or 
  specifying that, in order to receive a WACE, students must complete a minimum 

number of units at particular level, especially during Year 12. 

In summary, the high level of enrolment in courses at Stage 1 is clearly evident and indicates 
that many students are not undertaking courses commensurate with their ability.  

5.2 Low and declining Stage 2 enrolments have resulted in Stage 2 examinations 
being unviable 

The decline in Stage 2 enrolments between 2010 and 2011 (Section 3.3.1) has continued in 
2012 and now stands at approximately 13%. As described in Section 3.3.1, the low and 
declining Stage 2 enrolments are probably attributable to a range of factors. 

In the 2012 Authority examinations, 52 examination papers were set at Stage 2. There were 
no enrolments in five of these examinations, enrolments of less than 20 in twelve 
examinations and enrolments of less than 100 in thirty examinations. The setting of 
examinations is an expensive exercise and it is inappropriate to use the Authority’s limited 
resources to set examinations for courses with very small enrolments.  

5.3 The current three stage design of WACE courses is incompatible with the 
Senior Secondary Australian Curriculum, which comprises Year 11 and Year 12 
courses 

A significant task facing the Authority is to align WACE courses with the Senior Secondary 
Australian Curriculum. This work also provides an opportunity to consider any other changes 
to the WACE which may be desired.  

The Australian Curriculum identifies eight learning areas: English, Mathematics, Science, 
Humanities and Social Science, the Arts, Languages, Health and Physical Education, and 
Technologies. The F-10 curriculum is being developed in three phases and is scheduled for 
completion by the end of 2013.  The State Minister for Education has approved the 
implementation of Phase 1 of the Australian Curriculum for Years F-10, to be completed by 
mid-2015. Subject to the approval of the Minister, it is anticipated that schools will 
commence formal implementation of Phases 2 and 3 of the Australian Curriculum from the 
commencement of 2014. 

For Years 11-12, ACARA anticipates the completion of 15 two-year (Year 11 and 12) 
courses by the end of 2012. These courses are English (four separate courses); 
Mathematics (four courses); Science – Biology, Chemistry, Earth and Environmental 
Science; History – Ancient History and Modern History; and Geography. It is uncertain at this 
stage how many additional courses will be developed.  

While the proposed Year 11 and 12 courses are, for the most part, comparable with Stage 2 
and 3 courses in the WACE, the architecture of the two curriculum frameworks is quite 
different. The Senior Secondary Australian Curriculum is based on year-long courses at 
Year 11 (comprising two units) and Year 12 (comprising two paired units – i.e. a year-long 
course), whereas WACE courses are structured around three major stages, often with 
multiple semester-length units at each stage.  
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The Authority will need to give consideration to the subjects developed within the Australian 
Curriculum, the subjects that the Authority will continue to offer in WA that are not developed 
within the national curriculum, and the need for a consistent structure of courses across the 
final two years of schooling. Consistent with the Ministerial Agreement to establish a national 
curriculum and subject to the Minister’s approval, appropriate Senior Secondary Australian 
Curriculum courses will be adopted with adaptation to suit Western Australian requirements.   

This alignment task provides an opportunity to address issues noted in this review, including: 
 the lack of specification in the current WACE of the stages of study to be undertaken 

during Year 12; and 
 the need for greater depth of study, with the year-long courses within the Senior 

Secondary Australian Curriculum offering a way of providing greater continuity and 
depth of study within a subject area.  

5.4  Significant concerns have been raised regarding the standards of literacy and 
numeracy achieved by students who are currently graduating with a WACE 

Within the current WACE, there are very limited requirements for students to demonstrate 
specific levels of literacy or numeracy.  

Students are required to achieve a C grade in any of the four English units they must 
complete during Year 11 and 12. Given that many students are only completing Stage 1 
English units, for which there is no external assessment or moderation in place, the Authority 
is unable to ensure that students are achieving even a basic standard of literacy.   

Within the WACE there are no specific requirements relating to numeracy and students are 
not required to study any Mathematics units in Years 11 and 12.    

The Authority has received considerable feedback from state training providers and 
employer groups that many students are not achieving satisfactory levels of literacy and 
numeracy for them to make a successful transition to many VET programs and to work. 
Given these concerns, it is important that a WACE for the future includes ways of extending 
the skills of students in these areas, and of reliably confirming that students who achieve a 
WACE have achieved minimum levels of skill in both literacy and numeracy. 

5.5  Some students graduating with a WACE are poorly prepared for subsequent 
educational pathways into university or vocational education and training 

Concerns have been raised by both the university and VET sectors that substantial numbers 
of students graduating with a WACE are poorly prepared for entry into university or training. 
This applies to standards of literacy and numeracy and to the general level of achievement 
associated with the completion of Stage 1 courses. Stage 1 courses are viewed as having 
insufficient rigour for students to enter university (through alternative entry or bridging 
programs) or training in specific VET programs. 

5.6  The Authority is currently unable to provide adequate information about 
students’ standards of achievement in Preliminary course units, Stage 1 
course units and endorsed programs. 

The Authority is responsible for the establishment, assessment, monitoring and reporting of 
standards of student achievement in Western Australian schools. The extent to which the 
Authority is currently able to deliver on this mandate is quite limited and highly variable 
across the different categories of courses on offer.  
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In relation to the WACE the Authority currently has the following processes in place: 

 in Stage 2 and 3 courses, the SCSA exercises quality control and monitors standards 
through prescribed syllabuses, moderation processes and external examinations;  

 for Preliminary and Stage 1 courses, while syllabuses are prescribed, there are no 
moderation or examination processes with which to monitor standards of student 
achievement; 

 in VET industry-specific courses and VET transfer for WACE credit, quality control is 
provided by the certifying registered training organisation (RTO) under the Australian 
Quality Training Framework (AQTF) standards; and 

 for endorsed programs, the Authority’s only quality assurance mechanism is through 
the initial approval (and renewal) processes for program registration.  

The high enrolments and lack of external examinations and/or moderation processes for 
Stage 1 courses and endorsed programs is a significant impediment to the Authority’s ability 
to establish, assess and monitor the achievement standards of students undertaking the 
WACE.  

In considering a WACE for the future, it is apparent that the Authority will need to implement 
moderation processes that provide greater assurance regarding students’ standards of 
achievement across all WACE courses. For those courses without external examinations 
this will require the application of moderation processes, including the provision of externally 
set tasks, in order to assure comparability of grades across schools and enable appropriate 
monitoring of standards of student achievement.    

5.7  Lack of clarity regarding the value and significance of achievement of a WACE  

A major challenge in the development of the WACE was to establish a single credential and 
structure that is inclusive of all students, recognising the huge diversity in students’ needs, 
interests and abilities. 
 
Without underestimating the difficulty of fulfilling this challenge, it has become apparent that 
the current WACE has placed too much emphasis on students’ completion of Years 11 and 
12 rather than on requiring evidence of demonstrable standards of literacy and numeracy, 
appropriate preparation for post-secondary pathways (university, training or work) and 
acknowledging different levels of student achievement.  Current WACE arrangements do not 
provide sufficient clarity in: 

 requiring demonstration of adequate levels of literacy and numeracy; 
 emphasising the importance of achieving an ATAR or Certificate II (or higher) as 

preparation for further study or work; 
 recognising the differences in difficulty between WACE course stages in the 

presentation of results on WACE certificates; and 
 recognising differences between WACE course stages undertaken in the 

determination of Certificates of Excellence and Commendation.  

The challenge, in part, is how to maintain a range of offerings that meet the full range of 
student interests and abilities, while making the certificate a more transparent statement of 
relative achievement across a mix of very varied courses and programs.  Such transparency 
is important to students, their parents, future employers and post-school higher education 
and training institutions. 
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6. PRINCIPLES AND DESIGN BRIEF FOR A WACE FOR THE FUTURE  

Sections 3–5 of this review have outlined a range of issues associated with the current 
WACE which should be addressed in developing a WACE for the future.  These issues 
include: 
 

 Stage 1 enrolments are much higher than envisaged and significant numbers of 
students are not undertaking courses commensurate with their ability;  

 Low and declining Stage 2 enrolments have resulted in Stage 2 examinations being 
unviable; 

 The current three stage design of WACE courses is incompatible with the Senior 
Secondary Australian Curriculum, which comprises Year 11 and Year 12 courses; 

 Significant concerns regarding the standards of literacy and numeracy achieved by 
students who are currently graduating with a WACE; 

 Some students graduating with a WACE are poorly prepared for subsequent 
educational pathways into university or vocational education and training; 

 The Authority is currently unable to provide adequate information about students’ 
standards of achievement in Preliminary course units, Stage 1 course units and 
endorsed programs; and  

 Lack of clarity regarding the value and significance of achievement of a WACE. 
 

6.1 Principles to underpin the development of an amended WACE  

As a starting point for developing an amended WACE which will address these issues, 
principles to underpin that development need to be agreed. 
 
Seven proposed principles are outlined below.  They are similar in many ways to the aims 
articulated in developing the current WACE, but modified to accommodate the issues which 
have been previously discussed.  
 

6.1.1  Proposed principles 

1. Learning is a lifelong process and schooling should prepare students for 
multiple educational pathways; 

2. The WACE should be flexible and accommodate students with diverse 
backgrounds, interests and abilities and from different learning communities; 

3. The WACE should embed both breadth and depth of learning; 

4. Students should engage with courses that are personally challenging, that 
enhance their development and maximise their future study and career 
options; 

5. Marks and grades awarded should be reliable and comparable across the 
State, and be respected as such by the Western Australian public; 

6. After thirteen years of schooling, students should demonstrate a minimum 
level of literacy and numeracy; and  

7. After thirteen years of schooling, students should be prepared for further study 
in either training or university or entry to the workplace. 
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6.2 A design brief for the development of an amended WACE 

The task of amending the current WACE in a manner consistent with the above principles 
and which will address the issues which have been identified, requires a well-constructed 
design brief.  Key aspects of such a design brief are as follows.  
 

6.2.1  Design brief for an amended WACE 

 
1. Construct a system of certification and courses that encourages students to 

select courses that are personally challenging and reward student 
achievement; 

2. Modify the current WACE structure to allow for the eventual integration of the 
Senior Secondary Australian Curriculum;  

3. Provide students, parents and the public with a clear statement of whether a 
student has met the minimum standards of literacy and numeracy required to 
enter training or the workplace; 

4. Modify the current WACE so that most students completing thirteen years of 
schooling achieve either an ATAR or a Certificate II or higher; 

5. Replace the current three stage course design with Year 11 and 12 courses 
which may involve either Authority examinations or school-based Authority-
moderated examinations/tests; 

6. Maintain a single WACE structure that is inclusive of all students and allows 
schools the opportunity to offer viable and appropriate programs to meet the 
needs of their students and community; and  

7. Establish moderation processes to ensure that marks and grades are reliable 
and comparable across the State, and are respected as such by the Western 
Australian public. 

N.B. These adjustments to the WACE do not overcome the problems associated with 
small senior school enrolments in some secondary schools – schools will still need to 
consider carefully what they can and should offer to their students and in their 
community. 
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7. CONCEPT PLAN FOR AN AMENDED WACE  

To provide a practical guide as to what an amended WACE should look like, a concept plan 
has been prepared which outlines its main intended features. 

 
The amended WACE 

1. The WACE will comprise Year 11 courses (Units 1 and 2) and Year 12 
courses (paired Units 3 and 4). 

2. The structure of the WACE will be modified so that students undertake a 
minimum of ten courses (20 units) across Years 11 and 12 (typically five or 
more Year 11 courses and a minimum of five Year 12 courses); up to a 
combined maximum of two Year 11 courses and two Year 12 courses may be 
replaced by VET programs and endorsed programs (VET programs may 
replace up to two Year 11 courses and two Year 12 courses; endorsed 
programs may replace up to one Year 11 course and one Year 12 course). 

Note: The provision of credit for VET and endorsed programs will be 
streamlined and credit will be allocated for completed programs at the unit 
level. 

3. The courses will be modified from existing WACE courses. 

4. Year 11 courses will be introduced in 2015 and Year 12 courses will be 
introduced in 2016. 

5. The courses in the WACE will be defined as: 

ATAR Courses: 
 Courses with external examinations in Year 12 set by the Authority.   

 Courses will typically be based on current Stage 2 and Stage 3 course 
units. 

 As Senior Secondary Australian Curriculum becomes available appropriate 
courses will be adopted as ATAR Courses with adaptation to suit Western 
Australian requirements.   

 Only ATAR Courses will be externally examined from 2016. 

General Courses: 
 Courses with school-based tests/examinations and moderation by the 

Authority. 

 Tests/examinations may include Externally Set Tasks (EST).   

 Courses will typically be based on Stage 1 and Stage 2 course units but it 
is likely that modification will be required to the content and assessment in 
current units.   

 As Senior Secondary Australian Curriculum becomes available appropriate 
courses will be adopted as General Courses with adaptation to suit 
Western Australian requirements.  

 Course Advisory Committees will provide advice to the Board regarding the 
appropriateness of General Courses for some subjects. 
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Foundation and Preliminary Courses:  
 Foundation courses will typically be based on Stage 1 course units and 

provide a focus on literacy and numeracy skills, practical work-related 
experience and the opportunity to build personal skills that are important 
for life and work.   

 Preliminary courses are focussed on providing a relevant option for 
students with special education needs, in particular those students who 
cannot access the ATAR or general course content with adjustment and/or 
disability provisions; students with an intellectual disability or who have had 
a severely disrupted learning pathway; and students who are unable to 
progress directly to training from school or who require modified and 
independent education plans. 

 Tests/examinations may include Externally Set Tasks (EST).   

 The Authority will investigate strategies to ensure that enrolments in 
Foundation and Preliminary courses will be restricted to students for whom 
they are designed. 

6. Students will be able to select across the suite of ATAR, General and 
Foundation and Preliminary courses offered appropriate to their educational 
pathways, needs and interests. 

7. In order to achieve a WACE students will: 

 complete literacy and numeracy tests to demonstrate a minimum standard. 

 achieve an ATAR1 or complete a Certificate II (or higher). 

 complete two Year 11 English units and two Year 12 English units. 

 complete at least one pair of units from a List A course and one pair of 
units from a List B course in Year 12. 

 complete at least 20 units (or equivalents), including a minimum of 10 units 
at Year 12.   

 achieve a minimum of 6 C grades in 6 Year 11 units and 8 C grades in 4 
pairs of Year 12 units (or equivalents). 

Note 1: The achievement of an ATAR requires students to complete a 
minimum of four Year 12 ATAR Courses. 

8. Western Australian Statement of Student Achievement (WASSA)  
Every student who completes studies that can contribute towards a WACE 
will receive a Western Australian Statement of Student Achievement 
(WASSA) which will detail achievement in all courses, VET programs and 
endorsed programs completed by the student. 

9. Literacy and numeracy tests will be provided that students are required to 
complete to demonstrate achievement at or above a minimum standard in 
order to receive a WACE. 

 The tests will be mapped to the Australian Core Skills Framework. 
Achievement will be reported on a band scale with a minimum standard based 
on the skills regarded as essential for individuals to meet the demands of 
everyday life and work in a knowledge-based economy. 
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 During their senior secondary schooling, students will have multiple 
opportunities to demonstrate achievement at or above the minimum literacy 
and numeracy standards. Students will be able to repeat the tests at semester 
intervals. 
 Students who have not demonstrated the minimum standards of literacy 
and numeracy will receive a WASSA.   

10. Foundation English and Foundation Mathematics courses will be introduced 
to prepare students for the various forms of writing and mathematics required 
in further training and employment.  

11. Awards 

 A Certificate of Distinction and a Certificate of Merit will recognise student 
achievement dependent on the degree of difficulty of the courses and 
programs undertaken and their level of achievement.  

 These certificates will replace the current Certificates of Commendation 
and Excellence. 

 These certificates will be determined through the allocation of points. 

12. From 2015, all courses (excluding Languages) with fewer than 100 students 
for two consecutive years will be placed on notice and if enrolments remain at 
or below 100 students for a third year, the course will be removed from the 
course list(s). 

13. Syllabuses will be reviewed typically on a five-year cyclical basis, according to 
learning area. 
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8. HOW THE PROPOSED AMENDMENTS TO THE WACE ADDRESS THE 
ISSUES IDENTIFIED WITH THE CURRENT WACE ARRANGEMENTS  

The proposed amendments to the WACE are designed to provide a senior secondary school 
certificate which will meet the needs of its many stakeholders and address the many issues 
which have been identified with the current WACE arrangements. 

Ways in which the proposed WACE addresses issues associated with the current WACE 
can be summarised as follows. 

Issue with the current 
WACE  How addressed by the proposed amendments to the WACE 

Stage 1 enrolments 
are much higher than 
envisaged and 
significant numbers of 
students are not 
undertaking courses 
commensurate with 
their ability. 

 The new WACE will be based on Year 11 courses (comprising 
two units) and Year 12 courses (comprising paired units), 
providing for greater continuity and depth of study. 

 Students must complete a minimum of at least 20 units (or 
equivalents) including a minimum of 10 Year 12 units. 

 A combined maximum of eight unit equivalents of VET and 
endorsed programs is permitted, but with endorsed programs 
being restricted to a maximum of four unit equivalents. 

 Enrolments in Foundation and Preliminary courses will be 
restricted to students for whom they are designed. 

Low and declining 
Stage 2 enrolments 
have resulted in 
Stage 2 examinations 
being unviable. 

 Course stages will be discontinued and will be replaced by Year 
11 and 12 courses. 

 Only Year 12 ATAR courses will be externally examined (from 
2016). 

 All courses with low enrolments in two consecutive years will be 
placed on notice and, if enrolments remain low, the course will 
be removed from the course list(s). 

The current three 
stage design of 
WACE courses is 
incompatible with the 
Senior Secondary 
Australian 
Curriculum, which 
comprises Year 11 
and Year 12 courses. 

 The establishment of Year 11 and Year 12 courses is consistent 
with the Senior Secondary Australian Curriculum. 

 As Senior Secondary Australian Curriculum courses become 
available, appropriate courses will be adopted as ATAR, General 
or Foundation courses and adapted to suit WA requirements. 

Significant concerns 
have been raised 
regarding the 
standards of literacy 
and numeracy 
achieved by students 
who are currently 
graduating with a 
WACE. 

Achievement of the amended WACE will require:  

 completion of two Year 11 English units and a pair of Year 12 
English units; 

 completion of literacy and numeracy  tests demonstrating 
achievement of minimum standards of literacy and numeracy; 
and 

 literacy and numeracy skills will be a focus of Foundation 
English and Mathematics courses. 
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Some students 
graduating with a 
WACE are poorly 
prepared for 
subsequent 
educational pathways 
into university or 
vocational education 
and training. 

Achievement of the amended WACE will require:  

 demonstration of minimum standards of literacy and numeracy; 
 achievement of an ATAR or Certificate II (or higher); and 
 completion of Year 11 and 12 courses that require greater 

depth of study than current Stage 1 units. 
 

The Authority is 
currently unable to 
provide adequate 
information about 
students’ standards of 
achievement in 
Preliminary course 
units, Stage 1 course 
units and endorsed 
programs. 

 ATAR courses will continue to be externally examined by the 
Authority. 

 School-based tests/examinations for General and Foundation 
courses will be moderated by the Authority and will include 
Externally Set Tasks to assist with moderation and the 
monitoring of standards. 
 

Lack of clarity 
regarding the value 
and significance of 
achievement of a 
WACE. 

The new WACE will:  

 require demonstration of an adequate level of literacy and 
numeracy; 

 require the achievement of an ATAR or Certificate II (or 
higher) as preparation for further study or work; 

 involve greater depth of learning by requiring the completion 
of a minimum of 10 Year 12 units; 

 significantly reduce the potential use of lower level 
Foundation courses and endorsed programs;  

 more clearly differentiate on the WACE certificate courses 
taken at different levels of difficulty; and 

 replace current certificates of excellence and commendation 
with certificates of merit and distinction which reward 
students according to both the difficulty of the courses they 
undertake and their level of achievement (i.e. grades).  

 

  



 

38 

9. TIMELINES FOR CHANGE 

The Committee proposes that the amended WACE becomes operational for Year 11 
students in 2015 and for Year 12 students in 2016. These timelines will enable the Authority, 
systems/sector and schools to undertake the planning required to effect the changes that are 
proposed. In addition, this timeline would enable the Authority to provide schools with the 
required 18 months notice of major syllabus changes. 

 

10. FINANCIAL CONSIDERATIONS 

The Committee recognises that the proposed changes to the WACE cannot be implemented 
successfully without additional resources. In particular, curriculum and syllabus review and 
revision, the development and implementation of literacy and numeracy tests, expanded 
moderation activities, significantly expanded provision of access to VET Certificates II and 
above, and support for systems/sector professional development and change management 
will require additional funding. Separate from this report, the Authority, in conjunction with 
other agencies, has developed cost estimates for implementing the proposed changes.    
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APPENDIX 1:  Senior School Curriculum and Certification Committee Terms of 
Reference and Membership  

Object/Purpose 

Our Youth, Our Future, Post–Compulsory Education Review, published in March 2002, provided 
the directions for the present Western Australian Certificate of Education (WACE). The system 
that includes 51 courses, together with Vocational Education and Training (VET) and endorsed 
programs, has evolved over ten years and has now been fully implemented for over three years. 

The agreement by the Minister to implement a national curriculum, together with aspects of the 
present system identified by the Board of the School Curriculum and Standards Authority and the 
Minister for Education as requiring review, serve as basis for the work of the committee.  

Roles and responsibilities 
 
The committee is to provide advice and recommendations for changes to the WACE. Aspects to 
be reviewed by the committee include:  

1. Timeframe for change 
2. Certification 

 Breadth and depth 
 Number and level of units 
 VET qualifications 
 Endorsed programs 
 Achievement standards 
 Literary and numeracy requirements 
 Examination requirements 
 Awards 

3. Number and structure of courses provided 
 Number of courses – general studies 
 Integration of Australian Curriculum 
 Number of VET courses 
 Unit structure 
 Practical component 

4. Inclusion of VET 
 WACE courses 
 Full training certificates - equivalence 
 Certificate level 
 Units of competency 

5. Inclusion of endorsed programs 
 Level 
 Number of programs registered 
 Number included in the WACE 

6. Providing for students with educational needs 
7. Providing for private candidate entry to University 
 
Membership 

Emeritus Professor Patrick Garnett, Chair, School Curriculum and Standards Authority (Chair) 
Ms Sharyn O’Neill, Director General, Department of Education 
Mr David Axworthy, Deputy Director General, Schools, Department of Education 
Ms Debra Sayce, Assistant Director, Learning and Teaching, Catholic Education Office 
Ms Valerie Gould, Executive Director, Association of Independent Schools of WA  
Mr Allan Blagaich, Chief Executive Officer, School Curriculum and Standards Authority  
Dr Bruce Matthews, Chair, Standards Committee, School Curriculum and Standards Authority 
Ms Margaret Herley, Chair, Curriculum and Assessment Committee, School Curriculum and 
Standards Authority 
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Auditor General’s overview 
Vocational education and training (VET) is now the most common education 
pathway taken by year 11 and 12 public school students. In 2016, just over 
70% of these students had enrolled in about 200 certificate qualifications, 
provided by 150 training organisations.  

The importance of VET is the result of a sequence of education reforms 
over a number of years, though the full impact was not felt until 2015 when 
formal VET qualifications became a pathway to earning a WA Certificate of Education. This 
triggered an immediate need for schools to provide VET courses for a much larger number of 
students.  

I am pleased to report that schools, and the agencies involved, have responded well to that 
initial challenge, though the need for further development is evident, particularly in ensuring 
education quality. 

Experiences in 2015 and 2016 revealed 2 key factors that will shape how VET in schools 
develop.  

First, it is evident that student interest in VET subjects is diverse and this diversity will drive 
the subjects on offer. For some, VET remains a traditional route to an apprenticeship. For 
others, it offers a more engaging curriculum and learning approach than an academic 
pathway. And for many, it provides variety alongside their academic subjects and their 
pathway to university.  

Secondly, it is evident that year 11 and 12 VET students have a clear preference to remain in 
a school environment rather than undertaking VET subjects outside of school. 

Providing breadth of choice while maintaining quality is a challenge that schools cannot meet 
alone – they rely on external training providers. This in itself is a risk.  

To minimise this risk, schools need support and guidance to identify quality providers, to 
establish and manage commercial arrangements and to ensure quality delivery. As well, they 
need guidance on the subjects that offer breadth of choice to meet student interests but 
which also reflect future industry needs and job opportunities.  

That support for schools can only come from the responsible agencies working together 
effectively. I have provided a number of recommendations intended to help that happen, and 
to help turn a good start into a sustainable future for schools and students. 
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Executive summary 
Introduction 
This audit assessed the effectiveness and efficiency of vocational education and training 
(VET) for year 11 and 12 students in Western Australian (WA) public schools. We focused on 
how the Department of Education (DoE) and schools had implemented VET for an increasing 
number of students. We also examined the role of the Department of Training and Workforce 
Development (DTWD). The audit involved data analysis and a survey of 25 schools and their 
parents, and site visits to 9 schools. 

Background 
There has historically been a vocational training component to high school education. 
Generally, it led to apprenticeships and further training, often at colleges of Technical and 
Further Education (TAFEs), mainly when students left school after year 10. Formally 
recognised as contributing to school education in 1997, VET continues to be an educational 
pathway for students wanting employment or further training, and for those less suited to 
academic schooling.  

Recent changes to the WA education system have increased the focus on VET. Since 2014, 
the School Education Act 1999 requires that all children must be in school, doing further 
education, or employed until the end of the year they turn 17 years and 6 months or until they 
turn 18, whichever comes first. The aim for students who stay at school is to gain a Western 
Australian Certificate of Education (WACE). This requires either an Australian Tertiary 
Admission Rank (ATAR) or a VET certificate II or higher.  

Boosted by these changes, the number of year 11 and 12 students doing VET in all WA 
schools has more than doubled since 2012 to 31,504 in 2016 (Figure 1). 

Data: School Curriculum and Standards Authority  

Figure 1: Total year 11 and 12 students enrolled in at least 1 VET course 

Seventy-three percent of year 11 and 12 students in public schools were enrolled in study for 
a VET qualification (course) in 2016, compared to 27% enrolled only in 4 or more ATAR 
subjects. Many students study both VET and ATAR, and a small number study neither. They 
were enrolled in 199 courses supplied by 148 registered training providers (RTOs). VET was 
delivered in 138 of the 181 public schools with year 11 and/or 12 students. 
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At the same time, the school system has changed in other ways. Increased independence for 
public schools has changed the role of DoE, with greater decision-making responsibilities 
devolved to schools. Schools are empowered to make local decisions about the use of 
resources, including funding for VET programs, so that they can meet the needs and 
aspirations of students in their local context. 

Types of VET arrangements 
VET is provided to school students in 3 main ways: 

DoE funded training  

Most school students in VET courses will be trained at school, with school staff and 
resources delivering a qualification under contract from a RTO. The RTO assures the quality 
of training and assessment, and awards the qualification. This arrangement is known as 
‘auspicing’. DoE provides around $19 million on top of general funding for schools to contract 
RTOs, train teachers and coordinate activities. This does not include staff costs. About 70% 
or 25,700 public school VET enrolments were in auspiced courses.  

Seventeen public schools including the state’s 5 agricultural colleges are RTOs themselves 
and do not need to auspice to deliver courses and award qualifications. These schools cater 
for about 13% or 3,600 public school VET enrolments. 

DTWD funded training 

DTWD funds some training used by public school and private school students from the state 
training budget. It is mainly delivered by TAFEs away from school though DTWD also funds 
some training by private RTOs. It comes at no direct cost to parents or schools and is known 
in the sector as ‘profile’. The current estimated budget for this is around $21.5 million for 
public schools, including staff costs. About 12% of public school VET enrolments were in 
profile courses. 

Profile training also includes school-based apprenticeships and traineeships. Under this 
arrangement, a student undertakes formal on the job training as a trainee or apprentice and 
attends school part-time. About 3% of public school VET students were in this arrangement. 

Privately funded training 

Students wishing to take courses not available by auspice or profile can also access courses 
from RTOs, though under this option the cost is passed on to families. Occasionally, the 
school will subsidise the cost. Fees for this vary widely depending on the course and 
provider, but can cost many thousands of dollars. Two percent or 450 public school VET 
students were in privately funded courses, known in the sector as ‘fee-for-service’.  

Courses can also be provided through a combination of these methods. Combined modes 
account for about 16% or 6,300 public school VET course enrolments. 

The VET regulatory framework 
There is a complex regulatory framework around VET. Courses are accredited nationally 
under the Australian Qualifications Framework. RTOs are accredited to provide particular 
courses. National providers are regulated by the Australian Skills Quality Authority (ASQA). 
Those only delivering training in WA are regulated by the WA Training Accreditation Council 
(TAC). In 2015, 484,500 people were engaged in VET in WA, with 4.5 million enrolled 
nationally. 

To be registered, RTOs must comply with the National Standards for Registered Training 
Organisations 2015. These cover things like being managed by a ‘fit and proper’ person, 
financial viability, having public liability insurance, as well as making sure the training they 
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deliver meets the national approach for the relevant qualification. They also cover course 
material, how it is to be delivered, and the competence of trainers. Importantly, these 
responsibilities extend to RTOs supporting schools under auspice arrangements.  

Individual schools manage the VET delivered in their schools to their students. The School 
Curriculum and Standards Authority (SCSA) is responsible for kindergarten to year 12 
curriculum, setting standards for student achievement, assessing and certifying student 
outcomes and reporting for all WA schools. SCSA establishes and implements the WACE. 

DTWD manages the state’s training budget and funds TAFEs. In 2016, it funded 34 million 
hours of training across WA at a cost of $510 million. Less than 5% of this was for school 
students. It also develops workforce planning policies, and works with DoE to support 
provision of VET to school students.  

Audit conclusion 
The legislative and policy changes that made VET for year 11 and 12 students a central part 
of the public education system were rolled out reasonably well.  

About 70% of public school year 11 and 12 students in 2016 were in certificate II or higher 
courses. Schools ran a wide range of courses and most students were in their preferred 
course. DoE has no targets for completion, but performance was reasonable, with 85% of 
year 12 students completing a qualification in 2015. However, some weakness must be 
addressed to get the best outcomes for WA’s senior public school students. 

Most DoE students are in auspiced courses which is an economical and scalable use of 
school staff and resources. However, TAC found significant quality and compliance issues on 
both sides of auspice arrangements in 2014 and 2015.  

DoE has not set standard arrangements for auspicing with RTOs, such as common contract 
elements or clear guidelines on choosing suitable courses. While DoE gives some financial 
assistance to schools, it has limited oversight and no plan for how its teaching workforce will 
meet the growing need to maintain industry experience and VET delivery qualifications on 
top of teaching qualifications.  

DoE has produced guidelines for use by schools when choosing RTOs and coordinating VET 
but it has limited staff to support VET. It does not analyse outcomes in detail, and support 
has not grown to match effort in schools. Getting support for schools right is important, 
particularly with auspicing as the main delivery mode.  

Schools have sound basic governance for VET, and DoE has an improved and transparent 
funding system in place for schools. However, DoE and DTWD have not worked out the best 
way to allocate training funded by DTWD.  

Key findings 
VET is now a key part of the senior school system; its focus is primarily on 
education, not job readiness  
Broad policy change in education is difficult, with no chance to ‘stop and reset’. DoE, 
schools, DTWD, SCSA and RTOs have successfully expanded the uptake of VET so that it is 
now a key part of the school system. All students must complete a VET certificate II or an 
ATAR to attain a WACE. DoE and schools see VET as part of a broad education that 
engages students and develops skills. Work-readiness and settled career pathways is not 
the major outcome for most students.  
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Students are enrolled, engaged and completing a wide range of VET courses 
Seventy-three percent of government school students in years 11 and 12 were in a VET 
course in 2016, with practically all the rest studying ATAR subjects. They enrolled in 199 
courses, provided by 148 RTOs. In 2015, 85% of Year 12 VET students completed a 
qualification, making them eligible for the WACE. DoE has no targets for this measure. 

Although a wide range of courses is available, just 1 course, sport and recreation accounted 
for 21% of all enrolments in our 25 selected schools. The concentration in this course 
reflects, at least in part, schools’ emphasis on student engagement and the course’s 
suitability for auspiced delivery. DoE views this as an outcome of independent choices made 
by schools in the interests of their students.  

Most school students taking VET courses will be trained by school teachers at 
school  
In 2015, schools delivered 70% of VET for public students under auspice arrangements, up 
from around 60% in 2011. This involved 20,000 students and 450 teachers in 135 schools 
delivering 160 courses. DoE believes auspicing is the only viable mass delivery model, 
because it leverages school resources and teacher skills at little extra cost. However, relying 
on those resources and skills raises risks, including the use of unqualified staff, outdated 
equipment and overly generous assessment. TAC found significant issues in audits of 
auspiced arrangements in 2014 and 2015. 

DoE has limited oversight of school staff qualifications and experience to 
deliver VET  
Maintaining staff qualifications and industry experience is a major challenge for schools. VET 
trainers need a Certificate IV in Assessment and Training, even if they are qualified teachers. 
They must also have current industry experience and vocational competency to assess 
students. DoE has not assessed the workforce implications of maintaining these 
qualifications and vocational currency over time, for example by working in industry. It 
provides some financial assistance to schools, but it relies on individual schools to manage 
this process and the VET regulators to enforce RTOs’ responsibility for it.   

While all of our selected schools reported all their teachers currently met requirements, they 
commonly raised it as an ongoing concern, and 6 reported there had been times when the 
requirements were not met.   

DoE has not set a clear process to support schools when choosing higher level 
courses 
It is a challenge to balance giving students opportunities to extend themselves in demanding 
courses with the risk that such courses could be unsuitable for their age and could not deliver 
the industry experience expected of graduates. Although schools can access a DTWD 
register of industry views on course suitability, there is no clear process for schools to follow 
to ensure these decisions are made in the best interest of students. 

A small number of RTOs and schools have allowed some students to choose courses that 
industry does not think appropriate for school students. These include a Certificate III in 
Health Administration, a Certificate IV in Work Health Safety and a Certificate IV in Business. 
Industry concerns include limited opportunities for on the job training, poor employment 
outcomes and the personal maturity demanded by the course.  
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DoE has not minimised risk by setting standard contract terms for schools 
engaging RTOs 
DoE does not provide standard contracts for schools to use when engaging with RTOs. DoE 
also does not specify standard contracting clauses like limits on liability, expiry dates, 
renewal terms or dispute resolution. Nor does it set minimum requirements for services 
provided by RTOs, such as site inspections and monitoring delivery by schools. Schools 
enter into a wide range of contracts whose features vary greatly. The risks of inconsistent 
contracting needs resolving. 

DoE does not have a clear view of how training hours funded by DTWD should 
be used 
DTWD provides about 1.2 million profile hours for public school students (3.5% of all training) 
at a cost to the state estimated at about $21.5 million annually. However, neither DoE nor 
schools control their allocation. DTWD distributes the hours between the state’s TAFEs 
according to size, history and location, rather than any request from DoE, or any analysis of 
specific student or school need.  

DTWD plans to stop funding courses in sport and recreation, business, visual arts and 
information digital media and technology from 2017, and to limit access to profile courses for 
individuals and RTO schools. Based on its analysis, DTWD believes these moves will 
provide access to profile courses for 19% more students. DoE has not fully assessed the 
implications of these changes.  

VET activity in schools is supported by a more equitable and transparent 
funding system 
Public schools are funded individually through a VET loading on student centred funding. In 
2016, DoE allocated $19.3 million in total, ranging from $358 to $374,327 per school. The 
funding model factors in regionality, socio-economic status and NAPLAN results, and per-
head funding decreases as student population increases. This is transparent and more 
equitable than the previous approach, which relied on individual schools seeking out funding 
from a variety of different sources. 

Schools assess student needs and interests and deliver programs accordingly 
Schools make concerted efforts to ensure VET courses engage their students. They promote 
courses to students after asking them about their interests, considering their aptitude and 
previous school performance to assess likely success and working with parents. Eighty-two 
percent of parents we surveyed reported their students were doing their preferred courses. 

Governance of VET provision at schools is broadly sound 
Sound governance at schools is vital to successfully expanding the role of VET. Although 2 
of the 25 schools we surveyed were worried about their ability to manage their contracts with 
RTOs, all had adequate organisational and staff structures in place. Each had someone 
responsible for coordinating VET courses and student enrolment, timetabling, liaising with 
RTOs and monitoring student outcomes.  

Analysis of impacts and outcomes has been limited 
A key part of making major policy changes is reviewing progress. We expected that DoE and 
DTWD would have a coordinated and comprehensive plan for analysing the impacts and 
outcomes of the program. While a great deal of data is collected, it has gaps and conflicts. 
There is no plan for improving the data and carrying out the kind of analysis that DoE needs 
to plan effectively, like which schools struggle to find RTOs, which RTOs perform best, or 
which schools could pool efforts to arrange courses. 
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Recommendations 
DoE should:  

As soon as practical  

1. finalise its response to the commissioned review of VET in schools and set 
timelines for implementing changes  

2. work with SCSA to finalise guidelines for selecting higher level courses. 

By June 2017: 

3. review the level of VET-specific support provided in head and regional offices 

4. establish a plan to regularly review school performance, experience, student 
outcomes and RTO performance  

5. work with DTWD, SCSA and TAC to: 

a.  establish criteria for a ‘school-ready’ RTO accreditation including options for 
allowing TAC to audit activities in public schools 

b.  develop a set of pre-approved courses, especially for auspicing 

6. develop a clear policy on the scope and intent of DTWD-funded student contact 
hours across the public school system 

7. together with DTWD, set guidelines for public school access to profile hours. 
These should include: 

a.  a method for calculating the number of student contact hours available for 
schools based on need 

b.  guidance for the TAFE sector on allocating profile hours to schools 

c.  guidance on which courses at which level should be offered for profile places 

8. increase guidance and oversight for schools, including standard contract models 
for auspiced delivery. This could include standardising responsibilities of RTOs. 
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Agency responses 

Response from the Department of Education 
The Department of Education (DoE) emphasises that vocational education and training 
(VET) delivery in schools has been very successful. This is demonstrated by: 

 the doubling in student numbers participating in VET between 2012 and 2016 

 more students completing VET qualifications that lead to further education, 
employment and training pathways 

 more students completing higher level qualifications while at school 

 students using VET to contribute to Western Australian Certificate of Education 
achievement. 

DoE accepts recommendations 1, 2, 3 and 4, noting that: 

 the response referred to in recommendation 1 was delayed in order to incorporate 
the findings of this audit to provide a consistent and cohesive direction 

 work related to recommendation 2 has already commenced 

 the review indicated in recommendation 3 will be undertaken during 2017 for future 
implementation 

 the Training Accreditation Council (TAC) and the Australian Skills Quality Authority 
(ASQA) are the regulatory bodies for Registered Training Organisations (RTOs). DoE 
can only act to review the areas related to school practices in recommendation 4.  

DoE recognises that support for schools could be strengthened in the areas of contracting 
and procurement of RTO services, whilst ensuring schools retain the capacity to respond 
to local needs, as referred to in recommendation 5 and 8, noting that: 

 recommendation 5 requires improved clarity to ensure all parties have a common 
understanding of the intent and processes to be undertaken, and it must reflect the 
roles and responsibilities of each of the organisations to ensure their involvement is 
appropriate 

 for recommendation 8, the Standards for RTOs 2015 outlines the responsibilities of 
RTOs and compliance with these standards is overseen by ASQA and TAC. The 
legislative requirements of RTOs will need to be considered in the development of 
any contract models. 

DoE has good relationships and regular interactions with the School Curriculum and 
Standards Authority, Department of Training and Workforce Development (DTWD) and 
TAC. The ability of DoE to influence their policies, the allocation of their resources and 
their operations is, however, limited. This impacts on the feasibility of DoE being able to 
implement recommendations 6 and 7, given these areas are under the direct control of 
DTWD.  
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Response from the Department of Training and Workforce Development 
The Department of Training and Workforce Development notes the findings and 
recommendations of the Office of the Auditor General report ‘Vocational Education and 
Training for Year 11 and 12 students’. 

DTWD has worked closely with the Department of Education to implement the changes to 
the Western Australian Certificate of Education (WACE) in respect of vocational education 
and training for year 11 and 12 students. 

DTWD has already made significant policy changes to improve the effectiveness of VET in 
schools through the development of an industry endorsed qualifications register that 
provides guidance to schools about appropriate VET pathways and best practice guides to 
assist schools in the quality provision of VET to school students. 

DTWD has also provided greater clarity to TAFE colleges on school access to TAFE profile 
funding in 2017, including increasing the availability of job focused qualifications to a wider 
range of students. DTWD will continue to work with the Department of Education to 
support the most effective allocation of TAFE profile places to schools. 
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Audit focus and scope 
This audit assessed the efficiency and effectiveness of the government school system in 
providing quality vocational education and training (VET) that meets the needs of senior 
school students. We followed 3 lines of inquiry: 

1. Are VET programs available to all school students who want them?  

2. Is VET for school students well managed? 

3. Are school students receiving quality training? 

We restricted our inquiry to public secondary schools and colleges and year 11 and 12 
students.  

We audited the departments of Education (DoE) and Training and Workforce Development 
(DTWD). We also obtained information from the School Curriculum and Standards Authority 
(SCSA), the Training Accreditation Council (TAC), and met with the Construction Training 
Fund, South Metropolitan TAFE and the State School Teachers’ Union of Western Australia.  

We assessed data on all WA schools and students provided by DoE and SCSA. We focused 
on a selection of 25 public schools, metropolitan and regional, to gain understanding 
(Appendix 1). These schools took an online questionnaire about their experience. We visited 
9 of these schools to follow up survey questions and ensure we understood VET at the local 
level. We also surveyed parents and guardians at the 25 schools, getting 403 responses. 

This was a broad scope performance audit, conducted under section 18 of the Auditor 
General Act 2006 and in accordance with Australian Auditing and Assurance Standards. 
Performance audits primarily focus on the effective management and operation of agency 
programs and activities. The approximate cost of tabling this report was $363,500. 
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Audit findings 
VET has become a key part of the senior school system  
Making broad policy changes in education is difficult. There is no chance to ‘stop and reset’ 
because there are always students in or entering the process. Following a series of policy 
changes since 2000, the number of VET students in WA schools has substantially increased. 
This meant that DoE and schools had to increase VET for students entering year 11 in 2015 
while managing other practices for those in year 12. DoE, schools, DTWD, SCSA and RTOs 
together ensured the new focus on VET was effectively rolled out across the system.  

In 2013, the Premier and the Minister for Education announced changes to the Western 
Australian Certificate of Education (WACE). All students enrolling in year 11 from 2015 must 
now complete either a VET certificate II qualification or higher, or an ATAR to attain a WACE.  

Legislative changes have raised the WA school leaving age 3 times since 2005 when 
students could leave at the end of the year they turned 15 years. The most recent change in 
2014 raised it to the end of the year they reach 17 years and 6 months. Under this system, 
students can stay at school, enrol in institutional or on-the-job vocational training outside 
school, or take a job. One outcome of these changes is that 80% of students carried on to 
year 12 in 2015, up from 63% in 2005. 

 

There was a clear policy framework and guidance to support the new link between VET and 
the WACE. A policy announcement in 2013 was followed by a joint statement from the 
Minister for Education and the Minister for Training and Workforce Development, the national 
framework document Preparing Secondary Students for Work, a revised WACE handbook, 
VET in Schools Guidelines and a suite of documents, such as checklists to help schools 
implement the changes. 

SCSA set certificate II as the base for the WACE because it met the Australian Core Skills 
Framework for literacy and numeracy. While certificate II is the minimum, the stated policy of 
DoE and SCSA is for students to study certificate II or higher courses. Any VET qualification 
can be listed on a student’s WACE, including partial completion of higher qualifications. 
SCSA told us that many other jurisdictions encourage a certificate III. Regardless of whether 
a student attains a WACE, they will receive a WA Statement of Student Achievement 
recording all their activity.  

The revised WACE structure requires students not studying for an ATAR to complete VET 
study as well as subjects, including English, at a general, non-ATAR level. This means that 
students cannot game the system to avoid general studies by only studying VET courses.    

  

‘We have been gradually expanding our VET offerings over a long period in line with student 
interest, local industry and staff capacity. In the last 3 years we have increased from 4 to 7 

school-delivered certificate courses.’ 
– A regional school response to our survey of 25 schools 
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VET for school students addresses many needs, but 
focuses mainly on education, not job readiness 
Like the entire education system, VET has various purposes and outcomes. The Vocational 
Education and Training in Schools Guidelines issued by DoE and DTWD in 2014 reflect this. 
It states that VET should: 

 offer a range of pathways to meet the diverse needs and aspirations of all young 
Australians 

 assist young people successfully transition from school to further education, training 
and/or employment  

 be aligned to meet local employment and further education and training opportunities 

 not lead to duplicated publicly funded training facilities and infrastructure. 

Stakeholders also expect different things of VET. DoE focuses on VET as part of a broad 
general education, and believes students should be encouraged to reach their potential. 
Schools see VET more as a way to improve engagement, particularly when traditional 
education has not been successful, than primarily about industry training. Parents and 
guardians are likely to want their children doing what interests them particularly if it helps 
them find work or further training. 

In contrast, DTWD’s main objective is prioritising industry needs and developing a workforce 
plan. Funding training in TAFEs and other RTOs is a key part of this role, and in 2016, it 
funded 34 million hours of training at a cost of $510 million. (DTWD funds ‘hours’ rather than 
places because of the extreme variability between courses.) Of these, public schools 
received 1.2 million hours, or 3.5% of the total. TAFE colleges have a capped number of 
hours set aside for VET for schools, and are service providers to individual schools.  

There is no one ‘industry’ view about VET in schools, though it might broadly be described as 
wanting more young people ready to move into employment and advanced training. RTOs 
want to supply training to schools and students effectively and, often, profitably.  

Finally, schools have to meet the needs and wants of their students within their own 
capabilities. This means sourcing a mix of courses that meet ever-changing student interests 
but do not exceed budget constraints. It also requires matching delivery with staff 
capabilities. All of this is affected by location and staff mobility. 

Students are enrolled, engaged and completing a wide 
range of VET courses  
To succeed, VET in schools must engage students. One sign of this is the number of 
students enrolled and the range of courses schools assist them to take. The evidence shows 
that schools have done this well. Fifty-nine percent of all WA year 11 and 12 students in 
2016, or 31,504 students, had enrolled in at least 1 VET course. In public schools, the figure 
was 73%. These public students had enrolled in 199 courses, provided by 148 RTOs. Our 25 
sample schools had students in 133 courses.  

All schools offered options for their students, and many schools offer numerous options 
(Figure 2). Manea Senior College, Willetton Senior High School (SHS) and Shenton College 
which are among the largest of our sample schools, had students enrolled in 51, 48 and 44 
courses respectively. Even Kalbarri District High School, with only 15 senior students, 
provided access to 8 courses.  
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Data: SCSA 

Figure 2: Number of courses provided in our sample schools 

Another sign of accessibility is the number of courses with very few enrolments. In 2016 in 
our sample schools, there were 20 courses with only 1 student enrolled from any particular 
school.  

Although there were many individual courses, 7 course areas dominated enrolments in our 
sample school group, with 3 areas covering more than a half (Figure 3).  

 
Data: SCSA 

Figure 3: Most popular VET areas in sample schools 

In 2016, 21% of the 8,795 year 11 and 12 enrolments in our 25 schools were in certificate II 
sport and recreation, sport coaching or outdoor recreation courses. Sixteen percent were in 
various business courses. These courses were offered by 23 and 22 of the schools 
respectively. This reflects the popularity of sport, the generalist nature of business courses, 
that both are suitable for auspicing, and that vocational currency in these areas is relatively 
easy to maintain. Staff at schools we visited stressed the value of these courses in 
developing widely applicable skills. DoE views this as an outcome of independent choices 
made by schools in the interests of their students.  
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Trade-based courses in engineering, construction and automotive attracted about 15% of 
enrolments in our 25 schools, suggesting strong industry connection. The Cunderdin 
Agricultural College, with obvious industry connections, accounted for one-fifth of these.  

While the majority of students were enrolled in certificate II courses, many schools were 
reluctant to limit their students’ aspirations. In our sample of 25 schools, 16 schools offered 
at least 1 course at certificate III or higher and 8% of enrolments were in a certificate III 
course or higher. Across the state, 15% or 4,848 enrolments were in certificate III courses or 
higher: 

 4,427 in certificate III courses  

 397 in certificate IV courses  

 24 in diploma courses.  

Enrolment numbers alone do not show success, and personal experience also matters. 
Sixty-five percent of parents who took our survey said that their children were engaged and 
motivated by their VET experience, while 11% said they were not. Seventy-three percent 
said that their school was managing their children’s VET experience well while only 9% 
disagreed. 

Despite the breadth of courses available, there are limits on what schools offer. For example, 
30% of parents surveyed told us their children were not offered enough choices that 
interested them. Some parents and some regional schools also told us that a lack of training 
providers in their area limited choices. Nonetheless, 23 of our schools told us that most or all 
of their students were in their preferred courses.  

Completing qualifications is important to the success of VET. Broadly, students were doing 
well in this area. In 2015, 85% of year 12 public school VET students completed certificate II 
or higher courses. This made them eligible to receive a WACE.  

Students also completed about 90% of units of competency, the building blocks of VET 
qualifications. For students enrolled in a certificate III or higher, these can count towards the 
WACE even if the qualification is not completed.  

Most students taking VET courses will be trained by school 
teachers at school 
Auspicing, where students take VET courses in schools using school facilities and teachers, 
is the main mode of delivery for VET in schools. In 2015, 70% of VET for public students was 
delivered by schools under auspice arrangements. This rate had increased from 60% in 
2011. However, auspicing has been found by TAC to have quality assurance risks and 
higher levels of non-compliance than other modes of delivery.  

Each mode of delivery has differing cost and supply factors. Auspicing lets schools use 
existing resources and control timetables and the learning environment. It reduces logistical 
and duty of care challenges of training students off site, and builds on existing relationships 
with students. It is also economical. Most courses cost schools no more than a few hundred 
dollars per student. For these reasons, DoE believes that auspicing is an appropriate, and 
the only viable, model of for the delivery of many courses.  
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However, auspicing has risks. An audit of school VET by TAC in 2014 found the highest level 
of non-compliance in auspiced courses. The key concerns were that training and 
assessments had been changed without agreement from the RTO, that quality assurance by 
RTOs was inadequate, and that teachers had difficulty maintaining vocational currency. The 
audit recommended that TAC should consider developing a strategy to monitor the risks 
associated with school VET. A follow-up in 2015 found not much had changed. We note that 
96 RTOs providing training to 58% of WA public VET students are regulated by ASQA, and 
that TAC therefore cannot assess their activity. 

A recent issue illustrates 1 kind of risk. In August 2016, ASQA announced that it had decided 
to cancel the registration of an RTO because it was offering training that it was not registered 
to deliver. As a result, DoE and 28 schools had to quickly make alternative arrangements for 
the RTO’s 1,400 students to ensure their WACE was not interrupted. This involved numerous 
other RTOs and the TAFE sector. We note that the RTO has appealed the decision.  

Anecdotal evidence illustrates concerns about RTO processes. In 1 case, we were told that 
an RTO conducted moderation of assessment results for an auspiced course by phone 
without direct contact with student work.  

Morley Senior High School  

A metropolitan RTO school with 300 VET students, Morley SHS offers qualifications in 
creative industries, media, business and automotive. It also auspices with other RTOs to 
offer sport and recreation, engineering, visual arts and construction. It has a full-time VET 
coordinator with administrative support. The school uses a database of 600 businesses and 
engages with associations like Rotary to maintain contact with industry and find students 
work placements. The school has had to cut courses because of increasing compliance 
costs, despite having staff capable of delivering them. It is 1 of 26 WA public schools open to 
international students. Culturally diverse, it has sister schools in Italy, China, Japan and 
Cambodia. The school shares facilities as part of a group of 5 north metropolitan schools. 
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Metropolitan schools generally auspice more than regional schools, but there are exceptions. 
Regional schools we spoke to told us that auspicing decisions were constrained by several 
factors. These included low student numbers that could affect the viability of running a 
course, lack of qualified staff able to deliver training, and difficulty finding RTOs willing to 
support particular courses. Despite this, half of VET in remote and very remote schools was 
auspiced in 2015. 

These patterns were broadly reflected in our sample schools (Figure 4). Schools registered 
as a training provider (RTO schools) and delivering courses and award qualifications were 
generally low users of auspicing. There are 17 public RTO schools in WA, including 3 of our 
sample schools, catering for about 13% of public school VET students. Cunderdin 
Agricultural College auspiced no courses while Morley SHS and Australind SHS had less 
than 50% of enrolments under auspice.  

 
Data: DoE, SCSA  

Figure 5: Proportion of VET enrolments auspiced by schools  

However, some non-RTO schools also had low rates. Only 13% of enrolments at Manea 
Senior College and 26% at Collie SHS were auspiced. At the high end, more than 90% of 
enrolments were auspiced at Ellenbrook Senior College and Kent Street SHS. 

DoE has limited oversight of school staff qualifications and 
experience to deliver VET 
Maintaining staff qualifications and industry experience is a major challenge for schools. VET 
trainers need a Certificate IV in Assessment and Training, even if they are qualified teachers. 
They must also have current industry experience to assess students. RTOs determine how 
trainers maintain vocational currency, and this can include working each year in the relevant 
industry.  
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DoE provides some financial assistance to schools to enable teachers to maintain 
experience such as by providing time off in lieu of them working in industry during schools 
holidays. However, DoE relies on individual schools to manage this process, and does not 
monitor it. Nor has it assessed the workforce implications of maintaining these over time. 

Meeting these requirements across the school system places substantial logistical and 
financial demands on schools. It is particularly important when auspiced delivery involves 
around 450 teachers in 135 schools delivering 160 courses to 20,000 students. This was the 
most cited risk to sustaining VET delivery by our 25 schools. 

In 2015, schools reported total teacher VET training cost to be $3.6 million. Schools had to 
meet this cost through the VET loading. They must also manage work schedules for teachers 
doing training and maintaining vocational currency, backfilling teaching loads and the cost of 
time off in lieu. Finding RTOs to train teachers at times that match school needs can also be 
a problem. 

Twenty-three of the 25 schools said all their teachers were currently qualified to deliver 
auspiced courses. One said that it had teachers delivering courses who were in the process 
of gaining qualification, while another said that the RTO had ‘deemed (a teacher) to be 
competent.’  

Six schools had unqualified teachers delivering training sometime in the past, for example 
when unqualified relief teachers had to stand in for regular teachers on leave. Schools 
arrange for unqualified teachers to be supervised by qualified teachers from time to time. 
This is acceptable for short periods but not as a normal practice.  

DoE has not set clear guidelines for choosing higher level 
courses 
Higher level VET represent just 14% of total VET enrolments by school students but there 
are no clear guidelines for schools to ensure they are suitable for their students. Workload, 
necessary industry experience, licensing and maturity issues may make a course unsuitable 
for a particular student. As mentioned earlier, in 2016, there were 4,427 enrolments in 
certificate III courses and 397 in certificate IV courses. Twenty-four students were enrolled in 
diplomas. 

There is a challenge in balancing opportunities for students to extend themselves against the 
risk that more demanding VET courses will exceed their current capability. Diplomas and 
certificate III and IV courses with practical elements are generally very difficult to complete 
when done in conjunction with other compulsory schoolwork.  

DTWD keeps a traffic light register of industry advice on the suitability of VET courses for 
school students. With a handful of exceptions, it recommends against certificate IV courses 
and some certificate III courses. Reasons include: 

 the substantial industry experience that generally cannot be achieved by school students 

 that courses are unsuitable in their nature or involve an unsuitable environment. For 
instance, several mental and other health care certificates are deemed problematic 

 regulatory or licensing restrictions such as the need to provide insurance and the need to 
be over 18 years of age. 

Currently, DoE recommends that schools should research the register but gives no guidance 
on what then to do. SCSA told us that it will review its arrangements to determine how best 
to assist TAC and ASQA in undertaking their regulatory functions.  
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Thirteen courses delivered to students in our 25 sample schools were deemed by industry to 
be inappropriate for school students. They included a Certificate III in Health Administration, 
which had 18 students, a Certificate IV in Work Health Safety with 17 students, a Certificate 
IV in Business and a Diploma of Nursing, both of which had only 1 enrolee. We were 
informed in the last 2 cases that the individuals involved were exceptional cases.  

DoE has not minimised risk by setting standard contract 
terms for schools that engage RTOs  

Although the procurement of training from RTOs is now a core part of school business, DoE 
does not provide template contracts or specify minimum contract requirements. Rather, 
schools use contracts produced by RTOs. As a result, schools have entered into a wide 
range of contracts whose features vary greatly. Individual schools engage in contracts 
without oversight or coordination by DoE. While most contracts for a single auspiced course 
are less than $3,000, the risks of inconsistent contracting that come with this approach need 
addressing.  

We identified concerns with the contracts and in the confidence some schools had in 
managing them. We reviewed over 60 contracts and found many lacked common features 
such as limits on liability, expiry dates, renewal terms or dispute clauses. Three of the 25 
schools were not confident that the person managing the contracts had the necessary skills 
and experience. Without sound contracts and adequate contract management, schools are 
exposed to risks such as RTOs not completely fulfilling the terms of the contract. 

 

Schools were not always aware that they were in binding commercial arrangements with 
RTOs, in part because the contracts styles varied considerably. Some were in the form of 
memoranda, purchase orders and letters of offer. We also saw contracts with 3 RTOs that 
explicitly stated that they were non-binding.  

We also identified other issues with contracting: 

 2 of the 25 sampled schools did not confirm that the power to sign contracts and 
approve payments was formally delegated in their school. This should be the case in all 
schools as it is essential for effective oversight and accountability. We saw 1 contract 
signed by a VET coordinator without formal delegation  

 around half of the schools we surveyed did not formally check potential conflicts of 
interest when procuring services from RTOs.  

We have recommended that DoE address the risk of schools signing inadequate contracts 
with RTOs by designing and issuing a set of template contracts from which schools can 
select the contract that best suits their specific circumstances. DoE has indicated its support 
for this recommendation. 

‘Some providers are very good, others you don't hear from until a problem arises. It would be 
great if all external providers carried through on reporting and monitoring requirements within the 

time period specified. It has improved but more work is needed.’ 
- A response to our school survey 
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DoE has provided some guidance and support but needs to 
do more  
As part of the planning for increasing VET for schools, DoE developed extensive guidance 
materials including a guide for the implementation of VET in schools, a checklist for VET 
coordinators and a research tool for schools to use when engaging RTOs. While these 
assisted schools to enrol more students in VET, there are gaps in the guidance that need 
addressing to help ensure the system’s effectiveness. 

Resourcing in DoE to assist schools has not increased with the rise in VET enrolments and 
course availability. DoE provides regional VET coordinators and consultants to advise 
schools. However, schools advised us they had difficulties in obtaining this advice or 
clarification. The static resourcing has also meant that there has been little or no deep 
analysis of data collected by schools and reported to SCSA. For example, there has been no 
analysis of enrolment trends as they impact teacher workforce planning. DoE advised that it 
has developed tools to collate and analyse information at departmental and school levels. 

Periodic meetings between a school and its RTO to discuss contract requirements and 
outcomes should be an activity encouraged by DoE. Five of our 25 sampled schools said 
that they did not meet regularly with providers, relying on ad hoc meetings and email. Only 5 
schools said they received enough feedback from their training providers, while 2 said they 
received little or no feedback. The remainder had mixed views about the quality of 
information received from their RTOs.  

DoE does not have a clear view of how training hours 
funded by DTWD should be used in the school system 
In 2016, DTWD funding of TAFEs and private providers enabled them to offer 7,411 
enrolments across all schools in profile places, apprenticeships and traineeships. The 
funding allocation was based on historical decisions and now there is no clear connection 
between the number of profile hours, the state’s workforce development needs, or student or 
school needs.  

Although profile hours (also known as student contact hours) are for school students, neither 
DoE nor schools control their allocation. They are distributed by DTWD between TAFE 
colleges according to size, history and location. Regional TAFEs get a larger share in the 
expectation that private RTOs will be less likely to operate outside of Perth.  

Places at TAFE are competitive and based on applications from students. Schools 
coordinate the applications and recommend the students they think are capable of meeting 
the requirements, but it is up to TAFEs to accept or reject enrolments. Students who miss a 
place must choose another course. 

The 7,411 school student enrolments funded by DTWD reflects government funding for 
approximately 1.6 million profile hours. In public schools, 5,688 enrolments received 1.2 
million hours. This number of hours has not changed significantly since before the 
Department of Education and Training was split into DoE and DTWD in 2008. Eight years on, 
the basis for these hours is unclear. 

DTWD advised that the cost of the 1.6 million hours allocated to all schools, public and 
private, was around $29 million in 2016. Based on the proportion of enrolments, this 
suggests that about $21.5 million goes to public schools at an average cost to the state for 
each school enrolment of about $3,800.  

This is significantly more than the cost per enrolment of the DoE VET loading (about $785). 
However, the DoE VET loading does not include salaries or other existing school overheads. 
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When these are included, there is almost no difference between the 2 systems. A 2015 DoE 
estimate of total cost to deliver VET was around $89 million, which gives an average cost per 
student of around $3,500. We note that these figures must be used with caution. They are 
agency estimates and determining accurate costings was outside the scope of this audit. 

We also note that DTWD has announced that from 2017 it will not fund places for 
metropolitan students in business, sports and recreation, design and visual arts, or digital 
media and technology courses. In 2016, this would have impacted 15 students across our 25 
schools, or 0.25% of students. It also plans to restrict access to 1 profile course per student, 
and to phase out access to profile for students in metropolitan RTO schools.  

The intent of the changes is to distribute profile hours more widely, giving more students the 
chance of gaining a WACE through VET. Based on its analysis, DTWD believes this will 
provide access to an additional 1,400 profile places. This would mean 19% more students 
get access to a profile place. DoE has not assessed the full implications of these policies.   

VET activity in schools is supported by a more equitable 
and transparent funding system 
To make state funding of VET for schools more equitable and transparent, DoE introduced a 
loading on general student centred funding in 2014. In 2016, $19.3 million was allocated, 
with amounts ranging from $358 to $374,327 per school. The loading factors include 
regionality, socio-economic status and previous student NAPLAN performance. The per-
head basis of funding assumes economies of scale with decreases occurring as student 
population increases. 

The VET loading replaced a more haphazard approach based on schools’ ability to access 
disparate funding pools and allocations rather than on need. It has been phased in over 3 
years with 2017 being the first year that the loading is the only source of VET-specific 
funding. For 73 schools, this will mean reduced funding from the old system, in 12 cases by 
at least 20%. However, 61 schools will get at least 20% more in 2017. 

The loading does not cover the full cost to schools of delivering VET. Many schools also 
charge fees ranging from nominal amounts up to a few hundred dollars, similar to fees 
charged for general and ATAR study.  

About 3% of enrolments were funded by parents under fee-for-service arrangements with 
RTOs. For some courses, the cost to students can be several thousand dollars. Fee-for-
service courses are delivered by RTOs off-site, and the contract is often between the 
student’s family and the RTO. Schools have a role in facilitating these, and in managing 
information and results. In our 25 sample schools, fee-for-service ranged from almost none 
at a number of schools to 71% at Manea Senior College in Bunbury.  

While individuals and their families choose to enrol in these courses, fee variations can lead 
to perceptions of inequity, as the example of a Certificate II in Plumbing at 3 schools in the 
south of the state shows. The course was accessed through profile hours at 2 schools, with 
no student fee at 1, and a $320 fee at the other. At the third school, the course was fee-for-
service, and cost $3,320.  

Some schools subsidise students taking fee-for-service courses. In particular, Manea Senior 
College pays up to $1,000 per fee-for-service course for its students. Manea is an unusual 
case. It has no feeder schools, so enrolment is always optional, and was established as a 
specialist VET college. It auspices very few courses.  
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Governance of VET provision at schools is broadly sound 
Sound governance at the school level was always important to successfully expanding the 
role of VET. With some exceptions in the area of contract management, the schools we 
selected had adequate organisational and staff structures in place. All had someone 
responsible for coordinating VET courses and student enrolment, timetabling, liaising with 
RTOs and monitoring student outcomes.  

In 2015, DoE reported that 105 senior schools had budgeted for VET coordinators at a cost 
of $8.1 million in salaries and on-costs. Forty of these were full time, costing $4.4 million. 
Each of our 25 schools had staff responsible for VET coordination. This met the practice 
recommended by DoE’s guidelines and other policy.  

Experience is important in this area, and two-thirds of staff in these positions at our selected 
schools had been in the role for more than 3 years. The staff we met were aware of their 
responsibilities and appeared committed to their role and improving outcomes for their 
students. However, in many schools, especially smaller schools, staff had to mix teaching 
and training with coordinating. 

 

 

 

 

Schools assess student needs and interests, and deliver 
programs accordingly 
To make VET meaningful, schools must ensure that their courses engage and interest 
students as much as possible. We found that schools made concerted efforts in this area. 

Student interest was rated as the most important criterion for offering a course by our 25 
surveyed schools with half rating it as the top criterion and all ranking it at least 5th out of 9 
criteria. School capacity to deliver was the next most important, followed by employment 
opportunities for graduates, student capability, provider availability and workforce priorities. 
Cost had the overall lowest ranking and was placed last by 6 schools. 

Fifteen of our schools reported assessing student interest by interviews or counselling 
students or parents. Schools also assessed previous study to help gauge appropriateness 
and chances of success. Other methods included surveys or historical enrolment data. 

Only 11 of the 25 surveyed schools cited industry needs and trends as a factor in how they 
assessed student need. This is consistent with other evidence that schools do not see 
industry training as their primary purpose in providing VET courses but are more concerned 
with student engagement.  

‘Constant change requires us to consistently modify programs, adjust delivery methods, monitor 
changes in compliance and policies, manage transient staff.’ 

- A response to our school survey 



 

Vocational Education and Training for Year 11 and 12 Students in Public Schools  | 25 

 

Eighty-two percent of parents we surveyed reported that students were doing their preferred 
courses while 18% said they were not. Parents also had mixed experiences with how 
schools shared information. Sixty-nine percent agreed that their school provided useful 
support, advice and guidance about VET courses while 13% disagreed. Around half reported 
that schools provided effective guidance on the cost and availability of courses, number of 
places, selection processes and work placements. 

Analysis of impacts and outcomes has been limited 
A key part of making major policy changes is reviewing progress. We expected that the 
agencies would have a coordinated and comprehensive plan for analysing data. We also 
expected they would assess the impacts and outcomes of the program to ensure the 
system’s sustainable evolution. While a great deal of data has been collected, it has gaps 
and has not yet produced deep analysis of the kind DoE needs to plan effectively. For 
example, it has not yet applied the data to workforce planning. 

Though it is early days, DoE has collected some useful data. It surveyed all schools in 2015 
about enrolments, staffing, fees and costs of VET, in part to validate the new funding model. 

Central Midlands Senior High School  

The experience of Central Midlands SHS highlights an important difference between 
metropolitan schools with large diverse populations and regional schools in smaller 
communities. Located in Moora, 172 km north of Perth, the school has 54 students in years 
11 and 12 enrolled in construction, automotive, business, kitchen operations, early childhood 
education and sport and recreation courses. The school has strong local business 
partnerships and a $3.5 million Trade Training Centre caters for hospitality and automotive 
VET courses. Lack of qualified staff means it only uses the Trade Training Centre 1 day a 
week. The school would like to run courses in rural operations and information, digital media 
and technology but student interest is insufficient, even though local businesses need these 
skills.  

 



 

26 | Western Australian Auditor General 

This produced a snapshot that is not easily repeatable because it was very labour intensive 
for schools. DoE believes it was a valuable exercise, but there were issues with data quality. 

In April 2016, DoE also commissioned a review of progress, which made recommendations 
in 6 areas. By October 2016, it had drafted a set of actions and was considering how and 
when to implement them. The range of actions are not specific, and lack a timeline for 
completion.  
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Appendix 1: Selected schools  
 

School Location Senior 
students 

% senior 
students 
in VET 

Auspice 
% of VET 

Albany SHS Great Southern 342 67% 65% 

Australind SHS South West 372 61% 24% 

Broome SHS Kimberley 240 84% 64% 

Cape Naturaliste College South West 192 69% 86% 

Central Midlands SHS Wheatbelt 63 100% 35% 

Collie SHS South West 186 64% 25% 

Cunderdin Ag College Wheatbelt 130 100% 0% 

Eastern Goldfields College Goldfields 510 72% 65% 

Eastern Hills SHS Perth 278 92% 77% 

Ellenbrook College Perth 452 85% 92% 

Girrawheen SHS Perth 171 88% 72% 

John Forrest College Perth 331 96% 73% 

John Tonkin College Peel 306 93% 61% 

Kalbarri District High Mid-West 21 71% 50% 

Karratha SHS Pilbara 291 85% 53% 

Kent Street SHS Perth 331 94% 95% 

Lynwood SHS Perth 704 68% 55% 

Manea Senior College South West 499 63% 13% 

Morley SHS Perth 376 80% 47% 

Narrogin SHS Wheatbelt 285 62% 34% 

Ocean Reef SHS Perth 405 84% 89% 

Rockingham SHS Perth 242 99% 82% 

Shenton College Perth 621 62% 87% 

Warnbro Community High Perth 353 93% 84% 

Willetton SHS Perth 830 57% 85% 
 

Source: Schools Online, DoE, SCSA 

 

 

 

 

 

 



 

 

Auditor General’s Reports 
Report 
number Reports Date tabled 

31 Assessment of Progress to Improve Payment Security for Government 
Construction Subcontractors 22 December 2016 

30 Measuring Tax Collection Performance 22 December 2016 

29 Improving Immunisation Rates of Children in WA 21 December 2016 

28 Malware in the WA State Government 7 December 2016 

27 Opinions on Ministerial Notifications 7 December 2016 

26 Opinion on Ministerial Notification 23 November 2016 

25 Opinion on Ministerial Notification 9 November 2016 

24 Audit Results Report – Annual 2015-16 Financial Audits 9 November 2016 

23 Western Australian Waste Strategy: Rethinking Waste 19 October 2016 

22 Opinion on Ministerial Notification 13 October 2016 

21 Opinion on Ministerial Notification 6 October 2016 

20 Ord-East Kimberley Development 7 September 2016 

19 Information and Communication Technology (ICT) in Education 17 August 2016 

18 Opinions on Ministerial Notifications 11 August 2016 

17 Financial and Performance Information in Annual Reports 21 July 2016 

16 Grant Administration 7 July 2016 

15 Management of Feedback from Public Trustee Represented Persons 30 June 2016 

14 Management of Marine Parks and Reserves 30 June 2016 

13 Maintaining the State Road Network – Follow-on Audit 29 June 2016 

12 Regulation of Builders and Building Surveyors 22 June 2016 

11 Information Systems Audit Report 22 June 2016 

10 Opinions on Ministerial Notification 8 June 2016 

9 Payment of Construction Subcontractors – Perth Children’s Hospital 8 June 2016 

8 Delivering Services Online 25 May 2016 

7 Fitting and Maintaining Safety Devices in Public Housing – Follow-up 11 May 2016 

6 Audit of Payroll and other Expenditure using Data Analytic Procedures 10 May 2016 

5 
Audit Results Report – Annual 2015 Financial Audits – Universities and 
state training providers – Other audits completed since 1 November 2015; 
and Opinion on Ministerial Notification 

10 May 2016 

4 Land Asset Sales Program 6 April 2016 

3 Management of Government Concessions 16 March 2016 

2 Consumable Stock Management in Hospitals 24 February 2016 

1 
Supplementary report 
Health Department’s Procurement and Management of its Centralised 
Computing Services Contract 

8 June 2016 
17 February 2016 
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INTRODUCTION 
On Monday 21 January 2013 the Premier and the Minister for Education announced reforms to the 

Western Australian Certificate of Education (WACE) to take effect for Year 11 students in 2015 and Year 12 

students in 2016. The reforms were based on the report The Western Australian Certificate of Education 

2015: Responding and adapting produced by the Senior School Curriculum and Certification Committee 

which was established by the Minister for Education to review the current WACE. 

The Report proposed that from 2016, to achieve a WACE, students would need to: 

 complete a Literacy and Numeracy Assessment to demonstrate a minimum standard; 

 achieve an ATAR1 or complete a Certificate II (or higher); 

 complete two Year 11 English units and two Year 12 English units; 

 complete at least one pair of Year 12 units from a List A course and one pair of Year 12 units from a List 

B course; 

 complete at least 20 units (or equivalents2), including a minimum of 10 Year 12 units; and   

 achieve a minimum of 6 C grades in Year 11 units and 8 C grades in four pairs of Year 12 units (or 

equivalents). 

Note 1: The achievement of an ATAR requires students to complete a minimum of four Year 12 ATAR courses. 

Note 2: Of the 20 units required for a WACE, up to a maximum of four Year 11 units and four Year 12 units may be 

substituted by VET programs and endorsed programs. A student may choose to substitute units with only VET 

programs (up to a total of eight units) OR with endorsed programs (up to a total of four units) OR with a combination 

of VET and endorsed programs (up to a total of eight units but with a maximum of four units with endorsed programs).  

Subsequently, the School Curriculum and Standards Authority (Authority) Chief Executive Officer and senior 

staff have conducted 54 presentations to staff from the government and Catholic education systems and 

independent school sector, rural and overseas schools (by teleconference/webinar), state training 

providers, universities, the Department of Training and Workforce Development and home education 

providers. In addition, the Authority established opportunities for engagement through an online forum 

and dedicated telephone and email services.  

As a result of these discussions the Authority has identified several issues that require additional 

consideration or clarification to ensure that the overall objectives of the reforms are best met. 

We acknowledge that there may be the need for some further fine tuning and any changes will be 

communicated in the draft WACE Manual 2015‐16. 
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students to engage with as a final pair of units in a study program. Students may enrol in Year 12 units 

without having studied Year 11 units in the same course. 

Position statement 

 Course units must be completed sequentially, with Year 11 units (1 & 2) being undertaken before Year 

12 units (3 & 4) unless students enrol directly in Year 12 units without completing Year 11 units. 

 Enrolment in Year 11 units after completing Year 12 units in the same course pathway will not be 

permitted. 

Issue 2.2 Year 11 and 12 courses – eligibility restrictions for Foundation and 
Preliminary units 

The Western Australian Certificate of Education 2015: Responding and adapting report identified, as an 

issue of considerable concern, the high level of Year 12 student enrolments in Stage 1 course units. A major 

principle identified within the proposed reforms was to ensure that “students should engage with courses 

that are personally challenging, that enhance their development and maximise their future study and 

career options”. 

The report did recognise, however, that appropriate levels of courses need to be provided to cater for the 

full range of student abilities and interests. It was proposed that Foundation and Preliminary courses would 

be provided as follows: 

 Foundation courses – typically based on Stage 1 course units and providing a focus on literacy and 

numeracy skills, practical work‐related experience and the opportunity to build personal skills that are 

important for life and work; and 

 Preliminary courses – focussed on providing a relevant option for students with special education 

needs, in particular those students who cannot access the ATAR or General course content with 

adjustment and/or disability provisions; students with a learning difficulty or an intellectual disability 

or who have had a severely disrupted learning pathway; and students who are unable to progress 

directly to training from school or who require modified and individual/documented education plans. 

It was anticipated that the reforms will significantly reduce the use of lower level courses and that 

enrolments in Foundation and Preliminary courses will be restricted to students for whom they are 

designed. Furthermore, the report indicated that the Authority would investigate strategies to ensure that 

enrolments in Foundation and Preliminary courses would be restricted to students for whom they are 

designed. The Authority wants to ensure that enrolment in Foundation English and Foundation 

Mathematics courses is restricted to students for whom these courses are appropriate.  

Position statement 

 Students who have achieved the minimum standard of literacy in the literacy component of the Year 

10 Literacy and Numeracy Assessment are not eligible to enrol in Foundation English and other List A 

Foundation courses. 

 Students who have achieved the minimum standard of numeracy in the numeracy component of the 

Year 10 Literacy and Numeracy Assessment are not eligible to enrol in Foundation Mathematics and 

other List B Foundation courses. 

 Enrolment in Preliminary courses will be restricted to students who have been identified as having a 

learning difficulty or an intellectual disability or who have had a severely disrupted learning pathway to 

the extent that the Foundation courses do not address their needs appropriately. 

 Students who achieve the minimum standard of literacy and/or numeracy in semester 1 of Year 11 are 

not eligible to continue in the associated Foundation courses in Semester 2 of that year. 
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It has been proposed that completed Certificate III qualifications should be awarded the same credit 

towards the WACE as was proposed for Certificate IVs and above.  

The following points have been made in support of this position: 

 students undertaking a Certificate III are required to operate at a higher level than in pre‐employment 

qualifications at Certificate II level and should be awarded credit accordingly; 

 the initially proposed unit equivalence allocation does not encourage higher level qualification 

achievement; and 

 few students have the opportunity to complete a Certificate IV. In 2012 only 3% of Year 12 enrolments 

in VET were at Certificate IV level or higher. 

In addressing this issue, the Authority has also considered the variation in complexity and time 

requirements for certificates at the same and at different levels. It has also considered the additional 

request (see below) to allow partially completed Certificate IIIs and above (in restricted areas) to satisfy the 

VET qualification requirement. On balance, the Authority has accepted the proposal that the credit 

allocated for completed Certificate IIIs should be increased to six units – two Year 11 units and four Year 12 

units.  The enhanced credit allocation has ramifications for the amount of credit that students may accrue 

for Workplace Learning which is discussed in Section 5. 

Position statement 

 The credit provided towards the WACE for completed Certificate III or higher qualifications will be 

increased to two Year 11 units and four Year 12 units as indicated in the following table of revised VET 

program unit equivalences*: 

Completed qualification 
Equivalence 

(total) 

Credit allocation (units) 

11  12 

Certificate I  2 units  2  ‐ 

Certificate II  4 units  2  2 

Certificate III and higher  6 units  2  4 

* VET program unit equivalences 

 For a completed Certificate I, a student is credited with two Year 11 units provided that the 

achievement in units of competency is equal to or greater than 110 nominal hours.  Where the 

number of hours is less than 110 students may choose more substantial elective units within the 

qualification to ensure that the Certificate I meets the requirements for the full allocation of unit 

equivalents.  Certificate I qualifications where student achievement in units of competency are less 

than 110 nominal hours in total will not be awarded any unit equivalence towards the WACE.  

 For a completed Certificate II, a student is credited with two Year 11 units and two Year 12 units 

provided that the achievement in units of competency is equal to or greater than 220 nominal hours.  

Where the number of hours is less than 220 students may choose more substantial elective units 

within the qualification to ensure that the Certificate II meets the requirements for the full allocation 

of unit equivalents.  A student who achieves a Certificate II qualification with units of competency that 

are less than 220 nominal hours in total will be able to meet the minimum Certificate II qualification 

requirement but the qualification will only contribute towards the WACE as two Year 11 unit 

equivalents.   
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Credit for partially completed Certificate IIIs and above  

Queries have been received regarding whether a partially completed Certificate III or higher should qualify 

for unit equivalence within the WACE and as meeting the minimum Certificate II completion requirement.  

It is recognised that in some specific and specialised Certificate IIIs and above, students may not have 

sufficient time to complete the requirements by the end of Year 12 or there may be age restrictions 

associated with the qualification. It was therefore proposed that unit equivalence within the WACE on the 

basis of partially completed VET qualifications should be provided under specified conditions.  

Position statement 

A student may be awarded unit equivalence for the partial achievement of a Certificate III or higher and 

deemed to have satisfied the Certificate II minimum qualification requirement where it has been 

demonstrated that: 

 they have insufficient time to complete the qualification by the end of Year 12; or 

 there are age or other appropriate restrictions associated with the qualification (such as in a school 

based traineeship or apprenticeship);  

and 

 they are enrolled to complete*, in the current year, the equivalent of at least four WACE course units 

(220 nominal hours of VET) from Year 12 VET enrolments only. 

*Nominal hours will not be calculated for results that identify that the student has already achieved the unit in previous academic years or, has 

been withdrawn, or where the student did not commence/participate in the first instance.  

No credit will be allocated for a partially completed Certificate III or higher achieved in prior academic 

years.  

Students who are enrolled in a Certificate III or above and who meet these requirements are eligible for 

four units of credit towards the WACE (two Year 11 units and two Year 12 units) as indicated below, and 

will satisfy the minimum VET qualification requirement (the completion of a Certificate II or higher) for the 

WACE: 

Completed qualification 
Equivalence 

(total) 

Credit allocation (units) 

11  12 

Certificate III and higher 
Partial  4 units  2  2 

Full  6 units  2  4 

VET industry specific courses 

Consistent with the discussion included under Issue 3.2 the Authority wishes to ensure that all students are 

exposed to a broad general education including some study in both English/the arts/languages/social 

sciences and mathematics/sciences/technologies. It is expected that this requirement will be met through 

enrolment in ATAR and General courses rather than through VET industry specific courses or other VET 

programs. 

Position statement 

 To support students being exposed to a broad general education, including study in 

Mathematics/Science/Technology, the VET industry specific courses will no longer be identified as List 

A or List B and will not satisfy the List B breadth requirement for the WACE.  

Further considerations 
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VET industry specific courses include a full qualification from a training package and contribute to the 

WACE as a General course. Credit for a VET industry specific course is awarded upon completion of all 

course components.  

The current VET industry specific courses were reviewed as part of the WACE course revisions.  Changes to 

current arrangements include: 

 amended VET industry specific course structures for the Hospitality and Tourism and Creative 

Industries courses; 

 the inclusion of a new VET industry specific course in Engineering; 

 the following VET industry specific course structure and associated unit credit: 
 

VET industry specific 

course qualification 

General course units  Meets minimum 

qualification requirement 

for WACE 
Yr 11  Yr 12 

Certificate I  Unit 1/2     

Certificate II  Unit 1/2  Unit 3/4   

Certificate III  Unit 1/2  Unit 3/4   

 

 Year 11 VET industry specific course units (units 1 & 2), in addition to Year 12 course units (units 3 & 4), 

are paired (i.e. there is no semesterised unit credit for VET industry specific courses commencing for 

Year 11 in 2015); and 

 an incomplete Certificate II or III VET industry specific course may be allocated credit for two Year 11 

course units (units 1 & 2) providing the following requirements are met: 

◦ Qualification component: the successful completion of 110 or more nominal hours in the 

qualification; and 

◦ Workplace Learning component: at least one unit of workplace learning relevant to the VET 

industry specific industry area; and 

◦ The total commitment for Year 11 course units 1 & 2 for VET industry specific Certificate II or III 

courses equates to 110 nominal hours (two General course units) in addition to at least 55 

hours of workplace learning (165 hours in total). 

Issue 4.2 Additional points relating to VET programs and recognition 

Position statement 

 Students may ‘bank’ achievement of VET qualifications – i.e. VET qualifications can be achieved before 

Year 12 (note: restrictions relating to recognition of partially completed Certificates III and higher 

detailed above). 

 Qualifications are awarded credit (as VET industry specific course units or unit equivalence) towards 

the WACE regardless of the academic year in which the student completes the VET qualification. 

 Qualifications from the suite of Certificates of General Education for Adults (CGEA) and other general 

education qualifications will be reported on a student’s Western Australian Statement of Student 

Achievement (WASSA) but will not be allocated credit nor recognised as meeting the requirement of 

achieving a Certificate II or higher for WACE completion. 

 The Authority reserves the right to identify some VET qualifications from nationally recognised 

accredited courses which it does not recognise for unit equivalence within the WACE. 
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Student enrolment and course recognition arrangements – 2014  

 

Course level  Year 11 *  Year 12 
WACE recognition in 
2016 and beyond 

Existing WACE       

Stage 1  Yes  Yes  11 General 

Stage 2 ** 
(continuing to Stage 3) 

Yes  Yes  11 ATAR 

Stage 2 *** 
(exiting course) 

Yes  Yes  12 General 

Stage 3 
Limited availability 

(students on 
accelerated pathways)

Yes  12 ATAR 

11 Foundation  Not available  Not available   

12 Foundation  Not available  Not available   

11 General  Not available  Not available   

12 General  Not available  Not available   

11 ATAR  Not available  Not available   

12 ATAR  Not available  Not available   

* Year 10 students enrolled in WACE courses follow the same recognition arrangements as provided for Year 11. 

** Students completing Stage 2 who complete Stage 3 in the following year. 

*** Students completing Stage 2 and exiting the course. 

   



 

Page 14 

Student enrolment and course recognition arrangements – 2015  

 

Course level  Year 11  Year 12 
WACE recognition in 
2016 and beyond 

Existing WACE 

Stage 1  Not available  Yes  11 General 

Stage 2  
 

Not available  Yes  11 ATAR / 12 General 

Stage 3 

Limited availability 
(students on 
accelerated 
pathways) 

Yes  12 ATAR 

WACE 2016 

11 Foundation  Yes  No   

12 Foundation  Not available  Not available   

11 General  Yes  No   

12 General  Not available  Not available   

11 ATAR  Yes  No   

12 ATAR  Not available  Not available   
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Student enrolment and course recognition arrangements – 2016  

 

Course level  Year 11  Year 12  Recognition 

Existing WACE 

Stage 1  Not available  Not available   

Stage 2 
Not available 

Not available   

Stage 3  Not available  Not available   

WACE 2016 

11 Foundation  Yes 

Limited availability 
(for students who 

have not achieved a C 
in the unit or unit pair 

in Year 11) 

 

12 Foundation  No  Yes   

11 General  Yes 

Limited availability 
but is not permitted 
for students who have 
achieved a C or better 
in the corresponding 
Year 12 General 

course 

Accept completion of 
related Stage 1 unit or 

unit pair as the 
equivalent 

12 General 
No 

Yes 

Accept completion of 
related Stage 2 unit or 

unit pair as the 
equivalent 

11 ATAR  Yes  Limited availability 

Accept completion of 
related Stage 2 unit or 

unit pair as the 
equivalent 

12 ATAR 

Limited availability 

(students on 

accelerated 

pathways) 

Yes 

Accept completion of 
related Stage 3 unit or 

unit pair as the 
equivalent 
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Points 
(per 
unit) 

ATAR 
courses 

General 
courses 

Foundation 
courses 

VET qualifications  Points 
(per 
unit)

10  A        10 

9  B     
Cert IV+ 
Replaces two Year 11 and four Year 
12 units 

9 

8    A   
Cert III 
Replaces two Year 11 and four Year 
12 units 

8 

7          7 

6       
Cert II 
Replaces two Year 11 and two Year 
12 units 

6 

EXAMPLES: 

For students taking exclusively ATAR courses 

10 ATAR As (100) + 10 ATAR Bs (90) = 190 points – distinction – (Note: 50% As and 50% Bs)  

8 ATAR As (80) + 12 ATAR Bs (108) = 188 points – merit – (Note: 40% As and 60% Bs)  

6 ATAR As (60) + 14 ATAR Bs (126) = 186 points – merit – (Note: 30% As and 70% Bs)  

4 ATAR As (40) + 16 ATAR Bs (144) = 184 points – merit – (Note: 20% As and 80% Bs)  

20 ATAR Bs (180) = 180 points – merit   

18 ATAR Bs (162) = 162 points – merit   

16 ATAR Bs (144) = 144 points – no award 
 

For students taking both ATAR courses and VET programs 

Cert IV (54 points) + 10 ATAR As (100) + 4 ATAR Bs (36) = 190 points – distinction  

Cert III (48 points) + 14 ATAR Bs (126 points) = 174 points – merit 

Cert III (48 points) + 12 ATAR Bs (108 points) = 156 points – merit 

Cert II (24 points) + 16 ATAR Bs (144 points) = 168 points – merit  

Cert II (24 points) + 14 ATAR Bs (126 points) = 150 points – merit  
 

For students taking exclusively General courses and VET programs 

Cert II (24 points) + 16 General As (128 points) = 152 points – merit (Note: As in all units) 

Cert II (24 points) + 14 General As (112 points) = 136 points – no award (Note: As in 14/16 units) 

Cert III (48 points) + 14 General As (112 points) = 160 points – merit (Note: As in all units) 

Cert III (48 points) + 12 General As (96 points) = 144 points – no award (Note: As in 12/14 units) 

Cert IV (54 points) + 14 General As (112 points) = 166 points – merit (Note: As in all units) 

Cert IV (54 points) + 12 General As (96 points) = 150 points – merit (Note: As in 12/14 units) 

Cert IV (54 points) + 10 General As (80 points) = 134 points – no award (Note: As in 10/14 units) 
 

For students taking both ATAR and General courses and VET programs 

Cert II (24 points) + 4 ATAR As (40 points) + 12 General As (96 points) = 160 points – merit  

Cert II (24 points) + 4 ATAR Bs (36 points) + 12 General As (96 points) = 156 points – merit  

Cert II (24 points) + 4 ATAR Bs (36 points) + 10 General As (80 points) = 140 points – no award 

Cert III (48 points) + 4 ATAR As (40 points) + 10 General As (80 points) = 168 points – merit  

Cert III (48 points) + 4 ATAR Bs (36 points) + 10 General As (80 points) = 164 points – merit  

Cert III (48 points) + 4 ATAR Bs (36 points) + 8 General As (64 points) = 148 points – no award 

Cert IV (54 points) + 4 ATAR As (40 points) + 10 General As (80 points) = 174 points – merit  

Cert IV (54 points) + 4 ATAR Bs (36 points) + 10 General As (80 points) = 170 points – merit  

Cert IV (54 points) + 4 ATAR Bs (36 points) + 8 General As (64 points) = 154 points – merit 



Completed 
qualification 

Certificate 1• 

Certificate 11•• 
Certificate Ill o r 
hi her- Partial 
Certificate Ill or 
hi her- Full 

Year 11 Credit 
Total equivalents 

2 units 2 
4 units 2 

4 units 2 

6 units 2 

Year 12 Credit 
allocation (Unit 

equivalents) 

0 
2 

2 

4 

Satisfies the 
minimum VET 
qualification 

requirement for 
WACE 

No 

Yes 

Yes 

Yes 

*Equivalence is only awarded for completed Certificate I qualifications where the total achievement 

in units of competency is equal to, or greater than, 110 nominal hours (the equivalent of two course 

units). 

**Equivalence is only awarded for completed Certificate II qualifications where the tota l 

achievement in units of competency is equal to, or greater t han, 220 nominal hours (the equivalent 

of four course units). Certificate II qualifications with units of competency that are less than 220 

nominal hours in total will meet t he minimum Certificate II qualification requirement, however, the 

qualification will only contribute towards t he WACE as two Year 11 unit equivalents. 
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VET AND THE WACE

Vocational Education and Training (VET) provides you 
with skills and knowledge to perform effectively in the 
workplace.  A VET qualification prepares you for, or in 
some instances qualifies you to do, a specific job. VET 
can contribute directly to your career goals no matter 
what your destination is. It all counts in some way at 
different points in your career.

WHY WOULD I CHOOSE VET?
•  VET offers many pathways towards your career and 

vocation aspirations
•  VET is nationally recognised which means you can 

take it anywhere in Australia
•  VET contributes significantly towards your WACE.

TRAINING PATHWAYS
A VET qualification provides you with essential skills 
which are transferable across multiple employment and 
education pathways. You will find information in the 
post-secondary pathways brochures.

VET AND THE WASSA
Completed qualifications recorded as part of your 
secondary studies are listed on the Western Australian 
Statement of Student Achievement (WASSA) along with 
individual units of competency achieved.

HOW DOES VET CONTRIBUTE TOWARDS THE 
WACE?
VET can contribute towards the WACE as VET credit 
transfer OR as a VET industry specific course which 
combines a VET qualification with industry relevant 
workplace learning. 

Visit http://senior-secondary.scsa.wa.edu.au/vet/how-
vet-contributes-towards-wace 

VET completed as a VET industry specific course 
gains course unit credit plus unit equivalence for 
the endorsed program ADWPL. Visit http://senior-
secondary.scsa.wa.edu.au/vet/vet-industry-specific 

USI AND THE WACE
For VET to contribute towards the WACE you need to 
have been issued with a Unique Student Identifier (USI) 
and have it added to your student record. Speak to your 
school’s VET coordinator or visit https://www.usi.gov.au. 

WHAT IS A TRAINING PACKAGE?
A training package is a set of nationally endorsed 
standards and qualifications for recognising and 
assessing skills and knowledge in a specific industry, job 
sector or enterprise.

WHAT IS AN ACCREDITED COURSE?
An accredited course is one that is developed to meet 
training needs not addressed by existing training 
packages. See the VET infographic at http://senior-
secondary.scsa.wa.edu.au/vet/all-about-vet. 

DO ACCREDITED COURSES CONTRIBUTE 
TOWARDS THE WACE?
In many cases accredited courses provide the 
same credit towards the WACE as training package 
qualifications.

Download Accredited Course Recognition Status List http://
senior-secondary.scsa.wa.edu.au/vet/wace-recognition-
of-vet-accredited-courses.

WHAT IF I DON’T GET MY WACE?
VET that is achieved once you are no longer at school 
may be used towards meeting WACE requirements. Visit 
http://senior-secondary.scsa.wa.edu.au/certification/
wace-after-year-12. Fees and charges may apply.

SCSA VET AWARDS
The School Curriculum and Standards Authority 
recognises student excellence in VET through the 
annual VET Awards for students who have completed a 
combination of VET and workplace learning by the end 
of Year 12. Visit http://senior-secondary.scsa.wa.edu.
au/certification/exhibitions-and-awards Awards for 
Outstanding Achievement in VET.

WHAT IS VET?

HPRM: 2017/38106v3
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